DOCUMENT RESUME
529 PS 016 215

o

D 27

TITLE . - Kindergarten in Georgia. [Revised Edition}. . __ __
INSTITUTION Georgia State Dept. of Education, Atlanta. Office of
o Instructional Services.

PUB_DATE 86__
NOTE 208p.

PUB TYPE Guides - Classroom Uses - Guides (For Teachers) (052)

EDRS_PRICE.  MFOL/PCO9 Flus Postage. - -
DESCRIPTORS *Classroom Environmenrt; *Cognitive Development;

Creative Art; Curriculum Guides; *Emotional

Development; Formative Evaluation; Health;
*Kindergarten; Language Arts; Number Concepts;

*Parent Teacher Cooperation; *Physical Development;
Program Evaluation; Safety; Sciences; Screening
Tests; Social Studies; State Programs; Student
- E?éluéti bﬁ A I el
IDENTIFIERS Developmental Screening; *Georgia

iééi‘ﬁe&' .- o LT DL L E— - N z - - -
... Developed by early childhood educators at -the

classroom, system, state, and university levels and tested in six
school systems, this handbook has been prepared to help kindergarten
teachers in Georgia plan, implement, and evaluate their own programs.
In addition to-introductory material stating the philosophy of the
program;, principles of child development and related program . .
objectives; characteristics of high quality programs, and. suggested.
uses; the handbsok contains .uformation rzlated to (1) organizing the
learning environment; (2) affective development, (3) physical
development, (4) intellectual development, (5) working with parents, .

and (6) assessing the growth of children. Each of the curriculum area

activities. In the domain of intellectual development, activities are

suggested_in_several curriculum areas including language arts,

Creative arts, number understandings, science/health, and social
studies/safety. Throughout the handbook, suggestions and.

recommendations are offered for assessing and managing the S
envircnment, the entry level and progress of each youngster, and the
quality of the prescribed learning experience. (RH)

ARk R R R R R R R R kR R Rk R R A A R R R R R R R R R AR R R AR R AR AR AR R A AR AR AR A AR R AR A S A kA h Ak &

* Reproductions supplied by EDRS are the best that can be made *
* . from the original document. *
* L2222 22 1 222X 2 2 Y Y I I Y Y Y Y Y Y Yy Y Y Y Y Y Y Y Y Y Y e )

ik

%
%
L d
»|
L 3
%




Q

ERIC

Aruitoxt provided by Eic:

a

L RESOURCES INFORMATION

.o . CENTER(ERIC).

O This_documant _has been reproduced as

recewved from the person or organization

_ Ofiginating it .. ___ o
Minor changes have been made to improve
reproductior: quality. - — -~ —— -

EDUCATIONA

¢ Poinfa ol view of opiniona stated in this docu-
ment do not necessarily represent oMficial
OERtI position or policy.

“PERMISSION TO REPRODUCE THIS

MATERIAL HAS BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
iNFORMATION CENTER (ERIC)."

N




INTRODUCTION

We know that early childhood is the mosi critical period in

human_growth and development;_we _also know that.the

concentration of our education resources during these early

years probably yields the greatest return of any investmem we

Because the early years are so crucial—the period when the
founaation for learning is laid—the quality or early learning
experience:. must be excellent. They must be. diverse, creative,

well-planned _and menaged to_give en.h. child -the. develop-

mental experiences necessary. for begint:ing the formal learning

process. A solid beginning in kindergsrten will enhanice each

indmddal‘s potential for iater school success.

This handbook has besn prepared to help Ceorg/a k/nder-
garten teachers plan, implement and evaluate their programs. |
Sope it will contribute to the continuing effort to build a quality
kindergarten program in our state.

Wemer Rogeiz
Siate Superintendeént of Schools
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FOREWORD

Early childhood educators from the classroom, system, staie and university levels have developed

this kindergarten handbook. Six systems tested the concepts and plans of action introduced here.
The importance of the task justified the length of time and the broad staff representation utilized in

the development of this program plan. -
Begirining learners take center stage in this curriculum framework. Their cognitive, affective and

psychomotor development have received careful attention within this trarisdiscipline nlan for instruc-
tion: Each contributer was acutely aware that a student’s future attitude toward learning is ¢ ’ien

determined by early educational experiences.

Second to the learner in priority s the teaching team, made up of the local admifist irdr an d super-

visor, kindergarten and primary teachers and aides and the parents whose interaction 1 - be.
coordinated with care: This project supplies suggestions and recommendations for assessing and manag-

ing the erzironment, the entry level and progress ot each youngster and the quality of the prescribed
learning experience. ,

Staff development will obviously play an important part. in assuring the effective use os this handbook.
Thoughtful evaluation and suggestions by all who use this handbook will increase its value.
Acknowledgement is hereby made of all those persons who maintained a creative, opan climate far
program planning despite the usual restraints. Appreciation for such support can be acknowledged.
but never fully expressed:

tucileG. dorden

Associate State Superintendent for Instructional Services
Georgia Department of Education
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Kindergarten Philosophy 7
Each generation gives niew furm to the aspirations that Shape education in its time. What may be
emerging as a mark of our own generation is a widespread renewal cf concern for the quality and
intellectual aims of education—but wi'thout abandonment of the ideal that educatior. shauld serve
as a means of training well balanced citizens for a democrazy. (Bruner, 1960)

In Georg|a early childhood education has come into ite own. The education of young c.nldren is fiow
considered busic for the development of productive; future adult citizens. As. Georgna,,l,n,creases its
efforts to support educational opportanities for kindergarten aged children, a major concern is the

development of quality programs: To this end, a State Beard of Education advisory committee has

adopted the following philosophy for developing a curriculum framework for kindergarten programs
in Georgia.
We be/1eue that a good kmder,aften shou/d be based on deve/apmental pnnc;p/es and its goa/s

expressed in developmental terms refated to the total child.and his family. The curricul.tm should

be directec toward the formation of basic concepts and the development of these basic skills,

B cohcepts iearn/ngs and attitudes in the areas of psychomotor, cognitive and affective area domains.

Tlns phllosophy lmplles that 7

o children’s growth ard development should be the basus for desngnlng educatlonal experlences
* program goals arid objectives should be based on the child’s individual developmental needs;
s activities should be designed to promote continuous growth within the broad domains of

. affectlve developmert

physncal development
intellectual development

Ghlld Bevelnpmnnt Prmcuples
In order to evaluate the appropnateness of a program for young chnldren pnncnples whlch govern 7

child development must be considered: Table 1 identifies relevant child development principles and

their relationship to the development of program objectives in this handbook.

 TABLE | o ,

CHILD DEVELOPMENT PRINCIPLES UNDERLYING PROGRAM OBJECTIVES

- - Chlldgevelpppgngl{{lnglples B Proqram objectives "VI”
Development is the totai proce§§ through which FLOY!,df for. - the plgvistcal }ntelleietyial =ocxal and
children adapt to their environment. It includes the emotlonal development of children;

rocesses defined by maturation and learning. i
P : y ratt g Prowde for development of tre amluty to genera!-

1 ize and apply skills and concets in various settings.

People differ in their rate of development both in Provide for developmental range:
cortrast to other people and within themselves. e oS
peop Provide for assessment of individual difféerences.

A child's. k'nowledgewof the SQU,?E@F@Y?P?!:;: Be ua;gg! upon a continuum of development rang-
world progresses from knowledge about concrete ing from concrete t abstract levels,
things to abstract understandin . . -
g 9- Prov:de for development of soc:al and physical
knowledge.
Development of SkI“S and concepts progresses Be based uponax:ﬁonﬁtlrngup of develogment rang-
from simple to complex levels. ing from simple to complex:

2 v



Be specx‘lc for each of the three program. domams

(phys;cal intellectual; affective); however, growth

Develc~ment in the intellectual, affective and
physical domains is interrelated.

-

in each of these domains will be considered and
interrelaced in the development of any one pro-
gram activity.

Zocial and physical environments influence all Be-implemented in classroom settings-which pro-
aspects of the child’s development. Approrriate vide a wide range- of active learning sgg}hgs and
stimulation is necessary for adequate development. which promote mteractlon with a variety of

materials as well as with different adults and

chuldren

Provlde sor the use of exploratlon and play to aid
learning for young children:

Charﬂcterlstlcs of Qualcty Programs

Methods of teaching and the speuflc content tai]ght wnll naturai*y vary in kmdergartens throughout

the state. Certain characteristics, however, generally define a quality kindergarten program. Table 2
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includes these characteristics and their |mpl cations for teacher and child behavior.

TABLE 2

Program characteristics

CHA RACTERISTICS OF QUALITY KINDERGARTEN PROCPAMS

Teacher will

¢ sild will

Learning activities are designed
to match the chidren’s indivi-
dual abilities.

Provide for on-going assessment
of each child’s development and
learning.

Plan child activ.ties based on

each child’s developmental level.

Provide for individualized learn-

ing to account fer the range of
chilcren’s developmental

dlfferences

Use 3 variety. ofjormal and _

informal techniques to record
each child’s progress.

Participate in a variety of activi-
ties - matched to their individual
abilities.

Participate in planning classroom
actlv'ty

Select from several activities:

Children learn to develop posi-
tive feelings about themselves
and ‘~hat they do in school.

Know how children feel about
themselves and the school pro-
gram.

Provide many opportunities for

children to express their feelings.

Provide success experiences for

"hlldren

Provude actwmes whuc* match
the ability level of each child.
Provide for recognition of each
child every day.

E«press feelings about self to
children and aduits.

Expre,s feellngs about activities
to children and dults.

Experience success iri school
every day

Help other chrldren succeed
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G;jiais;are stated cieariy as the
basis for program planning.

State broad program goais in the
affective, physical and intellec-
tual domains.

State more specific objectives
within each program goal -area
to guide *he growth of children.

Actively participate in the selec-
tion and development of what
they will iearn

Be able to talk about what they
have Iearned

Be involved in mdnwdual and
groupconferencm with the _

teacher to discuss what has been

done and learr ed:

Program development is. based

on the assumption that e >ch
child can and will learn, given
the right conditions.

Plan and m)plement on-going
changes in the educational..

anvironment so_that each child

can experience suczless in the
program.

P!an;nd :mplement actnvmes
which use multi-media and

multi-sensory approaches to
learning:

Partlupate in actnvvty

Fxoerlence sliccess W|th planned
actnvutles

Work W|th teacher to change
self-expectations that deny
SUCCESS;

Program developmient is built
on the assumption that learning
fOL young children is an active

process:

involve children:in atl phases of
the instructional process —
planning, implementation and
evaluation.

Plan a learning environment
which provides children with
physncal movement

Provude a learning environment .
which will encourage a variety of
respanses from children {e.g.;
physncal or verbal)

Pi...oe a learmng e wironment
which encourages both child-
child and child-adult interac-
tlons

pate in plannlng and eval

uatlon sessions with the teacher
Participate in activities which
encourage active movement.
Participate in concrete and
manipulative activities.
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Overwew

The key to success for any educational 1 program is the teacher: The emphasrs of this handbook;

therefore, .is to provide teachers with suggestions for planning, |mple'nent|ng and evaluating pro-

graims for klndergarten chlldren The handbook is not intended as a specific recipe for teaching
success. In fact, it is doubtful that such a recipe could be developed to fit the individual needs of
all teachers and children. Rather, the handbook is intended to be used as one resource among
many fe.g., local system guides, curriculum resources, other published materials) for devel0p|ng

quality klndergarten programs:

Terms Used in the Handbook o
Throtighout the curriculum sections of the handbook; the following terms have been used.:

Bomaln — one of the three broad and mterrelated areas of chlld development affectlve develop

ment, physncal development and intellectual deveIOpment

Goal —a major componentwnhm a domain. Gross motor development and fine motor develop-

ment are the two goals in the physical development domain.

Goal Area — a major section of & goal Arm-hand pl'EClSlOn and hand: flnger dexterrty are the two
goal areas .vnthm the goal of the fme motor development

to c0mplex for each goal area

Contmuum of Objectlves —3 I|st|ng of ob]ectrves that reflects the movement of child growth from
snmple to more complex levels.

In addltlon to thls mtroductory mater:al the handbook contains |nformat|on relaf ' to (1) learmng
environment, (2) affective development, (3) physical development; (4) intellectual development,
(5) working with parents and (6) assessing child growth.

Each of the currlculum area chapters |s organ!zed around snmllar >ubhead|ngs

Overvrew A genera l descrlptlon of the program domain (e g affective development)
o Goals A I|st|ng and deflmt.on of the goals |dent|f|ed wnthln each of the major program domalns

+ Scope of Goals, Goal Areas and Objectives. A concisé chart which brings together the goals goal
areas-and continuum of objectives developed for each major program domalni{\isri[nughiais possible;

the objectives have been listed in order of simple to complex to match the direction of child
growth

gress in each of the 1 major program domamseCategortes for assessment are dlrectly related to the

goals; goal areas and objectives listed in the curriculum sections.

. Sugg’e’sted Activities. A partial list of activities to illustrate how each objectlve mlght be imple-
mented in tne clasroom

s Program Evaluation Checkllst A self chec:< tool that the teacher may use to evaluate areas of
strengths or needed modification.

. Present an overview of the range of chlld growth that serves as a basis for currlculum plannrng for
5-yéar-old children.

f i1



. Assrst teach°rs ta. mdlvldualrzeprogram actlvltles SO that these actnvntues may be adequately
matched to the range of developmental abilities rep.esented in 1 any one classroom

Chlldren s development patterns are more easn[y Jdentlfled in some areas than in others In general

however a contlnuum of growth has oeen identnhed for each program domain.

The suggested act'vmes llsted for each objectJve also follow an order of s:mple Io complex The actl

vities lists are not intended to be exhaustive or restr|ct|ng ‘Many more activities will need to be added

to provide the amount of varied practice a child must have before th2.intended skill or understanding

is.in fact learned: A personal card file cataloging the activities grotiped under headings nresented in

this handbook may be helpful.

Throughout the handbook develooment within each of the ma;or domalns (aftectlve ph; sical, inel-
lectual) is recognIZed as bemg mterdependent That is, one arva of development necessarily supports

development in the other two areas:

Affective
- Development-
Physical & Intellectual
Development #— > Development

Although devel0pment in each of the broad doma|ns wull be descrlbed separately, there isa contmual

need to consider and foster child activity that facilitates development in several domains simultaneously.

For this reason, many of the suggested activities support growth i more than one area. Specific sugges:
tions for integrating developmental areas will also be made within each program domain description.

Use of the Handbook for Qelf Assessment

Perhaps thls handbook’s primary use will be helping teachers Iook at thelr own programs in an obiec-
tive way. The program evaltation checklists have beén developed for this purpose. They should allow

a teacher tc assess

e use of the program objectrves contunuum

e content of classroom activity; 7 7
o*ganlzatnon of the classroom as rt relates to partlcular program domalns

e teaching behavror related to plannlng, implemer"atlon and evaluation.
No valie 1udgement is intended. by the use of checklists.. Rather the checkllsts should be used asa

teaching tool to more specifically assess both a kindergarten program’s strengths and those areas

needing further development

The checkllsts may be used in a vanety of ways B

« To assess strengths arid program operations needlng development Checks in the “No”* and
"Sometlmes columns of the checklists will indicate areas needing further development.

e To stimuiate discussion with the teacher assustant concernlng program operat:on

. To stlmulate r'-scussmn wuth a pruncupal or supﬂr\/lsor who helps identify in-service tratnlng needs

Table 3 glves one speczfnc exampl° of using the program evaluation checkllsts for self assessment.

o 712
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TABLE 3

USING THE PROGRAM EVALUATION CHECKLISTS FOR SELF-ASSESSMENT

Steps for Use

Example

1. Read through the handbook for an overview of 1; Skimmed through the handbook.
program assumptions and content. L

2. Read all program checklists. 2. Read program checklists contained in each

_ chapter.

3. Select one of the program checklists to answer. 3: Started with the learning environment. Worked
Generally; you will want to start with the on the checklists during after school planning
learning environment and then move to the time and at hom‘?,,M,Y,P'SQEﬁE"'Eq,E‘Q?EQ?”'
program domains. Respond to the checklist ize and manaye icarning centers which match
honestly. up to the individual needs of children. That's

_ abigorder.
4. After completlng one of the. prograr:rLcheckllsts 4, Re read the Iearnlng enwronment sectlon of

refer back to the section of the handbook_
which describes the area selected for assessment;

the handbook.

. DUrii’ig team plénhing séssio'ﬁs, disi:U;ss and biaﬁ

changes related to the identified needs.

(8]

. Started dlscu5s|ng the Iearnmg environmenrt

assessment with my teacher assistant: We
agreed we needed to work on organization and
management of the learning-centers first. We
brainstormed ways to introduce the centers to
the. children. We will try out a Choicebnard

during whole group time tomorrow.

. Implement changes.

. The children were really excited about the .

Choiceboard. Although it did help the children
know-where they were to go; they should be
introduced to it again.

~ |

. Chick yourself out again. If satisfied with effect

of change, move on to-another-area of concern.
If not satisfied with effect of change, seek -
counsel of other. teachers or supervisors and

implement new changes

: It took aweek tafeelcomfortable W|th the

Choiceboard: One teacher suggested |_model

how to use a center with a small group of __

children after they had arrived at the center:
This should help the children work indepen-
dently faster. I'H try that next. |-know | will
be working on this area for awhile before |
mave_to another. concern on the checklist.

I need to check back to the handbook to get

more ideas for planning | Iearmng ceriters.

0!
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Another |ntended purpose of the handbook is to assist teachers in assessmgand recordmg mdnndual

growth in each of the pragram domains : as an important part of the planning process. The child-
assessment checklists included in each curriculum area were developed for this purpose. Table 4
shows specifically how the checklists can be used to plan appropriate activities for children.

TABLE 4

PLANNING PROGRAM ACTIVITIE

Steps for Planning

S FOR CHILDREN

_ Examples

1. Read through the GHI I:B ASSESSMENT

CHECKLISTS contained in the handbook tg
understand the range of development in each
program doﬁiéii’i.

- |

. Read checklists in curriculum chapters.

) Selecta part;cular goal area checklist to suggest

criteria for observing children.

. Program domain: intellectual

Program goal: numbers-
Goal area: numbers and numerations

3. Identify the range of differences among children

‘n your classroom for the goal area selected.

. Over.a. period of days ch:ldren are observed

operating in.a.variety of activities related to

numbers: Their skills range from the ability to

classify to the ability to combine and separate
sets I

4, Select and organize activities andmatenals

which will match and support the rcfjengfiegi
range of child growth in a particular goal area.
These activities will become part of a iearning

center.

. A numbers Iearmng center has been orgamzed

which contains the following range of materials
and- activities: sorting box, domino blocks, sets

of jacks; felt objects, numerals and board.

5. Identify a means for recording child activity

and growth:

mi

. Anecdotal records will describe activity selected

by the child-and relate the level of growth to
the listing of objectives for numbers-and
numeration. About.-five children will b~

selected each day to be chserved working at

this learning center.

6. Summarize growth for each child in each

program domain:

. Use CHILD ASSESSMENT CHECK I:ISTS to.

accumulate, over time, growth information on
each child.

. Plan new and revised activity using these

current records of children’s growth. Remove
those materials and options which no longer
support the identified needs of children.

: Thel:hlldrens abllmes now range from claSslﬂ

cetion to reading numerals, The following acti-

vities have been placed at the numbers learning

center: a new sorting box; domino blocks,

felt objects; numerals and board; numeral

templates matenals to make a nume.al book

Q
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ORGANIZING THE.
~EARNING ENVIRONMENT
THE TEACHING PROCESS

1
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AsuccessfulJearnlngenvjrcmment meets ,chlldren s needs and lnterests In order to accomplrsh thIS

goal; the teacher must assume an actwe role with children. The teacher actlvely plans -implements

and evaluates the learning environment each day. Thus, the teacher provides a cycle of teaching
activity. PIannlng determines |mplementat|on of the program. Implementa.ion is measured by eval..
tion, which is the basis for planning, as il'ustrated in the following diagram.

/ Planning \
Evaiuation;; lmpieméntatfon

The P | E Cycle for Teaching

Planmng
Both iong—range and dally planmng asstre maximum Chl'd growth and development TI"e teacher uses

planning to organize.larger units of activity for children_{e.g:, experiences with animals, taste. color),

to organize materials and equipment in advance (e:g:, films; paints books).and to provide an overall

framewcrk for selecting and developlng objectives and activities for children’s growth.

B\Lscheduhna dally pJannlng times; both the teacher. and the teacher assistant can partncnpate in
organizing the next school day: During the planning sessions, the teaching staff should

» review and record child responses and growth within the classroom environment;
. revuew the organlzatlon of rr.aterlals and centers;

review the children’s use of equnpment and materlals

. |dent|fy Sp"‘CIfIC objectlves from a continuum of ObjeCIIVES Wthh wnll rennforce and/or extend
children’s growth and learning;

develop classroom organlzatlon and actwrty to promote ch|Idren S grthh'

« select methods for recording children’s performance within active learning settlngs

Consnstent pIannlng provndes for the foIIownng
. Phy' |caI mtellectual and affectlve areas of ch||dren s development
. Indl\nduallzed needs of children

s Children’ s past experlence in and out of schooI

. Chlldren s |nvolvement in the plannung and assessr"ent process

. Supportlve interaction between adults and children

Implementatlon

The teachers and the chlldren work together in |mplement|ng the program lmplementatron wnll be
based on the planning concerns I|sted |n the prevnous sectlon

In meetmg the needs of the phys|cal intellectual and affective domarns of chrldren s development
the adult will

. |mplement specnflc actlvutles to meet Speclflc program objectlves in each area of develooment

. |mplement activities which 1ntegrate growth (&g -a cooking actuvnty in which children .

{a). measure - intellectual growth; (b) use the egg beater - physical growth; (c) participate

with other children in planning activity - affective growth
16
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In meeting the individualized needs the adult will
s interact with individ ial children;

. obser'.e mdlvndual children:

. glve suggestlons 10 a child nee&i?ag 'h'eib,i

assist children in aval iating their own work;

record a child’s progress.

in using chiidren;s past and present experiences. the adult will

e provide actwltles in which children practlce sk|IIs or concepts prevuously Iearned
* use past experlence {e:q:; Ianguage travel, food) as a background for Iearnlng

develop the physical environment leg., bulletin boards, books, equipment) to reflect the children’s
cultural b'ackg'r'oLjnd;

use children’s out-of-school interests ‘e.g., TV programs, toys) as themes for activities.

By involving chiidren in the planning and assessment process, the adult will
proylde whole gr0up, small group or individual time for children to talk about what they have done
in the classroom

e encourage chlldren to suggest actlwty themes and materlals to mclude in the classroom;

s provide opportumtles for children to develop guldelmes for part|C|pat|on in Iearnmg activities,

In supporting mteractlon between the teacher and chlld the adult will
. Ilsten to children’s ldeas

. verbally acknowledge and relnforce children’s actuvnty,

s accept the Ianguage and |deas of children;

s extend children’s ideas by adding information to the experiences they discuss.

Evaluation
The evaluation phase of the program 'nvolves both the teachmg staff and the chlldren As children
mcrﬂasmgly are mvoh/ed in plannlng activities; the chlldren should actively assess those activities

Teacher: What a long br/dge/ What is gomg to travel on your br/dge7

, Chlldi Trucks and cars and bicycles.
Teacher: /s your br/d‘ge Strong enough to carry a b/g truck7 fpointing to toy truck at cen ter)
_Child: (No response)

Teacher: Let’s take the truck over your br/dge to find out.
Child: {Maves truck a/ong br'dge Bridge begins to wobble.)

Teacher: What can we do to make the bridge stronger?

Child: (Adds a row of blocks to make the bridge wider.)
Teacher: That was a great idea! Let’s take the truck across the bridge novs.
- Child: /It works: -
Teacher: Great! Making the bndge wider made it stronger so it doesn t wobble. That wes a great
idea:

17
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Indwndual small group and large group settlngs can be used for evaluatruon purposes Honest and

open feedback to children is important and should always be couched in positive consideration of

The continuum of program objectwes establl.,hes the basusfqr grlggmg gvaluatlon A systematlc

record of children’s growth assures a proper match between program activity and child growth.
More specific recommendations for record keeping and evaluation are contained under Assessing

Child Growth.

@
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Overview
Program scheduling for five-year-olds. must meet {1) the developmental needs of these children;
(2) the increase of maturity levels of these childrzn as the year progresses and (3) the physical

structure of the classroom: Developmentally, young children respond best to programs that provide
a balance between

. e\ploratuon/dlscovery and group actnvmes

individual activities ano group actlvmes;

s creative arts and academic fields;

. belng I|stened to and Irstenlng,

* vigorous play and less active play—'

o :arge muscle actlwtles and small muscle actrvrtues

s first r‘and experiences and vrcarlous experlences

s outdoor activities and indoor actlvrtres;

s the three domains.

An adequat° balance of actlvmes |n the program szI encourage and support children to partaupato

in self-initiated and self-regulated activities. Within the limits of the environment structured by the
teacher, the child learns to make independent choices for his/her activity and to take independent

responsrbllrty for completlng the activity.

The foIIowrng program schedules are presented for your consnderatlon Modlfrcatlons of any of these
schedules is encouraged to assure maximum flexibility in relating to children's needs. -Specific times
are not indicated on these schedules, As much as possible, large blocks of time should be used to
implement program activities since the time allotted for any activity will vary from day to day,

a flexible schedule will allow for this time variation.

18



Time

30

30

30

60

40

Note: Outdoor activities may be divided into mornihg and afternaon time periods.

minutes

minutes

minutes

minutes

minutes
minutes
minutes
minutes

minutes

Sample Full-Day Kindergarten Schediile

Children
Arrive/Check in
Breakfast
independert activities

Circle time: share; observe,
sing, discuss topics related

to health and safety

Worktime/Centers

Language arts, Mathematics,

Art, Music, Science, Social

studies
éieén-u'p

Outdoor activities: -
participation in planined
movement activities and use
of playground equipment

Language experience or
individual skili lessens

Lunch
Story time,; discussion

Quiet activity time: read

or records; rest

Worktime (see above)

Clean-up

Evaluation of the day:
“What's Happened Today,”
songs, rhythmic activities,
finger plays, etc.

Dismissal

Teacher

Welcome

Interact with children
Supervise activities

Conduct circle time:
calendar, weather, etc:

“What's Happening Today”
Supervise centers

Conduct small group skill

Clean-up

Conduct activitiés

Conduct lessons and
evaluations

interact with chidren

Read/discuss story

Individual evaluations;
record student information,
parent conferences

Work with ihdividuais or
smali groups

Condiict activities
Planning, staff meeting,
preparing for next day's
activities, gathering
materials

17 ?l

Attendarice
Interact with children
Lunch report, etc.

Prepare for centers

Supervise centers

Conduct small group skill
lessons and evaluations
Clean-up

Supervise children
Prepare for lunch and rest
time

Supervise groups of
children—films, stories, etc.
Interact with chiidren
Prepare centers

éu'pervis'e children

Supervise children

Supervise students
remaining, preparation for
riet day
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minutes

minutes
minutes

minutes
minites
minutes
minutes
minutes

minutes

minutes

minutes

minutes

SAMPLE KINDERGARTEN SCHEDULE
Full-Day Program without Breakfast

Total Group—Sharing, rhythr activity, finger plays, songs, planning

Small Group Instructions—Rotate three groups for instruction in language arts; learning
centers, instruction in mathematics; cléan-up, shack

Total Group—Restroom, physical education (25 minutes) and free use of equipment (15
minutes)

Total Group—Language experience: picture/word association, class stories
Lunich

Individal-—Quiet time (rést, listen to tapes or récords, read books quietly)
Total Group--Story, discussion

Total Group—Craative activity (art. music, drama)

Individual—Learning centers (choice of indoor or outdoor activities), teacher does
individual or small group follow-up

Total Group—Restroom, snack

Total Group—Activities reiated to social studies or science unit (including heéalth and
safety)

Total group—Clean-up; total group discussion and evaiuation, dismissai



Fuilbay i’rogram with Breakfast

60 minutes  Children arrive

A choice of activities is available for the children (6.g., blocks, clay, books, coloring,

puzzles) ,
Breakfast served family-style—Adults sit with children to encourageé natural conversation

Sharing time; music/rhythmic activities; calendar, weather, etc.
90 m. utes  Total group discussion of the day's activities

L'ea’r’n’i’n’g Céniérs?Adui,i;s work With individuazs and/or small groups in the areas of
language arts, mathematics, social studies, science, health, safety, art
Clean-up

30 minutes  Language experience; total group activity

45 minutes  Dir >ted physical education activities and outdoor activities (wheel toys, woodworking, art

activities, sand and water plav and other materials suitable for outdoor use)
Clean-up and preparation for lunch

30 minutes  Lunch

25 minutes  Story time

30 minutes  Quiet activity time (iisten to tapes or records, quietly read books, rest)
Adults plan

60 minutes  Learning centers (see morning activities)

30 minutes  Clean-up B ,
Total group makes plans for the next day, discusses the day and sings
Parents begin picking up children—Children work in the outdocr or indoor classroom:
until parents arrive
Adults evaluate and plan




30 minutes

i5 minutes

80 minutes

30 minutes

30 minutes

30 minutes

60 mmutes

15 minutes

Mlnimal Full Duv lnstructlonal Program
(4": Hours, Excluding Lunch)

Children arrlve -
A choice of activities avallable for the children

Total group dlscussmn of the day s activities

Learning Centers—Adults work with individuals and7or small groups in the areas of
Ianguage arts, mathematics, social studies, science, health, safety, art

Clean -up
Total grouf) éiory time and discussion of mornlng activities

Dirécted physical e€ucation activities (20 minutes) and ouidoor activities (wheel toys,
woodworking, art activities, sand and water play and other materials suitable for outdoor
use)

Clean-up and preparation for lunch

Lunch

Quiet activity time (listen to tapes or records, quietly read books, rest)
Learning centers (see morning activities)

Clean-up

Total group nakes plans for the next day, dlscusses the day ard sings

Parents begin picking up children—Children work in the o' {oor or indoor classroom
until parents arrive

Adulis evaluate and plan
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Overview -
The physical environment of the classroom can greatly determine the program's effectiveness.

Maintaining standards for a safe, healthy kindergarten classroom, therefore, is tremendously

important to the program. Suggested standards have been organized into the following broad areas
(1) indoor environment, (2) outdoor environment,; (3) safety standards and (4) health standards.

Indoor Environment

« itis recommended that each classroom have 35 square feet per child with 1,050 square feet

mirimum per classroom:.
s There should be generous amounts of windows; bféféféﬁ:lryréf éﬁilc’ir leve! wiihin fwé feei from

the floor. Windows shouid be equipped with shading devices for glare control and may be

opened or closed (excluding climate controlled and cluster arranged rooms).

« Storage units should be availablz for esats. Individual units should be available for storing per-
sonal property and items to be taken home. These spaces should be easily accessibl «c children.
In addition, storage space should be available for teacher files and other professiorial materials.

« A total of 16 feet of counter top space shouic be available in each ciassroom for art, science and
cooking activities. 7

» Each classroom should have one stainiess steel sink 23 3/4 inches by 16 1/4 inches by 7 3/8 inches
deep, with a cold water tap and a supply of soap and paper towels.

» Shelf space measuring 18 inches by two inches and two inches by 36 inches is suitable for storing
paper supplies. For general storaye, closed cabinet space; 12 inches deep, is preferable.

» Approximately 30 percent of the entire classroom floor space should be Ieft vacant for art, science,
waterplay and cooking activities. It should b easily cleaned for wet activities and if possible;
chould include a door to the outdoor play area.

« Approximately 65 to 70 percent of the total floor space should be covered with a low pile; high
density carpet or large area rug.

« A minimum of one toilet, preferably two, should be located in or near the kindérgzrten classroom

and set two feet and two inches off the floor.

« Ceilings should be covered with acoustically treated surfaces.

s Electrica! outlets should bé located every eight to 10 feet for adequate center access.

Outdoor Environment 7

* A minimum of 2,750 square feet for one kindergarten unit and a minimum of 4,300 square feet
for two kinde-garten units simultaneously in session should be available, with an additional 1,300
square feet for each unit over two that is simuitaneously in session.

* The outdoor area should be adjacent to all kindergarten units. Classroom doors leading directly
from the indoor classroom to the outdoor area are desirable:

* A covered area located outside for rainy or extremely hot days should measure 250 to 300 square
feet per unit simultaneously in session. A concrete or asphalt floor area facilitates use of wheei
toys in the area.

26
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A sandoox 150 to 175 square feet shouid be located in the o'u’tdb'o'rré'réa’.

A variety of apparatus to encourage large muscle activity (e.g., climbing, swinging, balancing)

should be located in the outdoor area. Apparatus should te made from heavy wood of concrete _
@jpgg;:wi;h a minimum of metal equipmer:t susceptible to rust and sharp edges: All kﬁ{igﬁggle equip-

ment (e.g., jungle gym, sliding board) should be cemented under the surface of the ground.

A four-foot fence with a gate should enclose the kindergarten play area. -

A storage room for outdoor play items should be located beside the outdoor area and should have
a cement floor for protection of the storage items.

The outdoor area should be either paved or grass covered. Preferably it will contain both types of
ground cover. The area should be well drained and; where possible, contain trees, shrubs and
flowers,

Safety Standards

All wash fixtures and play area equipment should be safely designed 2rd in good repair.
Classroom and bathroom facilities should be sanitary and fre of infectious, vulrerable conditions.
A direct source of ?Fééﬁ ;i}’;ﬁéﬁié be bumped into the ciassroom when néeeded.

Room temperature shiould be comfortable and easily controlled.

There should be adequate artificial light for work and play.

All flébfr space sﬁoulé Bé waan dry and ?re'e %’r'o”m' drafts.

First aid supplies should be easily accessible in the classroom.

Space should be available for temporary care of an ill or injured child:

Children and staff should have practiced exercises of exit plans in case of fire or other emergency.

If possible, alternate shelter should be available in the case of disaster or emergency.

Staff should have successfully practiced usz of fire extinguishers and know where they are located

in the building.

Children should assume responsibility for cleaning up all spills from their activitiee,

Children should assume responsibility for using toys in their designated areas to prevent unsafe
activity interference. - 7

Children should assume responsibility for returning toys and equipment to their designated storage
area when they have finished using them.

Health §téﬁdéid§

Adequate permanent health records, maintained on each child; shoald contain information

on vision, dental health, growth, speech and hearing. -

Referral piocedures should be developed to refer children to physicians; social workers, therapists
and psychologists when appropriate. A teléphone number and address shouid be on file for esch
person to whiom a child may be referreo. B S

Required immunizations should be verified by a school official to in"srure accuracy of records:
Children and adults should be expected to wash hands after using toilet and before eating or pre-
paring food:

Children should be instructed to keep objects out of mouth, ears, nose and eyes.

5 e
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« Children should bz expected to cover mouth for coughs and sneezes and to use z tissue o~ handker-
chief aporopriately.
» E:iiiaféﬁjﬁﬂvéaﬁiié should continuously review the classroom environment to prevent safety and

health hazards.
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Overview
Learning centers eff:cnently and effectnvely orgamze Iearn'ng actmty for chsldren Each Iearnmg

center is usually limited to two to five children. The number of learning centers present in the class-

room at any one time depends on the number of children in the classroom, the ability of the children
to select from a number of choices and the children’s interests and needs. Table 5 describes potential

uses of Iearnmg centers.
tearnmg centers will be developed gradually As the year progresses more materials are added,

increasing variety and challenge. Children will need time to explore and get acquainted with their
environment. The schedule should allow at least one hour for learning center activities in order to
provide the oppcrtunity for a child to work in several centers or to carry out an extended pioject in
one center. Within this framework; the teacher will nave opportunities to work with individual ekild-

ren or gro’u'ps of children.

Each ' arning center is organized around a theme. Suggested themes include
* an event such as Halloween, birthday, trip to outer space;

* anactivity such as art, cooking, game; woodworking;

+ skill and concept development such as sorting, matching, discrimination.

TABLES ]

BASIC USES OF LEARNING CENTERS

Learning Center Uses : Activity Example
Introduce new concepts and skills Group familiar objects which are alik:
Practice concepts and skills Using a nzw set of Ob]eCtS again group objects

which are alike

Assist child in taklng responsublllty for hiis/her own Child selects snd returns materials to their proper
learning | storage area.
Provide a variety of activity choices to enhance At the Exploratlon Center cthd rmay
individualized instruction * look at rocks under a microscope

¢ group smooth and rough rocks

® order rocks by size-

¢ develop a design using rocks.

ﬁkoq.ot'é the .integration of physical, affective and At the tlbrary Center chxld will

intellectual development s select picture book about animals (mtellecwal)

» share book with another child. (affectsve)

® turn pages of bock as modeled by aduit
{physical}.

Promote independent learning and exploration P'r'o'vi'de a range 'of materials at center. Arrange

Intyoduce centcr wnth an open- ended quest|on -
"Who will discover what is in our ‘touch box’ this
morning?"
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Theme selectron allows the teacher to deveIop a number of reIated actwrty opt|ons These actl\uty

options generally acizount for a range of sophistication on the part of the children and offer choices
from whlch chtldren may independently select the|r activity.

Learnmg centers |ntegrate all areas of development TabIe 6 shows how deveI*pment in the physlcal
intellectual and affective domains may be integrated into centers.

(o, !

TABLE

INTEGRATION OF CHILD DEVELO MENT INTO LEARNING CENTER%

Learning Cénter,
Theme & Activity

Physrcal
Development

Inteliectual
Development

Affective
Development

Qthtrucjion Center
There: Space Travel.

Build space tower.

Child Selected Activity:

The child develops arm
and hand precision by
constructing tciver

The chrld LntegratEs .

prevuous observations
with new experience

The child willingly
participates with
other children in
bu:ldmg tower

Library Center
Theme: Space travel.

Licten to story about
ar. astronaut’s travel in
space.

Child Selected Activity:

rhe chlld de\Lelops
hand and finger
dexterity by operating
listening post and
turning pages of
picture book

The chrld verballv
recalls events of

story in order

The child iistens to
another chiid’s
response to story

Cooking Ceniter __
Theme: Space food.

Mix orange drink,

Child Selected Activity:

jhg child deveiops

hand and tinger

dexterlty by mixmg

orange drrnk

In s’n'all group dist:n.is?

food eaten by
astronaut

The child willingly
participates with
other children in
preparmg amenu

Management of Learning Centers o 7
Whole group planning sessions acquaint children with the learning centers and allow them to brain-
storm activities for a iearning center. Following a general discussior: about the centers, each chiid

séIeCts a learning center to use. For example;

Cholce Boards

List or picture each Iearmng center. Chlldren select a center to work at by. takmg a key or other

symibol located beside that centér name or picture. The number of symbols beside each center are

fimited to the number of children who 1 may partlclpate at that center at any glven time. When a
child is ready to move on to another center, he/she returns tiie symbol to the board and selects

another symbol:
Pocket Charts:

Located at each center; aIIows ea,.h child to place h|</her name card or prcture card in A pocket of

a pocket chart Iocated at the center The nuniber of porcket openings will indicate how many childrén

may work at the center at any one t|me

Whatever means used the procedure must proV|de the chrld with maxumum mdependence The child
should be able to select and move on to another center lndependently New centers and new center

activities are_introduced gradually over a period of time. The teacher may éfféctivély introduce new

activity options by modeling ac*lvuty optlons at the center.

After children have observed actual operation in a center, they wiil be more andependent and success-

ful in working at that center:
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ated from the noisier areas:

To effectlvely operate the cer‘ters quuet actnvuty centers should be separ

For example, biock building and dramatic play centers should be separated by distance from the

library or game centers.

By creating open ended optlons for each center activity, chlldren may aevelep a.center acttv;ty ina
number of irnaginative ways; For example at the multlsensory center the cnildren may sort a numoer

of bottles that are alike in some way. The open ended nature of the activity allows each child to sort

the botties according to size, color, shape or use. Many different responses are possible. Teachers may
encourage open ended responses from children by asking the following questions.

"I wonder what would happen |f?”

"’"How do you think these go together?”’

"What can you use to help you find the answer?”’

A varlety of manupulatuve materlals at each center wsII provude open ended actlvmes Chlldren should
be encouraged and supported to develop their own ideas and unique ways of responding to materials
and actlwty Materlals at each center should

. relate to the center theme
e extend individual child growth;
aIIow for teacher and/or ch:ld assessment of actwuty

Itis lmportant to set ground ruIEs for chlldrens behavuur The fewer ground rules needed the better
but some limits will need to be developed and discussed. Following are scme suggested rules The

child shouid

« work at the center he/she selected;

* take responsibility for returning materials to the proper place;
s leave materials at the center ready for use by next partncrpants
. seek assistance from another child or adult if help is needed;

« finish work at one center be’rore selectrng another center,

. modlfy tone of voice when working at an lndoor center:

Each adult work;ng in the classroom will actlvely observe and interact with children durnng Iearmng
center activity. Adu'ts should engage in one or more of the tollowing activities at this time.

o Supervise and facilitate child activity at one center
Work with individual children at any of the centers to suppo:t child actuvuty
Ot-serve particular children to acquire SpEleIC mformatnon about child growth

L ]l

Spend time at several centers to intraduce new materials, new operations or new concepts

Selection of materials used at the centers should be based on
 center theme;
chlldren 5 Ievel of operatlon
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ahility of chr!dren to use materral constructnvely

Materials at the centers will be prirnarily mampuiatlve, thus allewing children to actively interact
with the learning environment:

Evaluating Child Growth at Learning Centers

Chiild growth may be evaluated in any one or all three of the program domains (physical, inteliectua,
affective). This evaluation may be based on
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interaction with the child;

« obzzrvation of the child; ,

e work the child has completed at the center.

As often as possible; the child should be given verbal feedback i~ order to learn seif-assessment of work

and to tetter se'ect and complete tuture work at a learning center,

Suggested Learning Centers N
The following learning center suggestions are listed for your consideration. This listing is NOT
intended to be inclusive, kut to suggest a limitea number of examples for teachers. At each of these

learning centers; opportunities abound for gross and fine motor development, communication, social

interaction, experimentation with ideas and nbiects, discovering new concepts and ideas, practicing

skille, zppiying and generalizing iceas about themselves, other people ard the world around them.
Construction center. Children are encouraged to manipulate and create with blocks and s:ack build-
ing accesscries. Boards may be added to this certer to add possibilities for new construction. A wood-
work.ng bench may be placed within this center or next to it to further enhance constriction
possibilities for chiidren:

Library center. A prominent place in the kindergarten where children 'ook at books or listen to

stories, this center offers a wide vatiety of picture books and story books. Large cushions cn the

floor and a rocking chair provide comfortable seating. The buoks shouid be easily accessible and
appealing tc the child.
Cooking center. Thie center may be available to children periodiczlly throughout the year. Tools

include a hot piate; measuring materials, cooking utensils and a place to store cooking materials, in
addition, cutting boards and dishes may be added to the center throughout the year. Chiidren may

serve their cooking farc at this center or in other areas of the room.

Garme center. This center will house a wide variety of game activities including puzzles, Iotto, bingo,
peg boards, sewing cards, etc. These games will be stored so that only a limited number will bé avail-

able to the children at one time: Game selection wiil be based on child need and interest.

Muitisenisory center, This center provides meaningful educational activities designed especiaily to
promote intellectual development. Materiais in thiz center promote the child’s ability to use al! five
senses — sound, smell; taste; sight, touch — in discriminating, generalizing, categorizing, analyzing,

evaluating and thinking creatively. in one area a variety of manipulative materials may promote

development in mathematical concepts of number sets, number systems, size, shape and measure

ment, while in another area. r~1ding oriented materials promote listening, visual and auditory dis-
crimination and eye-hand co _rdination.

Exploration center. In this area, related to the biological, phvsical ard sarth scierices, chiidren
abserve, classify, predict and report information based on a variety of science experiences:

Art center. Paint, crayons, chalk, paper and clay materials will invite children to créate and express
their feelings and imizressions of the world around them. Close access to water will enhiance opera-
tion of this center.

Dramatics center. Role play arid imaginative play help children to clarify and expand their concepts

and experiences. Opportunities to re-enact social experiences is a popular activity for this age child.

This area will change frequently during tiie year to provide settings such as a house, a supermarket,
a shop or 3 mode of transportation. Suggested props include clothing, household utensils and furni
ture, puppets and cleaning tools. This center should be located near the construction area 1o encour-

age children’s response and interests,

iiotor development center. It is highly desirable for the kindergarten roorm to have direct access 1o
indoor and outdoor areas for large movement activities. Space is necessary for activities such as

climbing, rurning, jumping and Béiéhcing.‘Sand and water play activities may be located indoors or
outdoors to promote motor development, '

. *® a3
FRIC

Aruitoxt provided by Eic:



The abovfe examples of Iearnmg centers should remain in the classroom for weeks or micnths. The
teacher might also want to use the children’s interests and needs in establishing short-term interest

centers, such as water table Sand table and “Star Trek Center."”
The followmg dnagrams suggest several ways the kindergarten room may be arranged to accomodate
learning centers:
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The Teaching Team
To facilitate effective classroom Jnteractlon a twe member teachlng team (teacher and teacher assis-

tant) instructs children enrolled in state supportcd kindergarten programs. The teacher, licensed in

eariy chlldhood educatlon directs the teacher assistant, who is professionally responsnble for
chlldren s growth and development The workmg reIatlonshlp between the teacher and. teacher assis-

teacher S expectatlons m the classroom to best contnbute to. prcgram objectuves In addltnon the

teacher assistant should know and accept the teacher’s philosophy concerning education of young

children. During the daily planning and evaluation sessions, the two team members exchange specific

observatlons from the day’s expenence and plan activities for the following day. Weekly team plans

should also be developed in this manner. .
THe teacher assistant shou[d be. comfortable m managlng the assigned actwntles and at times may wish

to observe the teacher’s interactions with a particular group of children in order to expand profes-

sional experience: In addition to mstructlonal tasks, the teache, assistant ShOuld share routines and

clerical chores wnth the classroom tea cher Preparatlon and organizaticnal materials, daily attendance

and lunch money are a'l shared -esponsublhtles It is vitaily important that the teacher assistant be
respected as a talented profesuonal co-worker rather than a custodian.

Although t‘te teacher assistant assumnes a yreat rarge of responsitilities, it cannot be forgotten
that the teacher has the ultimate responsibitity for the children.

Other School Pérsannel

Since children are affected by all people with whom they come into contact, personnel must relate
well to young children. It is most important that the following adults establish communication arid
cooperate with one anothsr i in order to most effectively educate the very young child.

Admnnsfrato. S and supervrsors

. WCafreterla manager and kitchen staff
* Social workers

¢ Custodia! staff

o Librarians

s Secretaries

o Other teachers
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Overview
By orgarlzlng Iearnmg centers and classroom activities accordlng to unit themes or areas of cortent,
the teacher may more easily -oordinate a set of activities aimed at all areas of development (intel-

lectual, physical znd affective). The process of develcping a unit is described in the following five
basic steps.

Step 1. Select a unit theme based on one or more of the following sources.
e Long range program goals (.g., developmant of rumber understanding)
Curriculum content su’gaﬂsted by a local schuo! district (2.g., safety)
Interests of children (e.g., cartoun fuqures)

o Cultural backgr0und of children (e g. Specual hohday;

Step 2. Formuiate general unit objectives.
+ These content orieiited objectives increase understanding about the unit theme by relating general
information or Skl”S Lo that unit theme

Step 3. Formolate mtermedlate unit objecuves

. Altho~1gh reiated to the general uriit objectives, these are directed more specn‘lcally at the children’s
developrnental needs described in the proaram domains (physical, lntellectual affective).

o Cons!de. the classroom range of ab:,l;lty |nthe three domaln,s. Besed,on the mform,atnon regularly
maintained in the assessment checklists; the teacher may select a suitable scope of interrnediate
obiectives.

Step 4. Develop learning centers and activities which relatz to all of the following.

Um theme

Untt content

Intermedlate oblectlves
Specufy a range of activities wuthln each learmng center to support development of specific objectives.

Step 5. Assess chlldren s growth as related to the unit objectives.
See chapter on assessing child growth.

The fo.lownng sample unit more specifically illustrates the five- step process for deveioplng a unit of
activities.

1. Unit theme Animals

Rztianale for unit theme sélection. One of the chlldrer s dogs 1ust had pupples Thas stnmulated
much sharing among the children about theii pets. It is also one of the units recommended in

the Science Curriculum Guide used by the school systern.

2.  General unit objectives

s To f|nd similarities and dlfferences among klnds of anlmals and between ammals anid people
(e:g., physncal characterlsttcs foods they eat, wheérgé they live, How théy moveé)

 To increase familiarity with many and unusual kinds of animals (e. g., opposums, ostriches,
ardvarks, donkeys, whales, reptnles buffaio, seals)

+ To increase understandung of what animals need to live {e.g., food; shelter; water)
3. Intermedlate objectives
Physucal The child will increase development of arm/hand precision.
Affective. The child will increase ability to respond to others.
Intellectual. The child will increase ability to
s communicate with others;

* numerate;
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observe and classify;

cooperate with others;

4. Learning Center Activities. The following is a sarnple grid that may beé used for organizing specific

objectives and activities.

Learning Centers

and Activities

I. Learning Center
Activity A
Activity B
Activity C

1. Learning Center
Activity A
Activity B
Activity C

Physical
Development

Intellectual
Development

Affective
Development

fhéfgllcwmg is a sam'pie unit for 1-3 dayé' wéfk.

Learning Centers

1. Constroction Center
® Build a zoo out of
blocics.
2. Library Center
¢ Provide a collection
of books for child-
ren to_explore

independently

Physical
Development

Arm/hand precision
(manipulating blocks)

Turning pages

Inteliectual
Development

Usesrde’s'criptive
vocabulary

Classifying and
observing

Uses language fre-
quently and with

Affective
Development

Wdrk's ~|th aroup
to comp'e.e project

Responds to indoor
limits

enjoyment
e Adult will read Meémory, Cooperates and
animal stories to L.abeling, responds in smail
children: Grouping group
e Children may Arm/hand Recall,
listeri to records. precision Labeling
Cooking ?éﬁféf
® Make animal Arm/hand Uses descriptive Works with group
cookies. precision vocabulary to complete
Observing project
Math Center o
¢ Count the animals Handles Recognizes sets Responds to.
ina variety of pictures of 1,2, 3 indoor limits
pictures;
<Y S
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e Develop class
graph recording
kinds of pets
children have.

Dlscovery Center )

e Discuss plctures
and label a
variety of animals.

Exp’loi'é a varity
of wooden
animais; Discuss

wnth adult

. Vlew fllmstnpi N
on “'zoo animals”
and "pets

° Share photogiaphs
of pets children
have. Develop a
display using these
photographs.

3. Commumcatlons

* Dictate on a tape
rc:order stories
about animals

Eye/hand and
a'm/‘ bl o
coor ion

Fiils water jars

and food. bowls

Small muscle

Fine mc.or
arm/hand
precision

Punches buttons
on tape recordes

Count squares in
arow bn graph .
Compare * most
“fewer’’ -- “more’

“least”’

Ot serving

IJses language -
Uses descriptive
vocabulary
Label, compare,
recall characteris-
tics of animals

Lape!l; compare,
recall characteris-
tics of animals
Communicatior
Labeling
Comparing

Observing,

classifying .-
Uses descriptive
vocabulary

Participates and
shares with others

Works coopera-
tively with
group

Willingness to
participate

Motlvatlon to
listen

Willingness to
participate
Valaing self
and others

Listens to
another child

Assessment The teacher will record growth of each child’s part:cupatlon in unit activities through

the on-goinyg assessment checkhsts tor all three ~reas of development

Durmg daily planmng sessions, classroom staff should share observations about specufuc children
and share work completed by individual children:
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LEARNING ENVIRONMENT
~ PROVIDING FOR THE

NEEDS OF SPECIAL CHILDREN
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Recognition of Need
éeébéhiiihg those children who are not suc- dmg in *he range of availabie actlvmes pgqvgded in

the classroom is a first step to provndmg for the educatlcnal needs of ALL children in the classroom.

This recognition should signal to the classroom teacher a need to carefully observe and assess the
child in an attempt to determine the cause(s) of the child’s lack of success in this activity. At early
ages, Iackro,f success in school type activities may appear as @ developmental qu, a lack of experience
or a social/behavioral problem. Careful observation identifies where each child succeeds and where

more attention is needed.
Working with Parents ,
Basic educationial activities in the home such as cutting, pasting, matching, talking; listening and get-

ting along with other children may provide needed practice for the child: Through parent/teacher

communication; parents may become aware of their lmportance as the first educators of their child,

If these basic activities have not been mediated for the child in the home, there is a good chance the

chlld rr]ey appear. ”behmd” other children in school The kmdergarten curriculum may be able to
overcome this lack of experience in the home, depending on the severity of the deficit. In any case,
worrklng WIthparents to assist them in contributing to the maximum development of their child can-

not be overestimated.

Role of thé Teacher

Because the kindergarten teacher is usually the first professmnal educator the child meets; the
teacher’s role is crucial in provid'..g {1} appropriate school experle"ces in which the ch|Id can
experience success and {2} adequate dmgnesns of need: The_teacher must AEWAYS be wary of

Iabelmg children. AP descrnbed earluer in the hahdbook effective teaching

* gives churldreinr armple opportunity to succeed in a range of activity and materials;
e continually assesses where children progress aloig the continuum of growth domairis;

e encourages success by matchi ng children’s levels of development with the levels of actlwty prowded

¢ assumes children enrolled in any kmderqarten program will represent a range of deve! opmental
differences.

Teachers model acceptance or rejection of a child for the rest of the chlldren in the classroorn When
the teachvr responds to a child as being ""ciumsy,”” ““disruptive,”” ““unable to succeed’’ ar. “demanding
of teacher time,” this misunderstanding wil most likely be shared by children in the room:. On the
oLher hand, when the teacher treats the child as chalienging and capable of succeeding at some level,
others will be convinced of this as well.

WMaking Appropriate Referrals
When dlagnostlc teachmg based on \ child observatsons and parental communication do not increase a

child’s performance, then appropriate professional referral becomes essential to determine in what

setnqggnqrhﬁowrthe child may be best taught. Worklng wnth school system personnel to confirm the
exceptional need of a child is most important. In Georgia, children with special needs beyond the
average populatlon of chlldren -include those who are mentally retarded, hard of hearlng and deaf,
speech impaired, visually handlcapped seriously emotionally disturbed, muitihandicapged, hospital/

homebound, deaf-blind, have specific learning disabilities and are glftéd

Following the diagnosis of exceptional need by school system personnel, recommendations for work
with that child in the classroom may include
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* provudmg specnal equipment to complete actlvmes (e: g specral magmfymg dev ces for sight or
hearing};
provndmg a spec:al setting or mcreased interaction between the adult and child.

Commumcatmg Specual Needs to Other uhuldren

Teachers should openly talk about except|onal needs W|th the other children in the classroom. All
children need to feel they are a vital part of the class and can participate to the best of their ability

in classroom actlvmes
Like adults some. Chl'dFE‘l tend to overprotect ¢! uldren W|th specnal needs. Children need to under-

stend the cureumstan\.e urroundmg the speC|aI condltlon of a child and. Iearn how to work con-
structively with that child. Under standmg that these children should be mdependent in their inter-

actions in the classroom is extremely important. Special accommodations may be needed for these
childreri.

Understandlhg how each individua! in the classroom can most helpfully function under these condi-
tions will set the stage for a maximum Iearnlng environment for all children.

. Many handlcappmg condttlons are reversnble

. The ear Iler the recogmtuon of a special need and provision for that need, the better the chance of
making school success possitle for the child.

. D|agnost|c teachlng is necessary to identify and significantly affect whatever the special need of

a child may be.

s Avoid labeling.

e Every child, no matter what the level of development or condition, needs to experience support
and success in the classroom.
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PROGRAM EVALUATION: LEARNING ENVIRONMENT

YES

No

Sometimes

Notes

Planning

1.

Long range planning is used to
A. Organize curriculum units, based on selection of
objectives for individual child growth.

P. Organize materials atid equipriient in advance.

2. Lonjrange planning is based on objectives
sequenced along a continuum of child growth
and development in the areas of
A. Physical develcpment
B: Intellectual development
C. Affective development

3. The continuum of obiectives ,

A. Statas objectives in a sequence from simple
to cumplex within each curriculum area.

B. Isused for planning children’s daily
activity.

4. Daily planning sessions
A. Occur at a regular time each cay.

B. Involve teackers and aides.

5. The planaing process includes
A. Selecting objectives based on children’s

observed activity.

B. Developing learning centers and activities
based on objectives matched to the need of
an individoal child or group of children.

C. Selecting practcal maars of observing and
recording child growth ir. active learning
settings.

C. Consideration of al! three areas of child
growth {physical, intellectual; affective}.

E. Consideration of children’s past experiences
in arid out of school.

F. Consideration of children’s ideas about what
should be learned or experienced.

G. Identification of how each member of the
instructional team will function in the
classroom.

Implementation
6. The physical space in the classroom

. Is arranged into well defined learning centers.

b3

. Motivates children to participate in a wide
range of activity.

o]

. Encourages and supports an active learning
envirorment.

(@]
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Yes

No

Sometimes

Notes

D. Ref'ects the cultural background of the
children (bulletin boards, books,

) equipment);

Adults in the classroom

A. Interact positively with individual children.

B. Observe individual children.

C. Give suggestions and support o a child who
needs help: S o

 Give feedback " children about their work.

. Record activitv and growth of children.

mom QO

. Accept and use children’s out-of-school
interests {televisio: ; toys, etc.) as themes
{or developing learning activities.

Teacher: involue children.in the pianning.and

assessment process by encouraging children to
A. Talk about what they have done in the
classroom during
whole group discussion,
small group discussion,
individual conference,
B. :Siugggs’iggfﬂviiyr themes and materials for use
in the classroom;
C. Help develop classroom rales:
Teschiers suppcrt children's thinking by
A. Listening to ciildren’s ideas.
B. Verbaliy ackrowledging children’s activity.

C: Accepting the language and ideas of children.

B: Extending ideas of children:

E. Asking open-ended questions.

Evaluation

10.

1.

12.

13.

14.

A variety_of recording methods are used to
record individual child growth:

Daily evaluation sessions are held with

A_ Individual children.

8. Small groups of children.

C. The entire class.

During evaluation sessions; teacher communi-
cation tocuses on the strengths of the chiid.
During evaluation tessions; the child is made
aware of needed improvemerts.

A child’s success is bused on personal level of

development as related to the continuum of
objectives.

45

4

7




O

ERIC

Aruitoxt provided by Eic:

Yes -

Neo

Sometimes -

Notes

é(:hédui‘:n"g'

16:

The daily written sctiedule provides
A. Planning time for children.
B. Plarning time for instructicnal personnel.
C. Time to observe and assess child growtn:
D. Time blocks of 6hé hodr or more
learning center activity in which children
are responsible for self-initiated and self-
requlated activity selection.
E. There isa balance between
¢ independent exploratory/discoiery
activities.: B
® vigorous play and less active glay:
» indocr and outdoor activity.
The daily schedale identifies
A: Time blocks: i

B. Learning center themes and activities:

C. Materials or equipment needed at each
learning center.

D. Daily routines {i.e.; snack time, bathroom
break, lunch money collection, etc.).

Learning Centers

17.

18.
19.

The classroom i¢ organized into four or more of

the following learning center areas.
. Construction Center
. Library Area

. Cook Center

0@

. Game Center

. Multisensory Center
. Exploration Center
.Art Center

H. Dramatics Center

Motor Development Center
J. Other

Each center is organized around a theme.

Learning centers

A. Introduce new concepts and skills.

B. Practice concepts and skills,

C. Assist each child to take responsibility for
his/her own learning. ,

D. ®rovide a variety of activity cheices to

enhance individualized instruction.
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Yes— No - Sometlmer

E: lntegrate physmal affective and

inte)!ertual develop.nent

F. Provide |ndependent exploratory/dlscovery
learning experiences;

20: Actlwty op*ron, at each cenier account for a
range of chiid leveis:

2. In managmg Iearmng centers

A. Whole group or small group planmng sessions
are used to introduce learning centéis to
Chlldren

B. Exfgectaﬁtlons for children's behavnor at the

centers are clearly communicated to
children.

C. Children use a management system that
limits the number of participants in each
center {i.e., pocket chart, Chbicé bcard, etc.).

D. There are enough centera in the room for all
children to be -involved, limiting each center

to fnie or less partic pants at any one time.
22. Materials located at each center
. Relate to the center theme.
. Extend individual growth of children.

- Support a range of ch'\d levels.

(Wi e T+ 2 -3

. Are primarily manipulative:
E: Can be used successfully b / the childien.

23. Evaiu"ation' of cnnld grthh at learning centers
is obtained
A. As adult interacts with Chlld durmg artmty
B: As an adult observes child.
€. By rewewmg work child has completed at

the center. _
D. By holding conferences with child:

The Teaching Team

24.  The teaching team consists of a teacher certified
in early childhood education »nd a teaching
assistant.

25 Durlng the da|ly plannmg and evaluation sessions,

the teacher and teacher assistant

children.
B. Record relevant information about children:
C. Select and plan learning activities for the
next day.

D. 1 ldentufy adult roles and resnons.bllltles in the
classroom for the next day.

“\
ol

47
O

ERIC

Aruitoxt provided by Eic:




O

ERIC

Aruitoxt provided by Eic:

Yes

No

Sometimes

Notes

26.

77:

28.

The teachér and teacher assistant

A. Know and accept a common philosophy
children. )

B. Share routines and clerical chores.

C. Feel comfortable about openly expressing -
ideas, suggestions and concerns to each other.

The instructional teaching team systematicaily

takes responsibility for communicating with the

tollowing about program operation:

A. Parents

. Principal

. Supervisors

. Other kii.dér'gértén teachers

. Primary grade teachers

. Libra:ian or media s'peciaiiSt

oM Mmoo ®

. Psychologicat services staff

H. Social workers

. Secretaries

J. Custodial staff

The teaching team systematically takes
responsibility for communicating with the
following about individual children.

A Parents

. Principal

. Supervisors

o O

. Other kindergarten teachers
. Primary grade teachers

. Psychological services staff

QM m

. Social workers
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OVERVIEW
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To become ¢ a person wrth cunfidence in htmse/f the chr/d needs to have opportun/t/es to try hirnself

out by instiating ideas and actions which are successful most of the time. {Hugbes, 1970) ‘

Developmant of individuals who have positive attitudes toward themselves, toward others, toward
school, and tuward learning is a basic aim of quality education for young children: rThese m.portant
goals form the hub around which successfu! lea ning and development revolve: Positive attitudes

enable children to partrcnpate easily and successfully in the learning envircnment.

The teacher S abllety to,lntegrate attntud:nal development into all areas of k'nderS?rfeh,,éciiVi,fY,, )
greatly enhances the effectiveness of any educational experience for young children. The affective
domaln supports chudren s eff orts to

* develop confidence in themselves and their feelings;

* participate with others in successful ways;

e accept and appreciate other people;

s value people and learning.

Approaches to developmg adequate affectlve development stress the adult's crucral role of

effective interaction. The effective teacher provides a learning env:ronment in which children

can be success:ul most of the tlme
are recognlzed as valued members of the group,

are accepted for who they are and what they bring with them to school — culzure, language,
physical traits;

* are recognlzed pr|mar|Iy for what they can do rather than what they t,annoz ao;
are encouraged to ask questlons and heIped to f|nd answers and solutions;
* are encouraged to share their experiences from outside the school setting in order to use and

elaborate upon those experlences for future learning;
« are required to do only that which they are capable of doing.
In these approacheé to the affective development of children, teachers support children’s growth by

. acceptlng children’s |deas

I|sten|ng to the chlld

. exprcssmg COnfldence in the Chl|d

* suggesting new ways of exploring and worklng without pressure;

* helping the  hild to elaborate an idea;

¢ helping the ct.ild to evaluate personal behavior and accomplnshments objectlvely,

. relnforcmg posntlve attitudes and achievements.

Chlld/teacher interactions must he consistently supportive. Activities must allow children to
experience success as well as support further growth and development. The total learning environ:
ment must consistently support, extenrd and réinforce positivé attitudes of the children toward
themselves, toward others, toward school and toward learaing.
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AFFECTIVE DEVELOPMENT
GOALS




AFFECTIVE GOALS

AWARENESS: A literal awareness of oneself and others

WILLINGNESS: Wllllngness to participate in schcol gctlvmes

F}ESF’ONDING Motlvatlon to listen to; accept and apprecaate working with other people
VALUING: Valumg oneself other people and Ieurmng

A continuum of objectives has been developed for each affective oal area to assist in ldentlfymg
activities that will provide for a range of abilities and growth in this area of development. The _ .
reader will note that in addition to specific activity suggestions, classroom management techniques
and classroom organization suggestions have been included to support this phase of child develop-
ment.

The following objectlves and activities for each goal area are suggested for implementation with
kindergarten children.



AFFECTIVE DEVELOPMENT
SCOPE OF GOALS, GOAL AREAS
AND OBJECTIVES
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Goal — AWARENESS

Gual Area = Awareness of self

Continuum of Objectives

1. The child can state his/her complete name, address and phone number.
2. The child can describe hlm/herself physucally

3 The child can |dent|fy his/her own feelings:
4: The child can identify him/herself as somebody other people like.

Goal Area — Awareness of others
Continuum of Objectives

1. The child can identify other children.

2. The child can describe other children.

3. The child responds to feellngs of others.
Goal — WILLINGNESS

Goal Area — Willingness to work in activity
Continuum of Objectlves

1. The child willingly partncnpates ina part:cular actnvnty
2. The child willingly participates in a variety of activities.

Goal Area — Willingness to work with others

Contlnuum of iject:ves
1. The child willingly partucrpates with a partlcular group.
2. The child shares his/her experience with children outside the droup.

Goal — RESPONDING
Goal Area — Responds to others

Contlnuum of ijectlves

1. The chlld listens to another ch|Id

2. The child answers another child’s request

3. The child anticipates another child’s need.

5. The child shares somethlng of valué with another chlld

Goal Area — Responds to a group

Contlnuum of Objectlves

1 The ch|Id responds to Irmlts set for classroom and outdoor actlvuty

2. The chlld takes responsrblllty for pe| sonai roIe as a member of the group




Goal — VALUING

Goal Area — Values seif

Continuum of Objectives

1. The child will take care of his/her physical self:

2. The child will state his/her wishes and opinions.
3. The child will defend his/her wishes and opinions.
Goal Area = Values others

1. The child will listan to anothar child's opinions.

4. When the group cannot agree, the child will suggest a compromise.
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CHILD ASSESSMENT CHECKLIST: AFFECTIVE DEVELOPMENT

2 4 Fad Z 9
o| © ° o |2
E-3 w N -— 9:
z > | o
3 ® o]
@ . b4 =
Indicators
Can state complete name
Can describe self physically @
o o Can identify own feelings o o - >
L T — s
Can identify self as somebody other peopie like b )
Can identify other children a
- . N i @)
Can describe other children =2
[2°]
RN S Can respond to feelings of other children “
- gly participates in a particular activity Qg s
— - - - - — 3
Willingly participates in a variety of activities 25| 5
Willingly participates with a particular group Q ss 2
,,,,, — - — - — %;o a
- B Willingly shares experiences with other children A - x
Listens to another chiid
- - ~
Answers another child’s request - R -
Anticipates another child’s need o g? é?
[ . . « °
Shares something of value with another child %
Responds to indoor and outdoor limits g |é
| Works with a group to complete a project R B )
Participates in group planning--supplies information & asks questions | ©
Takes care of self physically
States wishes and opinions @
_Defends wishes and opinions appropriately
Listeris to other child's opinion | <
B 1 T — o] v
Asks other child for opinion 3 %
— — 1<} -
Suggests compromise
] | | Remains involved until task is completed I
- N B 3 N ©
Speaks out in learning activity - - 15
e 3
Seeks to share what she/he has learned @




AFFECTIVE DEVELOPMEN’
SUGGESTED ACTIVITIES
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Goal — AWARENESS
Goéi A’réé — Awareness of self

Continuum of Objectives 7

1. The child can state his/her complete name; adaress and phone number.

2. The child can describe him/herself physicaliy.

3. The child can identify his/her own feelings.

4. The child can identify self as somebody other people like.

Suggested Activities

1. The child can state his/her complete name, address and phone number. B B

* Consistently address children by name. During the first week of schoci, the teaching staff mav wish

to put name tags on the children to assist all adults in the classroom and school to addresz each

child by name. ] . B o

Read books to children such as Maria, Everybody has a Name.

* Print child’s name on each piece of work he/she completes (e.g., a picture child has drawn, a
story a child has dictated). , ,

* Develop a class looseleaf notebook with z personal page for each child, inciudirg name, address and
phone number; a photograoh of the child taken while participating in a classroom activity; a sentence
describing the picture, dictated by the child. When the youngster can state his/her comp'ete name,
address and phone number, he/she gets to take the page of the notebook home.

2. The child car. Jescribe self physically:

* Sing song, “"Head, Shoulders, Kneesard Toes.”

* Give child a small hand mirror to identify the basic parts {e.g., face, hair, ears, eyes, nose, mouth,
forenead, eyebrows; eyelashes, cheeks, lips, teeth, chin). Then ask children to describe ware a cer-
tain part is located: Activity may lead to development of a book consisting of dictated seatences
from children to describe each part of their bodies. S 7

* Outline child's body on a large sheet of paper. Have child draw or paint in specific characteristics.
Display these outlings ii: the classroom or the hallway: You may want to have other children guess
who each outline represents,

3. The child can identify his/her own feelings. |
* Encourage children to talk about their feelings as they experience a variety of activities. For

example, "How did_you feel after you had finished climbing to the top of Stone Mountain?"’

“How did you feel after you realized that you had bumped into her accidentally?”’ “How did you
feel when mud got splashed on your jeans?”’ 7 o 7

* During whole group discussion time, show the children a series of pictures of chiidren showing a
variety of emotions (e.g.; happy; angry, bored; sad): Ask children to identify how these children
feel. Ask thréi'chiildrréh to recall when they had feelings just like the child in the pictire,

* Develop a “Feelings” book or mural in which children dictate an incident that made them feel

: Have children illustrate their dictation.
4. The child can identify self as somebody other people like:

* Throughout the day, adults in the classroom need to praise éﬁiia'réii éhd tell them why they like

their behavior or work. The more specific the teacher can be, the more helpful this will be for the
child. For example, the teacher might say, I believe that collage is the shiniest collage | have ever

seen.” Sincerity, on the part ef the teacher, is very important.
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During whole group Q|svgs§|6ns thank children for such things as sharing a new experience, sharing
an idea, sharing a favorite book:
Have fun with all.of the children. Systematically chioose to engage with a singlé child or a group of

children for fun; balance on the teeter totter; play gameés with the children rather than directing
the games ali of the time.

Goal Area — Awareness of others

Continuum of Objectives

1.
2
3.

The child can identify other children.
The child can describe other children.
The child responds to feelings of others.

Suggested Activities

1.

The child can identify other children: |

Play circle name game: First child says; 'l want you to meet Gary.” Second child says, *'| want you
to meet Gary and Brenda:” The third child says, *'| want you to meet Gary, Brénda and Martha.”’
Play Blind Man’s Bluff. One child is blindfolded. Another child is sélectéd tc go up to the Blind-
folded child. The child who is blindfolded must try to guess who the child is by feeling the child.
If the child who is blindfolded cannot guess the name of the child after three tries; the other child
is blindfolded. , 7 ,

Ask children if they can tell you who is absent from class:

. The child can describe other children.

Play | .Spy. One child describes another child without saying the child’s name. The rest of the
children try to guess which child is being descrited. The first child to identify the child by name
gets to describe another child for the class.

Develop riddles with children to describe children in the class. For example

He has blond hair and blue eyes.

He likes to-look at books about ships:

His father is a policeman.

Hisnameis .
These riddles may be written down and placed in a book-to be read back to the children.
Answers to each riddle may be put on the back of each riddle page. o
Develop bar graphs to describe characteristics of the children such as birthdays; shoe size; weight,
waist size, height;, color of hair. Discuss who is represented by each bar on the graph:

. The child responds to the feelings of other children.

Share with the children your.own experiences of heiping or sympzthizing with another person.
Encourage children to share their own similar experiences with you. ]

Show children a series of pictures in which children are in need of help, &.g., a child dropping
grocery bag full of groceries, a child falling, a child who is hungry. Discuss what they would do

if they met the child in the picture. ] o -

Take every opportunity to share witi the class incidents involving children in the ciassroom who
helped a child who needed help. If the children involved are willing, they might share with the
group how they felt while the incident happened and how they felt when another child gave them
some help or offered a kind word.
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Goal = WILLSNGNESS
Goal Area — Wiljingness to work in actrvrty

Gontmuum of Objectives

1. The child wrlllngly partlcnpates ina partlcular actwrty
2. The child willingly participates in a variety of actrvmes.

Suggested Act:vmes

1. The child willingly partucnpates ina partlcular aCtIVItY
s Establish clear expectations for the child for a partlcular art-wty Gwe the child enough support

that succes is almost assured Compllment the chlld on comp!etmg the acuvrty

utes encourage the child to descrlbe the Ob]ECtS Value the dlscoverles by sharmg them with other

members of the class or writing them down to share later.

2. The child W|II|ng|y partici~ates in a variety of activities.
. Descrlbe a varlety of thmgs a ch|Id mlght do atone Iearnmg center For example at the Multn

1ars or look through smell book or use a tape recorder to describe how a paece of food smells.
The child selects one of the activity options and completes the activity. Time permitting, the

chuld may repeat the actuvuty or select another activity at the center

« During whole group planning and discussion time, the teacher describes the actlvmes that are
located at each of the learning centers that week. Each child is asked to select the learning center
they would Ilke to work in first. At the end of the week,each child is expected to have completed
at least one activity at each center. -Each child will place his/her name tag at a center in which
he/she completed at least one activity each day.

« Locate interest certers.in the classroom which contain a varlety of activities based on  the children’s

interest and which are available to the children anytime during the day when they are not involved
in plannad whole group or small group activity.

« The children are allowed to select an activity that they want to do during self selection time. Acti-
vities available during this time are listéd on a chart with a symbol after each one to help the
children to remember what the activities are. Each child’s name is listed at the top of the chart.
Each child colors in the appropriate box to indicate which activity he/she has selected for that day.

C. :' Area — Willingness to work with others

Cont auum of Objectives

1. Tnv child willingly participates with a particular group.

7. The child shares experiences with children outside the group:

:aggestm £ stivities

t. The ch|Id wullmgly partlmpates wuth a partlcular group

« Organize a daily planning time with the children in which they may request participation with a
narticular group.

. Orgamze children in dlfferent ways throughout the school year For example at tlmes you may
ask chiidren to work together who have a similar interest. At times you may ask children to work
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together who have o slmllar need. At times you may ask children to work together because they
selected to work together.
Rotate groups through the Iearnlng centers Each group works together at a cent=r and rotatéas

through the rest of the centers together, during the rest of the day or the rest of tha week.

. The child wrllrngly shares experuences wrth other chlldren outsme the ¢ group:

Durlng whole group plannrng and discussion time, encourage children working in different
groups to share what they have done

Fncourage children to have the|r work drsplayod in a designated area of the classroom. Aliow
children to lool: at and discuss the displays with other children.

Goal = RESPONDING

Goal Area — Responds to others

Continuum of Objectives

1.

5

3.

4.

The child lrstens to anotner child:
The child answers another child’s request.
The child ant|C|pates another child’s need.

The Chnd shares somethmg of value with another chrld

Suggested Activities

1.

The child listens to anotner child. , B 7 -
Play Simon Says. One child gives directions to the rest of thé children. Each time he/she prefaces
the direction with ’Simon Says,’’ the children must follow the direction: Each_time the. direction
is not prefaced with ’Simon Says,’’ the children should drsregard the directions: Any child who

makes a mistake must sit down. The object of the game is to seat as many children as possible.
Play Add a tine: Chleren are seated in a circle. The tirst child says, "I went to the grocery store,

and | bought a_popsicle: The second child says | went to the grocery store, and | bought a

popsicle and a drum StICk The third child in the circle says, *’| bought a popsrcle a drum stick

and a piece of celery.” ,

Establish polite hauizs while children are listening to another child talk about an experience during
whole group time. Encourage the children to listen carefully enough that they can share with some-
oné else what the child said.

: The chlld answers another chrld s request

Talk with children about different ways to ask or request things. The book What Do You Say Dear

may be a helpful way to start the discussion. Compliment children on the|r poI|te requests
Encourage children to participate in actwnty pIannrng Durlng pIannlng time; encourage chlldren to

s.are ideas and requests for new and different activities: Ask children for ideas that will incorporate
1. .5e requests into the next day S actrvrty

Se!:st !earnlng center Ieaders who will answer questlons that other children at the center may have

and who will get additional materials and resources if needed.

. The child anticipates another child’s need.

Usnng it ctures ora fllmstrlp, ask the chlldren what they mrght do to heIp each child in the plctures.
Ask the ciiildren tc discuss times when they were able to help another enild because they knew
ahead of t-me what was needed.
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» Play | am Going To Need: Children are seated in a circle. The first child makes up a story such as,
"'l ain fixing lunch. | want to make some sandwiches: | am going to need " The

second child finishes the last statement and begins a story of his/her own.

 Talk with children in large or small groups about ircidents that happen in the classroom and on
the plc.. qround Encourage the children to thmk about ways they mrght have heIped the chrld in
need. Pra..~ children who offer help voluntarily so that the entire class knows about these efforts.

4. The chlld shares somethmg of value with another child.
e Aschildren brmg things from home to_share with the rest of the class talk about how thrs property

should be taken care of while in the. classroom: Always allow the chnld who owns the property tc

decide if she/he wants individual children to handle it. Praise children who obviously are taking

good care of someone else s property.

. Encourage chlldren to talk about the|r most prlzed possesslons The teacher may wrlte thls feei-
mg mto a book |Ilustrated by the chrld The tﬂacher could ask ”What is your favorlte thmg that

with?” "If you share this with somebody else, how would yeu want them to handie 1t?"’
Goal Arza — Responds to a group
Continuum of Objectives
1. The child respends to limits set for cIassroom and outdoor actrvrty

2. Tne child take + %or Fis/her role as a member of the group.

3. The chiid cont. - cliscussions anﬁdigrpup planning by supplynng relevant information
and ideas and asi ». ~woking questions,

Suggested Acr 7

1. The child reseoie. . wnits set far ‘assroom and outdoor activity.

» Before children pariicii 2t in 2 group activity, discuss with them expectations for betiavior that
will allow members of the class to live together more happily. Emphasize the need to respect the

rights of other people. Develop a shart set of rules through which they will leari: to respect the
rights of others. For example; ”Everyone in this classroom has the right to move around the
classroom wnhoutﬁgeﬁttrng hﬁurtﬁ Therefore; we wnll always walk in the classroom. EveryOne in

the classroom has the right to ask for heIp ona pro;ect if itis needed Therefore we will always
use ‘inside voices’ in the classroom so people can be heard when they speak.”’

« During whole group time, encourage children to share problems they m!ght have had cornpietlng
werk at a center. |f appropriate, ask the other children to suggest how this problem might be
avoided in the futuré.

2. The children take responsibility for personal role as group members.

s aive chnldren opportu aities to partncnpate ina varrety of groups Some groups are organized by
interest, some by need and others are based on a skill level.

o Ask chlldren to assuime dlfferen* roles in a group. For example one chnld wull get the materials,
ariother child will return the materials, another child wnII put the children’s work in a folder:;

s Have children decide whizi, member of the group will pet form certain tasks.

3. The chlld contrlbutes to group dlscussmns and group planning by suppIylng relevant information

and ideas and asking thought-provoking questrons

« During whole group planning and discussion time, review wuth the children what happened today
Then discuss with the children what will happéen tomorrow. Encourage the children to participate

in the plan for tomorrow by asking what activities require more time than was available today, or
what they might like toadd to—_— ___learning center to make tomorrow’s activity easier. The
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response to these and other questlons should be mcorporated into the next oay ‘s plénn|ng The
adults in the classroom will need to add their own kr.owledge about the children in making final

decisions about tcmorrow’s activities:

« Work with small groups of children to organlze a partucular project. Comipliment chiidren as they
ask relevant questions about the plan. Encourage children to think together to answer tiese
questions.

Goal ~ VALUING

Goa! Arez — Vaiues self

Comlnuum of Objectlves

1 The child will take care of physrcal self.

2. The child will state his/her wishes and opinions
3. The child wnII defend his/her wishes and opinions.

Suggested Actwrtles

1. The: ch|Id will take ~=re of the physncal seIf
J Read books to children which deal with such topics as brushmg teeth, eatlng good food

getting dressed.

+ Put a variety of cleaning and grooming items in the Housekeepmg Cénter. For example soap and
v.ater, play barber and beauty parlor sets, clothes. Encourage children to dramatize getting ready

for bed, getting ready for school; preparing food: Pick up cues from the chiidren about their
understandlng of self- -care.

* Organize a learmng center. around the the*ne “Keeplng Healthy ‘! Actrvnty opticns mrght mclude
cuttlng out. chtures of good food to eat and ‘pasting these pictures on a class mural, dictatinga
sequence of activitv related to getting up in the morning, drawing pictures of people who are taking

care of themselves,

2. The child will state hls/her wushes and op|n|ons
e Acknowledge chlldren s requestswhen they are. cicarly st ated. Complument children for askmg for

somethmg clearly As much as possrble do not recognize chlldren when they point or whine. The

teacher may want to assist a child to state a request, if it is felt that the child may lack language

to make the request.

* Ask children mdmdually and in groups to guve their op|n|on about somethlng that happened in the
classroom, e.g., "How might we make it easier to wash the brushes 1t the art center?’’ As much as
possible, accept in some form the contribution of the child.

3. Tne child will defenid hls/her wrshes and oplnlons 7
Durlng group drscussron time; when. chlldren do not agree on a solutuon ask mdnvndual chrld'en to

explain why they think their solution is the best solution. Assist the chlldren to defend their deci-

sions.as the most reasonable solution. The children may also be assisted to develop ¢ compromise

decision based on thi. discussion.
Allow children opportunlty to try out a solutlon Talk w:th the chrIdren foIIowmg the try out to

conclude whether or not the sotution tried out worked weli. Be sure that success or fai:ure of the
child is rot a part of this process, Focus on determining what does and does not work.

Goal Area = Valiies others

Continuum of Objectives

1. The child will listen tc another child’s opinions.




2. The =hild will ask another child for an cp nicn.
3. The child will consider different points of view before formmg an Opmlon
4. When the oroup canriot agree, the child will >ugoest a compromise.

Suggested Activities

1. The child will listen to another child’s opunlons 7

¢ Provide a model for children’s listening behavior by sincerely listening to children in a variety of
settings.

. Dlscussmn of the rlght of ail chuldren to be heard should Iead to establlshlng how we listen to

another child. For example, looking at the child speaking, not dlsturbrng others or our own
listening by speakrng or moving.

. Encourage childrer to respond to another opinion by stating why they agree or dnsagree with the
opinion.

2. |he child will ask another ch|ld for an op|n|on

o Durnng large and smail group meetings encourage chlldren to work together by sharlng with each
other ldeas for how to complete a project:

. Encourage chlldren to consnoer the varlety of ways children can get help with an actmty if hey

need it. lhIS help may corne from adults or ckildren in trie classroom. Praise children for seeking
help when they need it.

3. The child will consider different points of view before forming ai opinion:
* Encourage children to work in groups to solve a problem, then state their coliective solution to
an adult or to the class at large:

. Plan a touchbox activity in which chlldren guess the names of the objects after feeling them. Have
smali groups of chlldren work together to agree on the items in the touchbox béfore reporting their
conclusions to an adult or to the whole group.

- 4. When the uroup cannot agree the child will sugqest a compromlse
Durlng wnole group plannung and discussion sessions; assist chlldren to reach a compromise solu-

non Use the term compromlse to describe the discussion process.
As chlldren plan in small. groups ; talk about the fact that sometlmes averyong will 7ot igrée on

what to do: When this happens, it is necessary to get everyone’s ideas and then, as a group, decide
on how these ideas might be put together to co. ‘e cut with a workable plai. The children will
need much adult support in these efforts. Complrmenl the children in front of the group when
they are able to come up with a compromise plan.

Goal Area — Valiigs learning

Continuum of Objectives

1. The cnild remains involved in a learning activity unti! the task is completed.
2. The child seeks new learning activity.

3. The child shares with others what she/he has learred.

Suggested Actlvmes

1. The child remalns involved in a learning activity until the task is completed

¢« Be sure,tha,t the child is capable of successf,ully completmgan actnvnty before she/hé is expected to
complete the activity, Prior obsérvatinns of the child working determings the maich between the
child’s level of ability and the task. At the very beginning of the year, engage children in a variety
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of hrgh mtcrest actnvntnes whnch area beet goess as to successful actrv.ty for a group of five- year oids

For example, form boards, puzzles, stringing macaroni; sand and water play are usuaily high interest,
success sriented activities for this age child.
Helnforce *“e completlon of acuvrty This may mclude dlsplaymg N"rk chrldren have comipleted,

something they have r mpmed.

2. The child seeks new Iearmng actcvrty
Encourage chrrdren to add suggestions for activity durmg the . hole group planning sessions:
Conslstently provrde a range of options at the learning centers so that new activity is added to the

center as children are capable of handling it.

. The child shares with others what she/he has learned.
Saturate the classroom environment with d.splays of children's work. These o:splays should change
every few days to allow chudren to share thls work wrth thenr famrhes

Allow chiidren to talk about what tney are domg wnth other members of the group or the class.

Support children to talk about whzt they learned in addition to describing the activity.
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 AFFECTIVE DEVELOPMENT
PROGRAM EVALUATION CHECKLIST




Yes No Sometimes Notes

Contmuur of Objectlves

1. A continuum of Dbjectlves in the affectwe area
is used to

A. assess mdwndual chnld growth and need;

B. select and plan classroom activity:

Classroom Activities
2. In.all classtoom activities, children are
supported to

A. develop confidence in themselves and
their feelings;

B successfulny partlmpate with others;
C accept and appreciate other people: i

D. valua people and Iearmng

3. The fnliowing specific i\_:'nlna 3et|vmes have

been r'anned a"cf".'dmf‘ Tr- ne or more of

or Obje'.tl\'ri .
A Aw;ien"e;s' The child is developing a
era! _awdreness ¢ self and personal
f".x ngs

8. v\lllhngneu The ch:ld is. developlng the

abiiity 10 uccessfully participate with
others in a variety of ways:

C. Respondmg The chi'd is develooing
the ability to listen to, accept and .
appreciate other peoole. |

D: Valumg The chuld is devele ng the
=bility to accept and value learning
and people:

Learning Ehﬁiiohfﬁéhf

4. The teacner prowdes a learmng environment
in whlch children
A. can be §9ccessful most of the time;

B are recogniz: . s pa;tlmpatlng and

C. are accnpted for whc the\( ?Ee, and whiat

they bring with them to school (cultare;
language, physical tralts)

D. are recogmzed pnmanly for what they
can do rather than what they cannet do;

E. are encouraged to ask questions and

helpe to fmd ‘answe.'s and sofutions,

F. are encouraged to share thelr expenences
from out:‘de the school setting ,‘,“,,Of,‘,je'

to use ann <laborate upon that experience
for futwie 2arning; ,
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_Yes

No

Sometimes

O

ERIC

Aruitoxt provided by Eic:

G.

are required to do only that which they
are capable of doing.

Teachers support growth of children by

A

. listening to the child;

oo w

G

accepting the ideas of children;

. expressing confidence in the child;

. suggesting new ways of exploring and

working without pressure;

. tielping the child to articulate an idea:
. Helping the child to evaluate behavicr

and accor plishments obje. . .ely:

. reinforeing the child’s p ositive att *ude

and success.
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“Ina very real measure; the degree of s success the efementary ch//d experrences m h/s work and

piay is influenced by his ability to execute movement patterns effectively and efficiently. For the

child, movement is one of the most used means of non-verbal communication and expression. It

is one Of the important avenues through which he forms impressions about himself and his environ:
ment. ( Efementary School Phy.,/cal Education Commission, 1977)

The young child’s. physucal development as described above, critically affects all other areas - f

development. Through physical activities, chiluren acquire knowledge about their own physica!
capabllltles and limitations as a basls fox a positive and accurate self-image. Children become more
sensitive to the needs and feelings of others and develop positive leadership skills as they begin to
interact with others in simple games. Much of the young child’s understanding in all curriculum
areas occurs as the result of physical interactions with objects and other people Movement is crucial

to the development of such basic concepts as *ime; space, motion, force and balance. Since mo.  of

the young child’s learning is expressed through some form of motor behavior, it is critical to stimu-

late physical development in a quality kirdergarten program.
ln selectlng appr0pr|ate actrvutles to further the physrcal development of klndergarten children, the

following developmenta! characteristics shoa!? be considered.
. Development of motor skilis cceurs it apprommateiy the same : vquence bt not 4t the same rate.
« Al! children do not automatically become skilled in physical activities. There is a nead for pract.ce

and adult guidance or instruction.

. Chlldren are naturally active; they need oppc rtunities to explore movement possubllltles by moving
freely.

) Development of fundamental movements (runnmg, 1ump|ng, throwmg, catching, balancing) occurs
primarily during the preschool v’

Regardless of the specific activity pIanned to enhance physreal development the role nf the adult

is crucual in creating a climate in which children can develop controlled, physically fit bodies.

The effective teacher should provnde a learnlng énvironment in which

s children are actlve most of the time;

. competltlon is m|n|m|zed

. chlldren are provuded with a varlety of mterestrng and cnallenging activities;

approprlate thes and amounts of equipment are available:

individual efforts are recognIZed and mistakes are treated as a natira! part of the learriing yrocess;

« all children are encouraged to partncnpate at their own level of skill — creative approaches to
movement problems are encouraged;

o 5% chrldren are encouraged to evaluate thelr own performance

ment as a means to control and adjust to their envuon'rent As chlldren beccne competent ina
variety of physical skills, they develop a sense of self-confidence and security that leads them to
initiate new physical experiences.
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PHYSICAL DEVELOPMENT
GOALS
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Physical Goals

GROSS MOTOR  Physical activity involving the use of large muscles.

FINE MOTOR  Physical activity involving the use of small muscles.

Goal areas have been identified for each of the major physical development goals. For sach goa! area,
a continuim of objectives and suggested activities have been developed to meet the physical develop-
ment needs of children with a range of ability:

The following objectives and activitie~ are suggested for implementation with kindergarten children,
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_ PHYSICAL DEVELOPMENT
SCOPE OF GOALS, GOAL AREAS
AND OBJECTIVES
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Goal — GROSS MOTOR DEVELOPMENT

Goal Aréa — Static balance

Continuum of dbject|v°s

1. Tha hnld will explore a variety of nonlocomotor movements in which the body remains in one
stable position.

2. The child will use different parts of the body as a base of support.

3. The child will use a combination of nioniocomotor movements with stability.

Goal Area — Dynamic balance

Continuum of Objectlves

1. The Chlld will maintain balanc.e whilz exploring a variety of locomotor mavenients.

2. The child will make smooth transitions when changing directions, landing, stopplng and startlng
locomotor movements.

3. The child will ise a combination of locomotor movements with stability.

Goal Area — Gross motor coordination

flontlnu'u”m of ébjéctl'ves

1. The child will explore various ways to move from one place to another in a coordinated way.
2. The child will be able to move in various Speeds dlrectlons levels and rhythms.

3. The child will be able to combine movements with a variety of equipment.

4. The child will be able to coordinate movements with those of another child.

Goél Aréé - Agility énd endur’ance/strength

The ch|ld wull explore dlffere'lt amounts of force that can be uses with locomotor movements:
2. The child will participate in sustamed vigorous activity.

. _l

Goal Area — Arfﬁréﬁa hand precision
Continuum of bbjéctlves
1. The child will explore varlous ways to move the arms and haiids.

2. The ch|ld wrll explore various ways to move the arms and hands in comb'natlon with different
types of equipment.

Goal Area — Hand and finger dexterity

Continuum of Objectives

1. The chiiz. will explore dlfferent ways to move hand and fmgers

2. The chuid will explore various ways the hands and flngers can mempulate different types of objects.

NS
\I:
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PHYSICAL DEVELOPMENT

CHILD ASSESSMENT CHECKLIST




_ . Chiid Assessment Checxlist for Physical Develcpment
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Indicators o
(Derived from Basic Curriculum Centent)
Height
1o 1 weignt
Age )
_ _ 1. I _1. Head
2. Nose S
I 3. Ears
4. Chin o
5 Neck
1 | 6 shouiders 3
—— 8%
e I R 8. Stomach ;p% 7
9. Back 28 s
19, . T E
EN e B |-
12_Hanes ‘
B | 13. Legs I 3
| 12 Knees | 2
] s Rt
{ 16. Walk Forward -
' N 17. Walk Backward
- | |98, waik sidewss T
- 19. Wak High <
I do L1 1 120 wakiow - 238
21 Run Forwaid 3 2
_ .. n =
IR ] _ 22. Jumpin Place
23. Hop on Right Feot - ]
24. Hop on Left Foot
25. Gallop
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SWEN SPIUD

.- - Indicators
(Derived from Basic Curriculum Content)

26. Stand on Right Foot
L 7. Stand on l;éff Foot

28. Body Stretch

-z
L0
o g2
29. Touch Toes g9 ”
- o — - 3¢
_ | 30 Squat and Tuck 23§
31, Twist ] “g |8
] 1 |32 TurnAround : %
33. Flex Hand and Extend Fingers L
[ o 34. Beanbag Catch j i
35. Roll Ball - £5
< 2.
- 36. Catch Ball 32
—_— . —_ % g:.
L4 || 87 KiewEsr 7s

g

Bou  all
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Guldellnes tor the Test Evaluator—-Grades K-1

Physical Educatlon Motor Skllls and Fltness Screening

_ Teatitem

Instroctions

- Evaluator Should Observe

- Tesi Cbjective

1-1%.

Identitication of

indicated body parts: (Test no more than
five students at one time )

The child's-ability-to- identify own body

parts_as they are called out .

Student merely |m|tatmg other studenits

Body zvwi-cness

Walk Sideways.

Walk sideways approxlmateiy 10 feet in one
direction and return facmg same direction.

Change of direction
May step or slide

(Body Parts I o . il _
16. {Observe from side.) - Posture Coordmat ot
] = Wair to a given line or ob|ect approxnmately Balance Directionatity
Walk Forward 10 feet away. Arm swing (opposmon) Rhythm
Rhythm .
Correct foot plant (heel -toe)
Stride ) :
Eye focus (strangh ahead)
17. (Observe from side.) Posture Coordination
S {May be incorporated with Test ltem 16 Balance Directionality
Walk Backward | e.g.; walk forward; stop, walk backward). Eye focus
Waik approximately 10 feet.
18. (Observa from front.) - Belance _ Directionaiity

19.

(Observe f from hont )

Extsiision of arms

Dynamnc balance

L Extend arms over head and walk torward on | Balance Directionality
Walk High tipioes. Tiptoes
Walk approximately 10 feet.
20. (Observe from front ) Balance Dynamiic balance
o Flex trunk and legs and walk forward Student remaining in tucked boSition Dlréctlonalvty
Walk Low Walk approximately 10 feet.
21. ’Obsel < arm miotion from snde) Posture Rhythm
. ) (Obsene leg action from rear.) Arm anton (cpposition with legs) Coordination
Run Forward Run to given line or object approximately | L8g acto»
20 feet away. Foot plant
Rhythm
Balance -
Eye focus B
22 Jump five consecutive times, leavin3 and Knee flexion Cynamic balance
landing with both feet: Balancs
1y in Place Remain-in same location. Arm usage -
Jump &8s high as possible: Take-off and landmg (balanced on bails of
L fest) ,
23. Hop five consec::tive times on right foot. Balarice Cynamic balance
- Remain in same location. Arm mcvement Laterality
Hop on {Do ot allow studerit to use ob|ects for Foot plant
Right Foot balance ) Postiire
I _ Knee flexion
24 Hop five consecutive times on left foot. Balance Dynamic balance
Remain in same location. Arm movement Laterality
Hop on- {Do not allow student to use objects for Foot plant
teft Foot balance.) Posture
) S B Knee flexion
25. (Provide circle eight feet to 10 feet in Correct leg action Laterality
o diameter.) Rhythm
Gailop Around a | (Approximately three to five students gallop | Balance
Circle at one time.) Arm action
Gallop in one dlre\,tion not necessary to Posture
reverse direction.
{Let student choose lead leg )
26. Balance on right foot for approximatsly five |Balance Static balance
seconds. Keep eyes open. Posture Laterality
Sta”d,"!‘,, (Arm position Is optional’)
Right Foot Standupstraight. | B ——— J

Note: Teachers should explain and demonstrate all items except 1 15, which they shouid explal~ oniy. Pe.

information.

ERIC

Aruitoxt provided by Eic:
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__ Test Item

Instructions

I Evaliiator Should Observe

éeanbag éatch

(Beanbag is tossed underhand to student
from a distance of five feet.)

Catch Bééhbég with both hands.

Ey-3-hand coordination
Caiching ability

N Objective

27. Balance on iz fort for approximately five | EBalance Stetic b ance

seconds. Posture Lateral 1y
Stand on Keep ey<s cpen.
tet Foot (Arm position is cptional.)

Stand up straight. o
28; Stretch upward full extensson stardnng on . 3alance Body image
e toes for five seconds. Extension Static balance
Body Stretch Stretch arms Upward above head. Flexibility

(Say, “Make yourself as tall as you can and Directionality

hold i, or “Reach for th= sky.") S
29, Bend from waist, keeping knees straight. | Balance Flexibiiity
- - Touch toes. Flexibility Dynamic balance
fouch Toes  _ |Stand with feet shoulder-width apan Nirectionality
30. Squat on feet in tuck position Balance ~ctionality
s {head down, arms around knees). Flexibility ~ - balance
squatand Tuck | (say, “Make yourself as smail asyoucan”) | . _ - ex ity
31 Stand with feet shoulder width apart. Flexibility Flexidility
S Put-hands on hips. Balance Directionality
Twist Twist to one side (left), ther to the other

side {right). B
32, Make complete Circle, remaining in the Csance Kinesthetic Awareness
- same area on floor. - - Body cointrol Dynamic balance
Turn Around | #voirt spianing on hesl or tos. ) ]
3. Make a fist with both hands. Tightriess of fist. Strength

: : Extend fingers as far as possible with both Full extension of firgers

Hand Flexuon hands.
and Extension | .
34, (Use beanbag) Visual tracking of oeanbag Eye-han4 coordination

Catch Rolling
Bail

Kneel-around eight- to 10-foot circle.
Stup ball with hands:
LMay be usec ith Test "nm 35 )

Eye-hand coordination

37.

Kick Stationary
Batl

(The bali and s...dent ; tanonahi.)
Starid approximately 1Z 1iicnes behind the
?3,”3, ] S
(Studenit is given one attempt to Kick the
ball.)

Kick the ball approximately 10 ches in a
general fqrwa’rd direction.

Use preferred ieg.

Make coritact with toe, t0p of fuot or mstep
of foot for kick.

(Observe from side.)

Eye-foot coc.idination
Visual attertion to the task
leg swing

Bilance

Point of contact

Eye-foct coordination
Dynamic balance

35. (Use 8%- or 10-inc*; playground ball.) Visual tracking of ball Eye-hand coordination
- Knesi around elgm- {0 10-foct circle. Accuracy of placement
RoliBallto a Roit ball straight across circle to another | Eye~hand coosrdination
Target student.
] LMay be.used with Test Item 36 ) )
(Use 8%- or 10-inch playground bail.) Visual tracking of ball Eye-hand coordination

Eye-hand coordinatio

n

Q

RIC

Aruitoxt provided by Eic:

38 (Use 8%- or 10-irizh playgrourd baII ) Eye~hana voordm::.on
e Use both hands. Visual a tention to the 1+ -
Bounce Bal Bounce hall five times in succession Balance
without catching it. o
(Ball bounces no higher than chest level.) |
(Student remains in same location.) i
e oo
: 82
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PHYSICAL NEVELOPMEN
SUGGESTED ACTIVITIES
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G)al GROSS MOTO'R DEVELOPMFNT

As children experiment with various ways to undustand adjust te ~¢ " ~ontral their environment,
their motor performances “: “=astant'y infivenced by the following ¢t .“izs of movement.

For\.e(eg llght hec.v
Time (e.g:; fast - slow; gradual sustained)

Flow {eg,, smoo*h - jerky)

= Space (e.g., high - medium - low level; wide - narrow range; forward - backward - dlago val direc-
tion; straight - zigzag pattern)

+ Environment (e.q., var:uus surfaces; textures and éémpmen't)

(Gallahug, Werrer and Luedke 1@?3)

The teacher should ='an activities for physucaI development that allow chlldren to experlenre each of
thess qualltles of movement in a variety of ways. Activities should be planned to follow a cycle of

. exglorlng f 5’1 varlety of movements pcssible in a given settlng,

. diséo'\'ié'ﬁié solutions to mc rement problems;

¢ comt: ‘. ;“amiliar movements to form an integrated pattern.

mdlwdual pe -ormance and |mprovemer|t should be emphasuzed througl‘out the . 08§ motor develop

ment program: The process of solving movement problems posed by the teacher or-by the physical
enwronment should be more important. than coinpetitior i peers. The teacher shou'd encourage
ct il o0 to use movement as creative seif- -expression. Most activities planned for young children

shou = allow for individual differences by accepting more than one correct response:

Wlthln the broad goal of gross mector development, the followmg goal areas have b°en |dentlf|ed

Static Balance Nonlocomntor balance such as balancmg on one foot

Dynamic # alance Balance whe: the body i3 i1 motion, such as walking a balance beam
, or riding a bicyclc.
Gross Motor Coordination Body is generally w: ’l: coordinated <o that the mr‘lwdual €an Success
fully participate in moet a.tiviics 4unrlng use of muscies,

Aglllt; and Endurance/ Particip:+“on in activities which require use of muscles over an
Strength extendea period of time.

(L|ll|e 1975)

Goal Area — Static balance

Continuum of Objectlves

1. The Chlld ;wlll explore a vanety of nonl" ornotor movements in whic’; the boJ,/ rémains in one
stable posltnon

2. The child will use different parts o‘ the ke .y asa base of support.

3. The child will use a combination of »:67:iucomotor movements with stablllty

Suggested Actlvmes

1. The child will explore a varlety ot noniczomotor movements in which the body remains in one
stable position:

. Give chlldren dlrections for bendlng, stretchlng, turning or twisting individual body parts (e.q.,
"Put your ear close to your shoulder.” “"How high can you rea~1?" "Turn as many ways as you
can on one foot.”’). This might be played as a ''Simon Says’’ game.

« Show children pictures of objects or animals (e g., tree, elephant, frog, windmill). Have them
imitate the position and movement of the picture.

86
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Give children hula hoops tc rotate around various body parts (e.g., waist, arms, legs).
Play ""Freeze."’ Allow children to nve in individual ways in one spot. When they hear the

signal, they must "‘freeze’’ and Yl tnat pc:ition until they hear the signal again.

. The chi \d will be able to use dlfferent parts of the body as a base of suoport.

Give ver‘fal challenges for body positioning (e.g., "Make the whole front of your body touch
the flcor.” “Touch the floor with just two body parts.”” "'Balance without your feet touc'.ing
the fIUO" )

Have childrsp keep hands in one spot on the floor and move feet into different posntlons

Niake a b+ rige shape with the body: Change the shape of the brioge (e.g., make it high, '
twisted!.

. The child wil! be able to use a combmatlon of nonlocomotor movements wnth stabllnty

Have chilcren cimbine different bases of support with 'anding, stgetehmg or twnstmg move-
ments (e.g.; stretch arms and legs in many different ways while resting on your back, on your
stomach, on your hands and knees).

Askr children o show how many ways they can = i+ thcir arms while bending forward, back-
ward, sideways.

Have chlluren make transut sns from one body postunn to another (e g.; "Make yourself into a
tiny ball, then jump as I.|gh as you can.”’).

Put a smal. collectlorl of ob;ects on the floor. Have children pick them up with one hand while
standing on one foot.

Goal #rea — a’wea’ié balance

Contmuum ci ”o; ctives

1.
2.

3

The child wu'l maintaii balance =~ - - -ing a variety ¢f locomotor movements:

The child wi}; make smooth trans.:isms whe:: ¢ tnanging dnrectlons landing, stopping and starting
iocomotor moven2nts:

The znild will use a combmatlon of locomotor movements wiih staoullty

Suggested Actmtles

1.

The ~h.lo wiil maintain bala 1ce while explol -5 a variety ot locome-ror imovement-.

Use verba! challenges (e.g., "Show me different ways tn move on your féet.”” "How can you roh
% o here to the wall?”).

Play 1ollow the ‘ader with groups of *hree to four children. The Ieader shouid use different
nethods of movmg from one place to another.

Havé children walk or run with the body in various posmons (e.g, bent forward, wnth knees high,

with arms above the head; on tiptoes):
Have children move in various ways or ¢ = fie of tape or a balance beam (e.g., walk slowly with

alter»ate feet in front, walk with one toot always leading, walk sideways, walk with bean ban
bai .r -+ on head).

. The child will make smooth transmons when changing directions, landing, stopping and stait: 1y

Iocomotor movements.

Dodge an imaginary and then a real ball (hghtweught materlal) in a variety of positions (e:g.; by
beriding while in one Spot by runnmg or jumomg out of the way)

Use & series of boxes of various heights to give chlldren opportunltles to experlmenl with landings.
Guide them to explore new ways (e.g., try landing with feet close together, with feet wide apart,

with one font in front of the other):

Cln‘
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Play “Jump the Creek” by placing two ropes on the “'oor for children to jump over. Difficulty can
be changed by the drstance betwee " the ropes and the type of | 1ur'np used
. Play a variation of "Freeze.” Chnldren may move around the ri - 1 until they hear the S|gnal Crial-

lenge them to stop in different positions (e.g., with feet wide apart, on their toes, with one foot in
front of the other).

» Play "“Bumper Cars.” Partners face each other wrth hards on each other’s shoulders. One partner
steers the other backwards The object * to avoid bumping other cars.

3. The child will be abIe to use a combination of loccmator movement with stabr..ty

s Provide mjrng wheel toys (e. g trlcyc!e scooter)
. Organlze agame of “"Mother May 12" in which children take various types of steps (e g., giant baby,
backward; normal).
. Balar ‘e a bean bag on outstretehed hands or head while walklng or runmng
¢ Use . ladder as a variation of the balance hearr. Have children move on it in a variety of ways (e.g.,
w? < on rungs, jump cr hop in spa: . . on r:ght or left side).
2 children move from different + - .uns of body support (e. 9.; crab walk: sit on floor with
is behind body; raise body on hands and feet and walk backwards slowly. Bunny walk: place
~ands st sidé of head ior ears and hop forward wiih feet together. Sinake: lie flat on stomach ard

L]

Goal Area = Gross motor coordlnatlon

Continuum of Objectives

1. The child will explore various ways to move from one place to another in a cocrdinated way.

2. The child will be able to move in various speeds, directions, levels and rhythms.

3. The child will be able to combine mcvements with a variety of equipment. ,

4. The child will b able to cocidinate his/her movements with those of another child.

§ugf\ested Actlwtles

1. The child will explore varin.s ways to mov- fi..m one plac,e to another in a COOFdln&tEu way.

s Walk or run like an animal (e. g., korse, camiel, hlpr)o) or another | person (e e fc.ther mother,
ciown). - -

« Pretend you are walking or runring uphill; downill, on the side of a hill.

o Jump or hop down the street ¢ver imaginary mudpuddles.

* Plzy circi. games to recorded music which suggast a series of movements (e.g., ’Looby Lcc,’
“Mulberry Bush”).

a Gailop or sklp to the beat of a drur or tambourlne

2. The child will be able to move in various speeds, directions, levels and rhythms

s Walk, rin or march to the beat of a drum pattern or to recorded music. Match movements to
the tempo of the |nstruments

¢ Move iikze a rag doll; like a wooden .,oldrer

e Move (run, walk, jump, hop, skip, gallop) in different patterns set by the teacher or a child leader
(e.g., straight, curved, zigzag). Patterns may be marked with tape on the floor to follow.

O Jump over a rope held at varylng levels from the floor.
° Hop and jump like an Indian doing a rain dance
3. The child will be able to combine movements with a variety of equnpment
o Walk or rui up and down short fllghts of stairs.
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« Create an obstacle course contarnnng equupment such as ropes, boxes, balance beam, jumping tar-

gets; old tires; ladders; inciined boards. The materials will inflience the types of movements child-
ren use to go through it. Let children explore different ways of moving over, under, around and
through the course. Challenge them to use different movements each time they try it.

s Put jumping targets at appropriate he|ghts on the wall or suspend them overhead: Fave - ildren
combine mfferent movements to reach them.

* Provide < uipment at appropriate heights for cllmosng (e.g., wooden structure, inclined ladders,

cargo nets, suspended tires): Challenge children to climb on them in varlous ways.

e Provide children with bean bags or balls of various sizes. Let them experlment movung bag or bal'
with different parts of the body (e.g., ball rolling, passing, throwing; catching, bouncing, kicking):

4. The chlld will be able to coordlnate hls/her movements with those of another child.
 Have pairs of children play tug-of-war with hula hoops or old blcycle inner tubes.

¢ Play "“Seesaw.” Pairs of children sit facung gach other with soles of feet touching. One shild Ieans
forward as the other leans back.

o Have two children hold the ands of a long jump rope and wnggle |t on the floor or swing it slowly

back & .¢ forth. Children jump; leap or hop over the rope in individual ways.

» While one.child sits on a aym scooter, a partner juides him/her through a ssmple obstacle course
by pushing on shoulders.

Goal i\rea — Agility and endurance/strength
I}; - tinuum of Objectlves

1. The chnld will explore dlfferent amounts of force that can be used with locomotor rvv3ients.
2. The child will participate in sustain.d vigorous actnvnty.

Suggested Activities
1. The chuld will explore dlfferent amounts of fr ce that can be used wnth locumotor movements.
. Walk run or jump as hlgh or qunetlv as rmssnble then with heavy or hard steps

. chk playground bails again:t a wail wnth varying amounts of force and with dlfferent parts of
the foot.

T :row 2 ball at mcreased speeds
Push dlfferr nt suzed "lbjE'CtS
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. Usnng a smgle junip rope child should jurnp as many times as possrble

« Have children hop as far down the gym floor as tl=ey can without ietting the other foot touch the
floor. Have them run the rest of the way to the wall.

. Supply targets on the flcor and on *he wall: Challenge children to jump as far and as high as they

. Play Follow the teader Movement will mclude running, skipping, hopping and gallopnng When

children are tirea they may sit down to watch.

Goal — FINE MOTOR DEVELOPMENT

Fme motor development integrates with cognitive and affective development as the Chl|d grows and
matures. As is true for all developmient, fine motor development proceeds from development of . .:
general skills to more task- -specific skills. If children under age four are allowed to experiment with a
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large variety of manipulative objects, their fine motor abilities wili develop sequentially in a normal
pattern (Lillie; 1975). Standard manipulative activities for children will include such activities as

bead stringing, small block play, sandbox play, water play; finger games; sewing card activities and
similar materials:

As children grow and develop, ’rlne motor sktl-s enable them to perform specrflc tasizs =ucces<fully

Not all kindergarten children will be ready for part:cupatlon in more specific task situations. For

those children who are ready, participation in such activities as tracing, connecting dots, drawing -
lines, following a maze and completing a figure may be appropriate (Thurstone and Lillie, 1970). A
comprehensive program for fine motor development, therefore, will include both manipulative acti-
vities for general skiil development as well as activities which involve more specific motor skills. Both
the interest and 'devel’o'pme'n't of the child will iide the teacher in deciding when to encourage child-

ren to participate in the more specific tasks. Development of learning centers which contain both

manipulative activity options (e:g:, bead stringing) as well as more specific task optlons {e.g., tracing)

will assist the teacher in determinir:g the interest ana ability of each child to participate in this range
of actwnty

ARM AND HAND PRE -'ON Tl"e ablllty to e: ecute controlled arm and kand movements witn
or without equupment

HAND AND FINGER DEX- The ability to move the hands and fingers in a variety of ways
TERITY with or without eguipment.

Goal Area = Arm and hand precision
Continuum of Objectlves
1. The chlld will explore various -¢ays to mMOvE the arms and hanos

2. The child will explore various ways to mnve the arms and hands in combination witti cif ‘erent
types of N'lement

Sugqested Actwmes

. Tk- child will explore vaticus ways to move thé arms and hands. o

* Ask children to make falling motions with their arms, such as ramdrob§ falliri§ or !eaves falling

from troes.

Ask chlldren tc mai . ﬂVl lg motions (e: g flarl Iuke a tird, fly IIRe a plane, fly like a buriblebee).

Ask children to imitate swimming motior (~.4., swim like a person, a dog, a fish).

. Dlay music that can be aCf'ompamed by circlii: .g movements with the arms. Have children try mak-
ing fast and slow ciicles, iarge and small ones.

. Challenge the children to reach as fu- as possnble overhead to the front to each side.

e With music asa rhythm:c backgrou nd have chlldren role ! play everyday use of arms and hands

— |

(e.g., putting on clothes; washing dishes, eating, erasing chalkboard).
. Play clapping games with directions given by the teacher or in rhythni with music (e. 5. clap hands

once and slap knees once, clap hands twice and slap knees twice. Variation: These games can als:
be played by tappmg out rhythms on a table top.).

2 The child will explore various ways t» move the arms and hands in combination with dlfferent

types of equipment.
¢ Ali types of drawmg and palntmg activities usmg Iarge pleces of | paper
Cleanmg actwutles such as washmg windows and tahles
Tearing ierge pieces of paper (e.g., collages)
e Pound:ng and hammermg activities :
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. Sawmg activities
* Provide large bunldlng blocks (w ~oden, cardboard, plastnc) to allow children to build crea:
structures.

SRR

« Play circle passing games. With 5 to 6 childien in a circle, have them roll, bounce or throw t: ‘-
to ano*her child across the cnrcle or to ope child in the center of the circle.

. Many activities are possnble with a surplus parachutr (e.g., with children alon'g' the 'p'erim'et'ei P
chute, make waves by raising and lowerir.g arms in unison, make ripples by raising and iowering =:: -
alternately).

Goal Area — Hand and finger dexterity

Continuum of Objectives

1. The child will evplore differ 't ways to move the hand and flngers

2. The child will explore varic .5 wa tr¢ hands and fmgers can manipu.ate different types of objects

Suggested Activities
. Te child will explore dif ferent ways tc move the hand and f:ngers
Have children make 3 tlght flst then open flngers snowly, nggie cIovvly, then wiggle rapldly
bo fmgerplays such as."'Tw» Little Blackbirds,” "Itsy, Bitsy Spider,” “Five Little Rabbits.” Ent,our

— |

age children to create orlgmal flnoer moveTtients for favorite poems.

Have children make finger arimals (e.g., birds, rabbits, c'ragons). Let them role play action sequerices
with their animals.

. The child will explore various ways the hands and fingers can manipulate different types of objects.

]

» {lcie play familiar or original stories with finger and hand 'p'ubp"ets
¢ Have a child wrn the pages of a picture story. book as an adult re'—tds |t
. Provnde a varlety of j jars dnd I|ds nuts and bolts for chlldren te screw and unscrew:

. t:ncourage chlldren to use hend and finger movernents to create interesting effects in fingerpaintings.
- Provide “iay or play dough “or children tu punch, roll, squeeze or form into objects.

« Provide ter ~lates of basic shapes for children to trace and copy.

s Prov:de colc xd pegs and boa"d for de5|gn|ng

. AI!ow chu.;n en to man-pulate wrltlnq |nstrcsments as. they show mterest in them (e g., tracung dots

and lines, following a path or maze, writing letters or words that are nersonally meaningful).

Generallzmg Knowledge and Skitf in Pt'ys.sal DeveIOpmnnt

A'though many activities wil be initiated by the teacher to devz'op new <kiiis, more actlvmes should

be presented so children may practice and general.ze thege skills i ¢ varie.y 2¢ settings. Many of the
learning centers described iii Learning Environiment can provide th.s ecessary practice.-In the Construc-
tion Center, chuldren can integrate gross and fine motor skills as they handle a varlety of materials. In
the Art Certer, children will use arms snd fingers as they manipulate brushes - issors, crayons and.

clay. Childrein: partncnpatmg in ine Game Center will also practice fine mntr - ills as they manipulate
game pieces, dice and spinners: Chiidren will develop arm and hand cc - they handle books in
the Library Center. Although motor behavior of some sort will bep- = . virtually every class-
room activity, the teacher should be sure that each child has oppo . develop a range of these
skills.
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1.

Blocks
Hol'owed plastic, wooden or cardboard blocks Iarge enouqh to build a Lsc il structare
Sciid unit floor blocks = 1 set, stralght circular and arched
Boards — 6 foot lengths
cressorles wheels, alrplane pror>ller; Lsed auto parts — steermg wheel ti-es ub ;,a'ps

targe Lincoln logs — notch pules (four feet, two feet, elght inches) combine with scrap lumber,
bricks, tiles, etc.

. Balls

Rubber ball — 10 inch and 6 inch

Basketbal! hoop mounted waist hlgh 7

Yarn ball or crushed paper inside nylon Hose and shaped round for indoor use
Bean bags

Ice cream carton or otl*er contalner for toss ge:

. Wheeled toys

Triangle games (two with wheels, two without wheels, boards with cleats)
l:ar§e pedal toys — tricyclss, tractors, scooters

Wagons

Ride-on truck

Wheelbarrow

. eliiﬁBiﬁé and balancing equipment (Consider proper height for age of child)

Rope ladder

Climbing rope

Climbing net

Simple climber

Light weight laddei -3¢ 1 ertically and horizontally), board, bridges and ' aw horse
Rocking boat (steps » = ‘urned over)

Palr of steps with boards

Large packmg boxes, crates; umrrels

Salance ‘.eam (use four inch side and two inch end)

Glant alrpl'me inner tube (roll, jump, bounce)

Bouncing board — 10-foot by 12-irich plank a few inches above the ground
Trampoline — fasien zarvas duck over tractor tire

Stumps blocks or posts, stools — various heights and widths arranged for steppmg from one to
the other

Rocker board - 3/4 inch outdoor plywisud top with two incti by 16 ln(.h Hlock of wood braced
underneath

Balanue board — 16 inch square of wood with five inch bv five inch by two inch block of wood
fastened underneath — the smaller the block underneath, the more difficult tc balance

. Indout: _utdoer large muscle equipment

Turmng bar
Tumbling mat — old mattress or carpet samplers
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Brérg’i Boxe§ — boxes with provisions for pulling, large enough for childrén to sit on or in
Individual jump ropes
Long jump rope
Tire pump and i inner tube
Punchlng bag — commercxal or stuff°d bag with paper, hung from rope
Saddle and sawhorse
Water play — container at standing height W|th utensils for ‘Ioatlng sunklng and pourung
Hoops
Lengths of rope for nit'cnin'g' wagons, etc.
Stick horses
Service station equupment
6. Outdoor Iarge muscle activities
Jumo:ng pit — about elght inches deep and six feet across, sawdust in the bottom of the pit
Jungle gym
Large sewer pipe
Place to dig in the earth
Small hill for rolling
Trees for cllmblng
Fenced : areas for anlmals
Area for garden with tools for gardening

Sand inside a large tire (with gravel at bottom for dralnage) tools and toys for dlgglng,
pouring, mixing

Bodiés of ¢ cars, jeeps or boats with unsafe parts removed
Tlres for rollung
7. Manipulative eqmpment (small muscle development)
Puz..les - woooon' brlght clear colors, four to 20 pieces for fuuar- 2nu five-year-olds
Beads and bead strings — large and medium size
Pegboard: and pegs — large and medium size
Parquetry blocks
Nest of boxes or cans
Pounding sets
Cardboard carton wuth harnrner and nalls
Woodwork ‘bench with variety of hammers, saws and nails
Set of snaps, bolts, pegs and blocks
Construction sets — Rig-a- -jig, | €go; etc.
Sewmg cargs and thread
Ldrge eyed needles; threar and scrap materials
Color cubes
Flannelgraph board and flanne! board stories, letters and numbers
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PHYSICAL DEVELOPMENT
PROGRAM EVALUATION CHECKLiST




O

ERIC

Aruitoxt provided by Eic:

PROGRAM EVALUATIO®: PHY 3ICAL DEVELOPMENT

Yes

Contiruum of Cbijectives

T A continuum of okizctivas in iz Phusicsl Arec
of development is used t>
A. assess individual child srowth and need:
B. select and r'an classroom activity'.
Classroom Activities
2. Specitic learning activities have been planned in
one or more of the goal areas describes within
the continuum of objectives.
A. Gross miotor development: Dévelopment of
large miuscles.
B. Fine motor de'.elopment: Development of
small muscles:
3. Gross motcr activities are organized 1. develop
A static balance (nonmoving balance).
B. dynamic balance (balance whilé bedy is
~ in motion},
C: gross motor coordination (overall coordina-
tion of body).
D. agility.and endurance (use of muscles over
extended period of time).r
4. Fine motor activities will include
A. standard manipulative activities (water play,
finger games, bead stringing, etc.)
B. activities which involve more specific skills
(catiing, lacing; tracing, et:.)
Learning Environment
5. The teacher provides a learning environment
inwhich
A. competition anising youngsters has been
minimized. - -
. enough equipment is available to engage all
children in activity.

o

C. all children are permitted to be engaged for most
of the time.

D. a variety of gross motor and finé motor activities
are-available to children both indoors and
outdoors.

E. activities provide for individual needs of
children:




INTELLECTUAL DEVELOPMENT
OVERVIEW




The ab' hty to lezrn and think changes as 4 1 child develops therefore the téachér should provide a wide

array of activities :n which children deveiop the physical, social and intellectual domains by

. Actlvely partlcupatlng with materials and peop e.
- Usmg all of their sens=: (e.q., heannq, se2ing, smelling, tast-ng touchmg) to explore and irteract
with the world arournd them.

e Extendmg then abuhty to taIk about and desmbe thelr experlence

» Developing $*rategies (e.g., grouping, sequencing, planning) for explonng and dléCOVerung new
concepts and understznding.

. Reinfo'rcing' their understanding by providing opportunities to deal with one concept in a number
of different settlngs ,

. Ralsmg questions o clarl‘v &l r=xterd experience and under«.tand:ng

Throughout the Intellectual Develor‘ment sections, emphasis is placed on both development of
information and concepts iinportant to each area of study {product), as well as on the ability to
think about and use this knowledge in a variety of ways {processi. For example, in the Creative Arts
section, the curriculum is designed to help the chiid develop the ability to explore, use and create

with a variety of media {(process) and to gain basic knowledge facts about materials and art
productions {product).

Although the Intellectual DeveIOpment séction of the: handbook is dwided into five curncu]umarea,,

activity in each of these areas should oe interrelated. For example; within the area of science; con-

cepts and experiences relate natur-lly to the areas of social studies, numbers, creative arts and the

communication arts. The_teacher . ay deliberately plan for this interrelatedness of knowledge and

learning by developlng a set of related actlv:ty centers, for example

Communication Arts Soéiai Studies
Center C’enter
Actwnty Makln onok Actlv ‘ty: klng corn
Skills: To recall fac s about plam growth Skills: léarn facts about how:
Sequencinig\ / People use corr
Planning. . ; Planning
Reporting . - \o - Sequenrting
Fine t:;otoi,( -~ - —Reportiny

SCIENCE THEME: PLANT GROWTH

Science Center Numbers Cer:ter "

\ctwuty Growmg and caring Activity: Grouping seeds that Activity: Mural of planting

o for plants - o are alike - . garden. _ _

Skills:  To learn facts about  Skills:  Observation Skills:  To recall facts
caring for plants Discrimination about growing
Observaticn Classification and caring for
Labeling . Reporting plants
Classifying Sequencing
Predicting Painting
Reporting

Ir. promufmq intellectual development offchﬂd[en the teacher should 'emember that both |nforma-

tion and thir.. 'ng are dependent. on one another: The teacher should use every opportunity to deveiop
a classroom gnvironment which continually integrates knowledge with thinking.
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INTELLECTUAL DEVELOPMENT
GOALS
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INTELLECTUAL GOALS

eommumcatlon Arts Abmtv to use receptlve and expresswe Ianguage sknlls

Creatlve Arts Ablhty to use art, music ard drama to express feelings anc ldeas

Number Understandnngs: Abnllty to use numerlcal concepts and symbols

Science: Ability to explore, manipulate and experlment with objects in the
phys:cal enwronment

Soclal S udnes Ability to understand and partlcupate in the soclal envnronment

Goal areas have been |dent|f1ed for each of these inteliectual goals: In addmon a cor.tinuum of

objectives and suggested activities has been developed for each of the goai areas to provide for 2
range of abilities and growth.
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INTELLECTUAL DEVELOPMENT

SCOPE OF GOALS, GOAL AREAS
AND OBJECTIVES
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Goal
Goal

COMMUNICATION ARTS
Area - Llstenlng

COntlnuum of Objectlves

RN S

Goa!

As an actlve Ilstener the \hlld wnll partlcnpate wﬂlmgly in oral actlvmes

The chlld will recogriize and discriminate among common sounds.

The child will demonstrate understanding of a basic vocabulary relafed to the envnron'ment
The child will listen a.1d respond appropriately to language presented orally for the purpose of
appreciation.

The child will listeri and respond approprlately to Ianguage preser,: ad oraliy to furnlsh
information.

The child will prggga and respond appropriately to language presented orally for the purpose of

Area — Speaklng

eontmuum of ijectlves B

1.

2.

.U'IAS.OH

Goal

The child will use oral Ianguage frequently and wnth enjc yment.

The child will develcp a speaking vecice which is easy to understand and approprtate to specific
SItuatlons

The child W||| buuld a functlon al vocabulary reIated to experiences.
The child will use elaborated Ianguage to describe object* events, feellngs and thelr reIatuonshlps
The child will use elaborated Iangaaee to communicate ‘with others.

Area = Readlng

Contlnuum of Ob]ectlves

1.

2.
3
4,

Goal

_0"!‘ :h _Q,)u!\)m_u

The chlld WI|| demonstrate mterest in belng read to as a way to enrich personal exnerjence.
The Chl|d w1ll d|scr|m|nate audltory sum|lar|t|es and dlffere.‘ces in commonly t,sed Words.

The Chl|d W'“ analyze and |nterpret puctx res of objects people and events usnng elaborated
language.

The child-will temonstrate understandlrg of terms used in readung |nstructlon (e.g., top of page,
left to rlght progression, same-different; beginning-ending of v.ords).

The child will 7 recognize alphabet letters, words and phrases that appear frequently in the
environnient:

Area - ertlng

The Chlld will aemonstrate fme motor coordmatlon ina var|ety of situations.
The child wil: dictate meaningful information to an adult.

The child will demonstrate understanding of the left to r|ght pattern ef wrltlng
The child will print name and other meanlngful words using upper and lower case Ietters
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Goal = CREATIVE ARTS
Goal Area — Visual Arts
Gontlnuum of Elbjectlves

1. The child will use art medla wnth ease and enjoyment

2. The child will produce work that is personally sarlsfymg .

3; The chlld wrll learn technlcal aspects of working with various materlals and tools.
4. The child will properly care for materials and tools.

5. The child will produce work which communicates thoughts and feellngs

6. The child will become sensitive to and enjoy art.

7. Tha child will increase the ability to produce things more realistically.

Goal Area — Music-Listening

Contlnuum of ObjeCtIVES

1. The child will become famlllar wnth and explore dlfferent types cr music (exploratlon).
2. The child will identify different notes played on an instrument {integration).
Goal Area — Music-Singing

Continuum of Ob]ectlves

1. The ch|ld will learn to sing on pitch wuthln a limited range:

2 The child will respond to a request in song.

3. The child will sing spontaneously during activities.

4. The child will create songs.

Goal Area — Music-Playing instruments

Contlnudrn of ijectlves

1. The child will explore a var|ety of instruments.

2. The child will be able to play a snmple beat or tune.

3. The child will compose music on an instrument:

Goa! Area — Music-Movement

Continuum of Objectives

1. Thechild will develop the ablllty to lnterpret music through body movements, |mpersonat|ons
and dramatlzatlons

2, The child will develop a vocabulary of fundamental movement (e .9, walkmg, runnlng, sklppmg)
Goal Area — Dramatic Play

Lontlnuum of Objectlves

1. Thechild will express exper| .nces and ideas through action and words

2. Thechild will use a varlety of props and costurmes approprlately
3. The child will plan a sequence of actions to assume a role in agreement with others
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Goal Area — Creatwe Dramatlcs

’contlnuum of Gb;ectrves

1.

wHN}

v m\m :b\

The ch|Id WI|| pantomlme famullar act:ons and characcers wnth httle to no dlalogue
The ch|Id will act cut familiar actions and characters with diaiogue.

The child will dramatize poems and nursery rhymes:

The child will assume the role of a character in a familiar story

The child will sequence acticns nn a familiar story.

The child will work with others in dramatrzrng a story.

Goa| Area — Number and Numeration

Contlnuum of (‘..qectlves

1
2.

o

9’“91“

7.

8.

di fferences among them

Matchlng one-to-one. The child W|II be able to ldentlfy how many" by match|ng ob;ects frorn
one set with objects of another set. -

Recognmon andnamrng of number ¢ groups The child will be able to r°cogn|ze a sat of one, a

set cf two, a set of three, etc:

Counting: The child will be abIe to recognrze and name sets in order as they increase by one.

Combining and separating sets. The child will be able to combine and separate sets with
different properties.

Readlng numerals The ch|Id WI|| be abIe to mterprct symbols that represent number propertles.
ertlng numerals. The child will be able to write symbols that represent number properties.

Gnal Area - Measdrement

Contrnuum of Objectlves 7

1.

Comparing and orderrng The ch|Id WI|| be abIe to make statements about the relatronshlp of at
least two objects

Usmg non-standard units to measure. The child will be able :0 use a 3o between devrce (e.g.,
kand, foot, paper clip, string} to measure things:

Usmg standard units to measure: The child will be able to use standard measurement tooIs such

as cups, measuring sticks, scales, clocks and thermometers.

GoaI Area - Geome*ry

Gontlnuum o{ Objectrves

1.

Awareness of body in space The Chl|d erI be abIe to move.in 5pace without % fear, receive and

give directions far getting from one point in space to another and judge distance to a specific
place

Geometric flgures and sohds The ch|Id erI be able to identify, sort and construct geometrlc

figures and solids.

Goal Area - Mone,l

Contlnuum of Objectlves

1.

Recognmon The child will be able to recognlze coins and b|IIs as represent.ng a value for
exchange.
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2. Namlng The rh:ld wrll be able to name common cains and bl||S

3. Value The ch|ld wull be able to understand the value of each piece of moneéy and associate
spec|f|c numbeér values with specific piecces of money.

Goal SCIENGE
Goal Area - Observatron

Continuum of Ob;ectlves
The ch|ld will observe a r'arlety of concrete objects

The child will talk about t:z observation.
The child will use observations to solve problermis and draw conclu5|ons
The Chlld wnll comblne parts of prevuous observatnons io solve new problems

The child will valuate th3 observations while mak.ng knowledgeable and thouqhtful ;udgments
about the value and purpose of the observations:

I

Goal Area — Classification

Contlnuum of Objectwes

1. The child will talR about llkeneses and dlfferences in ObjCCtS and events.

2. Thechild will group I|ke objects and events.

3. Thechuld will comkine previous experience to more precusely group and classrfy objects or
events:

4. The ch|ld W|ll evaluate classifications and make knowledgeable and thoughtfui judgments about
them.

Goal Aréé - P@d%‘tiﬁg

Continuum of Ob;e"tlves

1. Thechild will state a pred|ct|on
The child will state a prediction based upon specmc prewous experrence and discussion.

The child will state a prediction based upon a numbsr of previous experiences.
The child will avaluate a prediction based upon prevrous knowledge and experlence

S RWN

Goai Aréa = ﬁébb'rtiné
ontinuum rf Objectives

The Chlld will be able to recall experlence

Ce

1.

2.  Thectnid will be able to talk about or accurately descrlbe his/her experience.
3.

The child will be able to combine a number of experiences and make conclusions about these
experierices.

4. The child will be able to evaluate the repor’nng of an experuence
Goal — SOCIAL STUDIES

Goal Area — Cooperative Group Living

Continuum of Objectlves

1. The chlld will understand that people as mdwrduals and groups have nghts which must be
respected.

10 102




2. The child will assume 'réébbriSihﬂitV for b’é'r'sdhai behavior and demonstrate behavior that con-

3. The Chlld wull develop the concept of farmly asa commumty

The child w:'l understand how individuals live togetker in groups.

5.  The child will develop the idea that-a community is a group with small contributing groups.
The child will name some contrlbutmg groups in the community.

Goal Area - Cultural DIVEI’SH.Y and Herutage
Contmuum of Objectlves

i The chnld will descri be speciai evonts and customs 1n hls/her own ramlly
2. The child will describe special events and customs in other families.

3. The child will accept the fact that although peop'e may Ilve dress Speak and eat dnferently
they all have similar needs.

éoai Area = ﬁhysicéi Environment
Continuum of Ob;ectlves
1. The Chlld will he able. to Iabel and describe physical features n the commumty (. g hu'l

mountain, field, meadow, valley, beach, river). )
The child will be atle to talk about How people use dnfferent physncal areas of the commumty

3. The child will be-able to talk about how people misuse certain land areas in the community and
how to prevent these misuses of the pPnvironment:

N



INTELLECTUAL DEVELOPMENT

.- LAMGUAGEARTS
CHILD ASSESSMENT CHECKLIST
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Mssment Checkiist tor the Language Arts

=
=X
a
o
pd
5
) 2 o
N g | &
indicators
Key' & Basic Currlculum # Reqmredﬂgrmiefereucedlesp Kmdergarten CRT
® Lisieiis éﬁéhtiveiy B B
® & Recoghizes common sounds
® * Understands a basic vocabulary - -
* Responds app ropnately to requests for mformatlen _
0 Repeats audltory sequences letters. words numbers
. Follows one- and two—part oral dlrectlons
Recalls stories read aloud: main idea, characters, seqUence detanis cause-effect | -
B relatlonshlps — %
# Identifies a plcture lllustratlng the imain 'dea or feellng inferred from a story read E‘
aloud } ,,
_ Predicts story sequences or endings B
#  Identifies a picture of a detail stated in a story
Restates information presented orally
| e Makes 1udgments [ §
= - — a
# Selects a plcture that shows a smgular word/plural wcrd in a stated sentence §
#  Selacts a picture that shows the correct tense of a verb stated in a sentence ;
* Uses language frequently and with enjoyment ] &
® * Uses understandable language -
— o0
® » Describes experiences . o ®
_— ]
| . Uses functlonal vocabulary S §
® & Usesi expressnve Ianguage
Supplles a word that makes serise in com;Let! g a stated sentence
* Demonstrat&s interest in a variety of written matirlals
_ © + Demonstrates fine motor coordination
®  Cupies simple shapes, designs, niimbers and lefters <
% = Prints name; letters and scme meaningful words with appropriate upper- and 5
lower-case Iéﬂéis I
* = D .onstratesunderstandmg of Ief’-to—nght patfem of wntlng
* Ductetes meaningful information to adult for experience story

109
1Nne




o

sl w o]
.
o
3
>
[
3 .
> ,
3 | 8
R » =
Indicators
Key: o Basuc Carnculum _# Bmmredﬂormieterenced TesL Jandergaﬂen CRT
* Enjoys being read to ) o
| L Demonstrates an snterest iri readirig 7
® « Recognizes sifmilarities and diffeierices in spoken words
# Selects pictures demonstrating an understandlﬂota basm vocabulary mmmg)
. Demonstrates Ieft-to~rlght top-to-bottorn progression in reading books; charts,
_ ete.
#  ldentifiesa plcture that takes the place of a missing word in a given sentence
#  Identifies a plcture which |llustrates the literal meaning of a given sentence
. Understands the relatlonshup between oral and written language
® & Discriminates visual similarities and ditferences ifi shapes sizes, colors. letters -
words I §
) D | @
L e Reproduces shags letters numbers from r memory when glven a visual cue 2 13
— Q | a
® » Analyzes and lnterprets plctures usmgexpresswe language 3 ;
J Tells a story in sequence | &
(d Uses creatnie arts to lnterpret llteratu re
o CIassufles prctures otob]eetsbysue shape color structure or functlon
# Identlfles pictures that belong to a given category B ]
-# Identlfles plr;tures of words that rhyme
e #+ Recognizes frequently appearing letters (Upper- and lower-case) and words,
) including own name o
# _ Matches upper- with lower-case letters
#  Matches letter combinations of up to five leters
#  Identifies pictures that begin or end with a given consonant sound

s |
T
(&)
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INTELLECTUAL DEVELOPMENT
LANGUAGE ARTS

SUGGESTED ACTIVITIES




Goal — COMMUNICATION ARTS )
Young ch|Idren are avnd users of language for a varrety of | purposes
* to express needs and wants

e to share ideas and materials
s to command the attentlon of others

e to pIan activities W|th others
e toenjoy the sounds of mterestlng words

e to organize thoughts in ways that can be remembered

Thls small sampling of 2 young child’s language experlences |Ilustrates the way in wh- h Ianguage and
communication permeate the curriculum in a kindergarten program. Regardless of the specific
content-being taught, the-child should constantly be helped to organize thoughts and communicate
them effectively through language. As a child uses ianguage to express ideas about familiar concrete
experiences, it becomes possible to make those ideas more precise and accurate. In addition, the
child develops social skills while sharing past experiences and planning new ones with_others; Thus
language activities can be planned which cut across traditional subject area boundaries and occur

throughout the schooI day

each of the four maJor goaI areas of fhe communlcatlon arts
Llstenmg The act of receiving and comprehending oral |anguage in the form of stories, poetry,

- reports, conversation arid discussion.
Speaking  Verbal transmission of information while dlscussmq conversing, story telling, reportlng

B and dramatizing.
Reading  The act of decoding and comprehendlng meaning from written symbols in the form of —
, labels, captions, f|ct|onal stories; poems and informatlonal reports;
Writing Transmission of meaning through written symbols in the form of |abels !etters reports
storles and poems,

The development of communication skllls and parttcularly oral skllls can be facnlrtated it the teacher
© Presents a varlety of |nterest|ng rnaterlals and exper|ences for exploratIOn and d|scussmn

. Respects the lndlvsdual communlcatron styles of each chrld 7

. Encourages children to establish a point of view and support it

¢ Provides a variety ofopportunlties for children to talk, ask questions, answer questions and modlfy

cr expand their answers
e Nodels approprrate llstening, speaklng, readlng and wr|t|ng behavuor

The interrelated nature of the ¢ communication arts and other crucial Iearnmg processcs for young

children is illustrated in the diagram below.

( Listening «———»  Speaking

,\ T

Receptive Thlnklng Expressive
SKkills < - Observing ? Skills
Experiencing

LN

~ Reading «————%  Writing | {Royd & Jones, 1977)
. <




While objectives and activities will be suggested for each major communication arts area, the subject

to use ural Ianguage and observnng/thrnklng skills to formulate a verbal : answer The. contlnuum of

objectives and activities in each goal area is intended to represent a general movement from simple to

more complex abilities rather than a rigud set‘u'ence of development for specific skills. Therefore

a child. may be involved in activities at more than one level of the continuum within a goal area at any

glven time:

Goal Area — Listening

Contlnuum of Objectlves

As an active listener, the ch|Id W|II partncnpate wnlllngly in oral activities.

The ch|Id wnII recognlze and dlscrlmlnate among common sounds
The child will demonstrate understandlng of a basnc vocabulary reIated to the envnron ment

The child. will listen and respond apprc- riately to language presented orally for the purpose of
appreC|at|on

5. The child wnll I|sten and respond approprlately to Ianguage presented oraIIy to furnish
information.

6. The child will Irsten and respond approprlately to Ianguage presented oraIIy for the purpose of
making judgements.

BOWIN S

1. As an actlve Ilstener the ch|Id wnII partncrpate wrlllngly in oraI actnvntles
 Gather the children in a close group to listen to stories or poems. Give them a purpose for

listening {(e.q., think of a new name for this story, listen for some interesting words that tell
how the bears moved).

s Reada -nursery rhyme or flnger play to the children and have them pammpate by manlpu-
Iat|ng thelr hands to the rhythmlc pattern

guess what the mtssnng word mlght be.
e Have children listen for likenesses and dlfferences in musnc presented on. records played on

the plano or played wnth classroom instruments. Children can listen for tempo, high and low

For addltlonal suggestrons see Llstenlng in the Creatlve Arts section.
he child will be able to recognize and dlscrlmlnate between common sounds
Estabhsila collectlonotrecords or tapes. that deplct sounds from the environment. Have the

N
LR K

child listen to. the records. and name the sounds. Have them group sounds by category (e.g:;

cIassroom norses playground norses)

Introduce the child to sounds that provide aesthetlc gratlflcatlon such as the hldden voices of

sea shells; a tree speaking on a windy day, bird voices, water flowing over stones.

e Have children imitate the sounds they have heard or read about by using various objects or
their own voices,

+ Make a set of pa|red containers havung objects that make dlfferent sounds when shaken (e g,,
dried beans, rice, sand, bolts; broken crayons). Have children shake the containers and match

the pairs with the same sound. B S

o Collect objects which make distinctive sounds (e .g., rhythm sticks, rubber ball, sand blocks,
triangle, music box). 7 ) ,

e Have children identify what is making the sound they Hear when the object is hidden.
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The ch|Id wnII demonstrate understandlng of a basnc vocabalary reIated to the envnronment

Provide many direct, personal experiences with objects, especially those that children can
manlpulate Introduce new materlals by descrlblng physncaI characternstrcs and pOSSIb|e uses.

naming it. Have children |dent|fy the target object from the descrlptlon leferent ty pes of
words can be emphasized depending on children’s needs {e:g:, color, shape; size, texture,
Iocatlon functnon) -

lee opportunities to mampulate ob}ects or plctures accordlng to ora! directions con*almng

relational terms (e.g:, in, on, under, beside, behind).
Read stories and poems that use rich and varied language to descrlbe events: famlllar to

children. Ask some questions that will reveal their understanding of unfamiliar words:

Show children pictures of objects, people or events. Read descriptive sentences and ask
ch|Idren to match them to appropr|ate p|ctures

The child-will listen and respond appropriately to Ianguage presented oraIIy for the purpose
of apprec|at|on

Read and dlscuss nursery rhymes
Have the ch|Id I|sten to a story and then draw a plcture |nterpret|ng a scene.

Provnde opportunltles for chiIdren to watch and listen to puppet shows movies; f|Imstr|ps
for enjoyment.

Th2 child will listen and respond approprlater to Ianguage presented oraI / to furnlsh
information.

lee the ch|Id snmple one-step oral dlrectlons such as ”touch your head . toes . . shins”’

"'sit on the floor.” Gradually increase the number of steps that must be foIlowed

PIay ”Slmon Says.”

Play "“Grocery : Store” where children take tuirns veing the grocer getting the items the customer

asks for from the shelves.

Give the child oral directions to coIor fold or cut materlals ina constructlon actwnty
Ask an adult to share |nformat|on about an |nterest|ng hobby or occupatlon

Read a short story to the children and ask what it was about. Reread it; changmg a ma;or

event. Ask the children to tel! how the second story was different from the first.
Read a short story or a poem that has a definite sequence of events. Have children tell what

happened first, second and last.

The child wnII lister and respond approprlately to Ianguage presented oralIy for the purpose of
making judgements

Read to the child anddlscuss the story for fun Use questions beglnnlng WIth ”Would you

have . ..?"" or “Why do you think . . .?" or Do you think .. .2"

Give the child nonsense questions to listen and react to stich as Bo cha|rs eat?”’ or Do dogs
fly?ll

Make up some “Who am 17"’ and ”What am 17" rldules that aIIow ch|Idren to Use a series of
clues to make a judgment

Discuss the possible i ways.a bulletin board couId be used for the néxt two weeks: Stress the

importance of hearlng e./eryone s rdeas before a decision can be made

Read several possible titles for a class-created mural. Have children plck the one Wthh is most
appropriate:;

[
o
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Goal Area — Speaking

Contrnuum of E)bjectwes

1. The ch|ld wull use oral language frequently and with enjoyment

2 l'he child wrll develop a speaking voice which is gasy to understand and appropriate to SDElelC

7 situations.

3. Thechild wrll burld a functuonal vocabulary related to experlences

4.  The child will use elaborated language to describe objects, events, feelings and their
relationships. 7

5. Thecl.id will use elaborated language to communicate with others.

Suggested Actlvmes
1. The chlld will ase oral language frequently and with enjoyment

* Provide opportun|t|es for children to talk about experlencés

familiar to them in both structured and informal settings.

e Ask guestions whlchallow more than one child to make a correct response (e.g., “What
might happen if...2"or ”Why do you think . . .?"}.

¢ Plana varrety of activities in which children may use oral language in different ways.

descr|b|ng Ob]ECtS people or events funge plays 7

repeating interesting sequences of sounds choral speaklng 7

matching sounds informal reporting of experlments trips
giving directions creative dramatics

informal conversations answering thought-provokinrg guestions

oral discussion and plannrng
2. The Chlld will develop a speaking voice wh|ch is easy to understand and approprlate to SDElelC
situations.
o Setaside a specrch time for sharlng durlng the day Keep the ch|ldren in small groups so that

more of them may talk: Encourage children to speak in a volurne that can be heard by the

members of the group.

. Provrde actlvmes for role playlng or dramatlcplay Emphasrze the |dea of the Chlld speaklng
for the audnen"e to hear. Stories and favorite TV snows can provide ideas.

s Allow children to talk to eachi other as they work in learnlng centers. Guide them to use an
approprlate volume that will not d|sturb ch|ldren |n adjacent center.,;

o Make a list of statements that convey._ feelmgs Have children act out situaticns that fit the

statements; saying the sentence in.a fone of voice that fits the situation, such as "Leave me

alone! Oh boy! Is that for me? Can you help me? Look what | did! Could ! try it next?”’

3. The chlld will build a functlonal vocabulary related to exper|ences

. Usmg a common. object such as a ball; have children describe what should be done with it.
Erncourage use of different verbs and adverbs.
Say a sentence with a missing word. “John went to - Ask

children to supply words that could finish the sentence.
. Ask children to talk about the words in a story that made it excrtlng, scary or funny

e Brainstorm lists of words that fit a certain category (e g:, animals, ways a person can move,
words that tell how a person feels)

¢ Show children a picture of somethrng within their. experience wnth an approprlate label

{e.g.; old clown: Have them suggest other words that could be substituted for old). Discuss

how the picture would change to fit each new label. Some children might illustrate the new
labels lndependently

¢ Make a class book of labeled pictures showung smell words, touch words, 5|ght words and

sound words. 115 11 1




The child will use elaborated language to describe objects; events; feelings and their relationships.

* Take the class for a short walk for a specific purpose. See how many sourids we can hear . . .
colors we can see : - . shapes we can see. Encourage each child to use common words of
descriptions relating to the environmant such as pretty, ugly, beautiful, dark; light, dull,
sharp; big, little, thin, fat, short, soft, loud, s.nooth, bumpy. S

* Use pictures of common objects as the basis for a guessing game. Have a child describe the
object by telling how the object is used; what it’s made of, how it looks or feels, what they
think about it until another child can guess it:

* Use a grab bag of pictures depicting everyday events such as people riding the bus, children

going to school, a family eating a meal together. Children may reach in, pull out a picture

and give a few descriptive sentences about their picture. -
* Use a feel box. This is a carton with hand holes at opposite ends that are covered with cloth

SO No one cati see into the box. An object is placed in the box, and a child sticks a hand into

the ends to fecl and to duscribe the object. Prompt with quections if necessary, but the child
should do the talking.

* Have children listen while a short story is read aloud. Then the reader can suggest a changed
event in the story and ask the children what they think would have happened if - - {(for
example; in the story of Goldilocks, what might have happened if the bears had been home
when Goldilocks first arrived?). - 7

» Show children pictures which clearly depict situations of strong feelings {(e.g., anger, happi-
ness, sadness, loneliness). Have children describe the actions and feelings they think are
pictured. -

* Read a stanza of the poem, "'l Like” to children. Let them complete sentences beginning with

I'like . . . that describe things and actions that are their favorites.

The child will use elaborated language with others.

* Put together comic strips without words. Have a child supply the talk for each character.

* Have a child give directions to several others for completing a project that he or she has already
done successfully (e.g., preparing a bird feeder, planting seeds; making a mobile).

* Have 2 child report to a small group on the progress of a class project (e.g., the growth of

plants, the materials collected for the art center, the changes in the class tadpoles).

* Select a story about talking animals, such as The Three Bears or Little Red Riding Hood.
Have the child make a. paper bag puppet and pretend to be that animal by creating original
conversation. , , : L

* Show a filmstrip without words printed on it. Have children supply the story orally on the

second showing or have several small groups tell their versions of the story into a tape
recorder. Play back the different versiocns: Talk about how they differ.

* Share a wordless picture story book with a small group of children: Let them supply the
story the second time as you show the illustrations.

* Read a picture story book and ask interesting, thought provoking questions that require more
than literal coraprehension or, before reading the story, tell the children they will be aliowed
to ask you questions about it. o

* Encourage children to ask as well as answer questions about intérésting objects and events in
the classroom. 7

« Involve children in short pianning sessions in preparation for changes in the room environment,
class projects or figid trips.

» For other suggestions, see Drama in the Creative Arts section.
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Goal Area — Reading

Continuum of Objectives - -

The child will demonstrate interest in being read to as a way to enrich personal experience.

The child will discriminate auditory simitarities and differences in commoniy used words.

The child will discriminate visual similarities and differences in commonly used words.

The cFild will analyze and interpret pictures of objects, people and events using elaborated

language, : o S

5. The child will demanstrate understanding of terms used in reading instruction (e.g., top of page,
left to right progression, same-different; beginning-ending of words).

6. The child will recognize alphabet letters, words and phrases that appear frequently in the

D oW N

environment;

Suggested Activities
1. The él’iil'd;vaiiiriraérﬁériﬁgi'féié interest in being read to as a way to enrich personal experience.
. Gﬁljéréﬁéﬁfmlﬁﬁear stories read aloud every day. Selections should represent a range of
literary forms and topics. - ,
fantasy/fairy tales 'reaiisﬁc' fiéti'cjh
inform.ational books animal stories
poetry B
In addition; books read to children should
* Have a simple, well-constructed plot.
+ Contain a satisfying climax.
* Use colorful language. 7
s Have main characters and Sit’ua’ti’dh’s éaéily feiétéd to children’s own experiences.
Children can respond to material read to them by
é'réatih'g' a fiih'g:e'i play to match the words of a poem.
Answermg questions that require recall and thinking at higher levels.
Comparing incidents in the story to personal experiences.

« Dramatizing roles or incidents from a story.

Drawing several pictiires to iilust'ra'fé the sequence of events in a story.
s Attempting a project or experiment described in an information book.
2. The child will discriminate auditory similarities and differences in commionly used words.

* Play a game of nonsense questions using parts of words with a minimal contrast. “Do you

wear a shoe or a two?"" “Is your dog a pet or a pen?”* Let children make up their own
questions when they understand the 'p'étté'rh’.r S

« Collect pairs of pictures that represent minimal contrasts in initial or final phonemes (e.g.,
man-pan, dog-doll). Show a child the pair and ask him/her to pick up the one you name.

* Create a set of four objects or pictures; three of which represent a singlé beginning sound.

Have children pick out the one that begins with a different sound.

Have children sort a collection of objects or pictures into subgroups that begin or end with

the same sound.

* Give children a word that begins (or ends) with a certain letter (e.g., red for initial r). Have
them suggest othei words that have the same beginning sound.

* Record a story which contains rhymes, such as Henny Penny. Have children identify the
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words that differ only by the beginning sound (e.g., Ducky-Lucky): Let them think of other
rhyming words.
Make up two- ||ne rhymes that relate to some recent experience. Say all but the last word,

which children will supply.

The child will discriminate visual similarities from differences in commonly used words.

Provide each child with a small set of individual letter cards. Pick up a letter and ask each of
them to hold up the same one
Print a snngle letter at the top of a sheet of | paper conta|n|ng a number of smole letters or

words: Have the child mark the key letter each time it appears.

Use letter or word cards to create lotto games which allow children to match equivaient forins.

Give a child a letter card. Have him/her find as many words as possible in the classroom that
contain that letter.

Provrde the ch||d wnth a Iabeled p|cture Ask him/her 1o flnd another copy of theword in a
set of individual cards, or match the same word startlng with 2 capital letter:

The child will analyze and interpret pictures of objects, people and events using elaborated
language.

Have ch||dren name individual objects in pictures they have drawn or in pictures from books
magazines or catalogs.

Have children create capt|ons for pictures that capture the main idea or most |mportant
feature

Using a slngle pncture or a series of two to three p»ctures which depnct act|on the teacher

asks a child to describe what is happening. Probing questions may be used to encourage a
chuld to expand or clarlfy the description.

Whule readlng a story anud occasionally ask children to explain why they th|nk a character
behaved in a certaln way.

Flave chlldren sequence a set of four to flve pictures and tell the story

Use a short wordless picture story to allow children to supply the language necessary to

describe the action:

The child will demonstrate understandlng of terms used in readrng instruction {e g.; top of page,

left to right progression, same-different, beginning-ending of words).

Use appropr|ate termunology durmg dlscussmn throughout the day (e g o ”Put your name at
the top of the page.” or ‘‘Find some things with the same beginning sound as sun.”’)

Allow children to sequence three or four cards which picture events in a story read to them.
Stress the |mportance of left to rlght arrangement.

Move your hand from left to r|ght under each line as you read experience charts dictated by
children.

Have chlldren arrange sentence strrps whlch they have dictated from top to bottom on a chart

to represent the correct sequence of events.

Give children word cards and individual letter cards. For each word card, ask them to find a
letter card that matches the beginning letter of the word; or for each word card ask them to
find a letter card that matches the endlng letter of the word.

Show children | pairs. of objects pictures, letters or words. Ask them to identify parts which

are the same in some way (e.g., exactly the same, the same color or pattern, the same

beginning sound or letter, the same ending, sound or letter). Encourage children to use the
terms same and different in their identifications.

Show children a series of four to five objects, pictures, letters or words, Ask them to identify
the one that is different from the others and to describe how it differs.
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enwronment

Use high frequency words in meamngful contexts m the classroom (e.q., labels, captions, and
charts). Refer to them often and reinforce children’s efforts to use them.

Write words on index cards for individual children who request them.

Have a supply of alphabet and easy-to- read books in the classroom. Let chlldren browvse
through them individually.

Call alphabet letters by name in exercises dasrgned primarily for auditory or vstaI
discrimination.

Help children read captions or short stories that they Fave dictated.
Provide children whc can read with many opportunities to read to adults and other children

Goal Area — Writing

éontlnu'um of ébjeetives

BWIN

S

The chlld W|ll demonstrate Interest in a var cEY of wrltten materuals

The ch|ld will demonstrate flne motor coordination in a variety of situations.

The ch|ld will dictate meaningful information to an adult.

The child will demonstrate understanding of the left to rlght pattern of writing:

The child will print name and other meanlngful words using upper and lower case letters.

Suggected Actwmes

1. The ch|ld will demonstrate interest in a varlety of wrltten materials:

2. Th

Written words, phrases and sentéences are made an mtegral part of the classroom environ-
ment through the use of

s Childran’s names to Iabel personal possessions, art products or school projéects.

3 Chlldren s names to |dentiTy responsibilities in the classroom.

. l:abels on cIassroom equipment and materials.

* Labels to indicate areas of interest (e.g., art center)

. Captlons des cnb'ng children at work or other projects:

e Charts descrlbmg recent cIassroom experiences.

¢ While watchmg the teacher writing.in the classroom, children’s question about the letters
and words being used are encour3ged.

e ch|Id demonstrates fine motor coordination in a variety of sttuat ans.
The chlld uses clay for squeezing, punchlng, rollmg and flattenlng in making objects

The chlld uses crayons, paintbriushes of various sizes and felt tip markers with increasing
control in drawing.

Opportunltnes are provnded for chlldren to develop skill with scissors using materials of
different thicknesses and textures

The child frts pieces together using puzzles or pegs and pegboard
AddItIO'l”l activities are suggested in the Fine Motor Development section.

3. Thechlld will dictate meaningful information to an adult.

Child will sugg. ) fot a new piece of classroom equipment or material.
Child will dictat: comments as "My puppy chewed my slipper’ for picture captions.
Child will particip. small groups to dictate

11gll5



Q

ERIC

Aruitoxt provided by Eic:

£ report of a classroom incident.
Plans for a class trip or project.
A thank you note, get wel! letter or invitation.
A new ending to a familiar storv. , o
« Provide the child with short wordless story book. Let ine child describe the story.
4. The child will demonstrate understanding of the left to right pattern « r writing.
* Child will observe teacher writing words and sentences in a left to right pattern.
* Ask the child to follow-the-dots from 1-5 arranged in a left to right pattern.
* Give the chiid a card with his/her name printed on it along with plastic or cardboard letters.
Ask child to arrange the latters from left to right to show his/her hérﬁé.
* Have children trace over letters on chalkboard or paper from left to right.
5. The child will print name and other meaningful words using uprzr and lower case letters.

* Laminate pieces of cardboard with each child's name written on it. Let each child trace over

his/her name with crayon or use name card as model for printing on a separate - heet of paper.

Encourage child to labe! wark with own name.
s Provide materials to allow interested children to copy classroom labels (e.g., individual
chalkboards, unlined and lined paper, eérasable paper).

Generalizing Knowledge and Skill in the Communication Arts

Developing skill in the communicatioi arts should be planned as an integral part of instruction in
learning centers. Whenever children are working at learning centers, they should be encouraged to
talk about what they are doing with other children or an aduit in an appropriate voice level that will
not disrupt other classroom activities: In the CONSTRUCTION CENTER, children will commurii-

cate what should be built and what tools and materials will be needed. At the COOKING CENTER,
children can become familiar with common sight words on labels and understand the importance

of following directions and sequencing. The LIBRARY CENTER will be a natural place to expose

children to a rich variety of vccabulary and literary styles. In addition, books can be chosén on a

rotating basis to supplement the.concepts being taught in any area of the curriculum. As children
woik with lotto games and puzzles.in the GAME CENTER,; they will develop concepts of same-
different, visual discrimination skills and picture interpretation skills. In both the ART CENTER
and MOTOR DEVELOPMENT CENTER,; children can be encouraged * verbalize their movements
and feelings as they experiment with gross and fine motor skills. The MULTI-SENSORY and
EXPLORATION CENTERS can provide opportunities for developing auditory and visual diserimi-
nation skills. In addition, these centers can provire direct experierices that serve as the content of
discussions; oral reporting or dictated stories. Materials in the DFAMAT!CS CENTER can provide

many opportunities for children to use language as they role play familiar experiences.

In order to encourage children to develop skifi in all areas of the commupication arts, a variety of
mater!als and equipment should be provided. The following is a suggested list of the types of
materials which should be available in the classroom.

Chart paper o Movable alphabet ietters Records or tape recordings of
Classification games . wood, plastic, cardboard) common soands
Comic strips Narmie cards Scraps of textured material

Feely box Noisemaking objects Sentence strips

Filmstrips and projector Objects/pictures with interest- Sequence pictures
Fingerplays ] ing characteristics for de- Sound shakers
Flannel board and felt letters scription, e.g. color, size, Tape.recorder
informational books = - shape, texture; function Word cards
Labels. for: classroom objects Picture dictionary Writing implements
Lined/unlined paper Picture story books
Lotto games Poetry.
Magazine pictores Props for dramatic play

Puppets
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Child Assessment Checkiist for the Creative Arts

0

oweN SPIO |

Indicaters

Key: ® Basic Curriculum

valy

[eogy

Paints, pastes, draws, weaves, models and cuts with art tools and materials

Identifies and uses shapes/forms, textures; lines and colors

Communicates ideas and experrences through artwork

Expresses th0ughts and meanings regardlng /n artworks verbally

Deights in natural and made art

Identifres objects in artworks

Ilnes 7 L -

Uses art media appropriately

_ Properly cares for materials

[BnsIA'

Listens to music

Explores a varlety of music oo

Responds to simpte musical concepts

Cemonstrates imagination aid mond reflection

Listens for sourids of voices and certain musical instruments

Identifies different notes

Buusysiny

_Sings on pitch; within limits

Responds to a request in song

Srngs sumpleso ngs

Creates songs_

6uibug:

Explores a variety of instruments o

Plays srmple beat of tiine -

Plays or clags a steadv beat

Claps simpie rbythm patterns

Plays rhythm instruments as accompaniment to music

Composes _

Recognizes rhythm instrumants o o

Buikeld:

Responds rhvthmrcjy to music

,[,rbal ly describes movements

Participates in musical games

-

A.cts ov* song stories and dramatizations

JRiBWBAON

ASAY . .

SUY aAjeaI) .

Q

ERIC

Aruitoxt provided by Eic:

[ X

i

E




___Works with others to draniatize story —

>0
g |8
Indicators
Key' [ BaS|c Curnculum S S
Expresses udeas s through actions and words :c‘;
Uses props appropriately |53
L Plans sequence and assumes role | & -
B Pantomimes familiar actions - R
Acts 5ut familiar actions wnth dialogue g g |5
Dramatizes familiar nirsery rhymes = ” §
Dramatizes tizes role in familiar stc 'y - EJ
| Dramatizes sequence of actions in story o §

O
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INTELLECTUAL DEVELOPMENT
CREATIVE ARTS
SUGGESTED ACTIVITIES
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CPZATIVE ARTS
E veryth/ng that we know about hurman beings genera//y, and ch//dren n part/cu/ar points to the
importance of the arts in education. They are the ‘anguage of a whole ranige of humar expériénce
and to neg/ect them s to negléct ourselves. (B/ack/e 797 7 }

this reason, the arts perme._te the whole curriculum and iife of the schooi: The arts will be delll:
erately and seleclrvely used by the teacher to

. Enhance the learning environment for t1¢ child by contrlbutmg to the deve; opment of an
aesthetlcally pleasing environment,

s Stimulate and support the physrcal mental and affective growth of children.

The followmg goal areas will be described within the creative arts.

Visual Art Creative expression with two: or three-dimensional media {e:g:, paint; crayon
collage clay)

Music—-Listening Act of receiving and apprecuatmg musncal pitch, rhythm and pattern.

Musnc—Slnglng Act of producing vocally musical rhythms and songs.

Musnc—Playlng— Act of producmg musical pitches, rhythms and patterns with a var:ety of

Instruments 7 musical instruments.

Music—Movement Creative expression through movement related to musjcal rhythms and

7 patterns.

Dramatic Play Unstructured role playing of familiar people and events.

Creative Dramatics Adukt- -guided role playing of familiar situations, poems or stories.

Chlldren will ¢ express themselves freely and in a variety of creative ways if the teacher

. Encourages children to manipulate and experiment with a wide variety of materials.

» Warmly accepts a child’s efforts regardless of the result.

. Develops an informal relaxed atmosphere in whnch children feel free to express feelings.
Chnldren will express themselves freely and in & varlety of creative ways if in the classroom environ-
ment

« Choices can be made from a variety of materials.

* These choices are self-selected and seif-paced.

e The room excites children vnsually with color texture and arrangement

. Bulletln boards are at children’ s helght for dlsplaymg, flnlshed products and art works of others.

. Space is avallable to work at easels on tables or on the floor where one’s work can be looked at
from all angles:

Creative expressnon line all areas of the child’s development, is more affectively promoted by the
teacher who is aware of the important relationship between a child’s development and capability: In
the arts, chlldren generally go through the followmg cycles of activity.

Exploration, in which children need time to experiment and test materials and movements.
lntegratlon in whnch chlldren put together their experience to practice and recreate actnvuty

* Creation, in which chiidren produce a product of some kind.

These three levels of involvement operate as a cycle of actlvnty for as lcng as people contmue to study

an area of the fine arts (Shickendanz, 1977). Each cycle develops a more complex leve! of cperation
ori the part of the individual.

For each of the creative arts areas, specific information related to the development of children will be
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usad to S'p’écify dbjé'cti\ié's on & continuum of déveio'pment and suggest activities to support these
objectives.

Visual Arts — An Introduction

The cycles of development in the visual arts vary from child to child; based on maturity level The
three cycies of development, as described above, apply to the visual arts area. Within the visual arts
area, three stages of children’s development are defined.

* Manipulative Stage

¢ Symbolic Stage

& Realistic Stage 7 7

In the Manipulative Stage, the chiid explores new art materials endlossly, usually producing a joyfui
discovery. The ciiild is most interested in seeing what effect the media will produce. These are )
explorations that frequently accompany a story of some kind, but the subjects of the story will rarély
be recognizable. The child operating in this stage will often be completely absorbed in_the creation.
Not only will the chiid be having fun, but also will be perfecting fine motor coordination, discovering
the world through new avenues and iearning the possibilities of new materials.

In the Symbolic Stage, as the child continues to experiment, he or ske will eventually discover the
ability to produce crude likenesses of real objects. For example, the scale of an object or person is in
proportion to_the importance which he or she attaches to it. The child’s interest in space is limited to

the fiatness of the working surface: Things are freely rearranged (eg:; the sun may be moved to the
ground level}. At this stage; the child has no comprehension of, or interest in, realism per se.
In the Realistic Stage (usually beginning at ages seven to 10), the child becomes factually oriented and

develops a conscious awareness of adult prototypes with increasinig coordination. At this stage, the
child experiences difficulty. coping with aduit standards. It is a period of insecurity for the child as he
or she works to more realistically reproduce experiences through art.

A continuum of objectives for the visual arts has been identified within the above described stages of
development. The reader will note that objectives for oné stage overlap to the next stage of develop-
ment. (See box on page 128)

Suggested Activities ,
1. Thechild will use art media with ease and enjoyment.
* Finger Painting. Print child’s name on a sheet of glazed paper. Draw the paper through the

water in a shallow pan. Put drops of fingerpaint on several areas of the paper: Fingerpaint may
be pre-colored or fingerpaint base may be put on the paper and powdered tempera sprinkled
ir it. For each drop of fingerpaint base, a different color may be used. For beginners, inter-
ested in the feel of fingerpainting, painting may be dorie directly on a table which has a hard
finish.or on trays. Prints may be made by pressing paper on top of fingerpainted table or tray,

if desired: Finished fingerpaintings may be used as covers for five-gallon ice cream carton
wastebaskets, scrapbooks and storage boxes, and as wrapping paper. (It is essential to have water for
clean up within easy reach.)

* Rubbings. Lay textured material on table and cover with paper. Using the side of the crayon
(remove paper from crayon), piece of colored chalk, pastel or charcoal, rub firmly over the
entire surface of the paper: Sutlines of materials underneath the paper should appear. |f chalk,
charcoal or pastels are used, spray with fixative (in well veritilated area or outside). |n 2nother

exercise use a variety of textures as base for rubbing. It will take practice to use just the right
touch - neither too hard nor too soft. This variation should be reserved for chiidren who have
developed a degree of motor skill. -

* Straw Painting. Dribble paint.in several colors on paper: Blow the paint through the straws to
create designs. Paints should be thin to flow easily. Use primary colors for beginners.
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Goal Area — Visual Arts ’
Continuum of Objectives

Manipulative Swge Symbolnc State Realistic Stage

The child will use art medla wuth ease and enjoyment

The child will produce work that is personally satlsfymg

The child will learn technical aspects of working with various matenals and tools.
~ The chiid will properly care for materials and tools.

%.4?1 WIN

5, The chn,lfd mll produoe work that communicates
~ thoughts and feelings. =~ 7
6. The chiid will become sensitive to and enjoy

natural and creative art.

7. The child will increase
ability to produce
things more realistically.

— P

. Corllarge Gn a table spread out trays of selected scraps of matenals Ilkepaper plates; ¢ egg _.

carton tops, shoe-box lids. Smail objects may be dipped in glue while popsicle sticks may be

used to spread glue on paper. When finished set aside to dry. In another exercise have children
select items wanted for their pictures and arrange them on a dry paper before starting to glue.

{This sort of planning should not be expected from young preprimary-children who are more i
interested in manipulating the materials than in making a picture.) Heles may be punched in

the edges of paper plates; egg cartons or heavy paper for lacing with yarn to give a framed

effect. For tissue-paper collage; paint the paper with a thin coat of diluted glue. Then place

the pleces of tissue on top and press. Corabine a neighborhcod walk with this activity by

having children pick up material for collage:

o There is an endless amount of material that children will enjoy experimenting with. The
following are given without elaboration to illustrate the variety of materials which need to
be available to the classroom teacher.

e Modeling with salt and flour dough plastlcene or ceramic clav 7
s Design printing with an array of cut vegetables and tempera paint

. Carpentry
+ Mobiles
. Strlng and 'yarn art
« Papier-mache
¢ Paper bag art
2. The chlld W|II produce work that is personally satlsfymg

o Provide chices for the child. Within an art center a choice of art activmes ‘may be available
to the child such as easel painting, fingerpainting or water color painting. Within one activity
choices may be made available. For example, the child may select from among five colors to —
use while fingerpainting.

o Allow the child to talk about the production. Thls language may be written at the top or
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bottom of the production or may be recorded on a separate sheet of paper and displeyed with
the art work. Language should never be forced from the child. Child dictatiors; therefore, wili

be - "ven sportaneously and not as a requirement of the art experierice. 7
* All children’s art work should be displayed at some time. Displays will be in prominent places
of the classroom or school. Care should be taken to develop aesthetically pleasing displays.
Children’s names should be attached to the art products.

The child will learn technical aspects of working with various materials and tools:
« While experimenting with different media (e.g., fingerpaint, chalk, charcoal, clay) and different

art tools {e.g., brush, fingers, hands, glue bottie), the teacher will demonstrate these materials
and will give individual guidance to aliow achild more success with these materials. Care must

be taken not to impose creative ideas with the materials. Teacher guidance will be used
prirmarily to assist in the tectinicalities of using the materials. 7

¢ Involve children in making the paste, fingerpaint or other art materials to be used.

e Involve children in selecting the tools they will need to develop their art work.

The child will properly care for materials and tools.

o Children will plan the use of art materials with the teacher. The teachér may demonstrate the
use of materials during this planning time. , o S

« Peer monitors may be selected to assist childre.1 who need help in using a particular material.

* Routines for washing tocls and cleaning up the art center will be reviewed with smali groups
and individual children throughout the school year. ,

* Children will be reinforced verbaliy for cleaning up after an art activity.

e Storage areas for all art tools and m terials will be clearly defitied for the children with the

expectation that after tools have been used they are to be returned to the proper storage

area so others may use them (e.g., use of a pegboard aréa to hang tools such as stapler, use of
cardboard storage bins for scissors, use of special shelf for paper supplies).

The child will produce work which communicates thoughts and feelings.

Make puppéts to be used for dramatic play.

¢ Paint to music: o

* Use color to express a feeling (e.g., happy, sad, angry).

* Make masks for creative dramatics.

¢ Make murals to recall an é)’('périén'cé. 7
* lllustrate dictated language to deveiop simple ianguage experience books.

The child will become sensitive to and enjoy art. ,
* Field trips can provide a core experience from which art activities may develop.
* A walk in the neighborhood to specifically see an animal, tree or building.
e A trip to a farm, museum or commercial establishment to see specific things or events
which may be illustrated later. S
* Sit outside with a small group or large group of children to look at and talk about siich
things as the sky, clouds, sun, trees; grass, etc. , ,
* Masterpiece of the week: Keep a print file of laminated masterpieces. Select prints for interes

to children: Paintings.of children, family groups, landscapes, still life and colorful abstracts
may be included. Children will also enjoy photographs or reproductions of statues. Ask
children to sefect “the masterpiece of the week" and hang it in a spot chosen for that

purpose. Such a spot should be low enough for children’s viewing yet open to unobstructed
long range viewing.
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« A small area in the classroom is set aside for display; shelf space; or a small table may be used. E
Fabric, colored corrugated cardboard or other materials are used to provice a background for ‘

the display. Colored Lottles, musical instruments, flowers; leaves, fruit, interesting rocks,

plants, seashells, statuettes, costumed fruit, interesting rocks, plants, scashells, costumied dolls,

bowls, vases, model cars, collections, etc. may be used as the focus of the display. As the year

progresses, encourage children to change the display and to make one of their own.

7. Thechild quI increase ablllty to producp thmgs more reahstlcally
s lllustration of child-made books which recall an event or story:

. Talklngmtlral which used dictated language of children as a motivator for illustrating an
experience.
e Development of three-dimensional scenes to illustrate events in hlstory, geography, science.

s Maps to recall events or land ecology.

Some Bo and Bon ts for Teachers
Use al’t asan m;egral part of the day s  activities.

. Bemonstrate an act=ve and sincere interest in the artwork:

. Provude a degree of privacy.

» Show equal appreciation and concern for all the members of the class.

* Provide contact with art products of all ages

s Relate art experlences to part of the ch:ld s own experlence

O Mamtam certain standards regdrdlng care of matenais and cIeanhness of work area and person.
0 Do[x t impose top;o; or subjects unless the chlld is completely without ideas.

* Avoid ready made art techniques such as coloring books, number painting or ditto sheets.

* Discourage children’s copying a teacher-made mode!.

 Don’t grade children’s art work.

iaterials for the Visual Arts Center

These basic materials should be available

Crayons — both large primary size and regular

Pencils

Library paste

White glue .. .= __

Scissors — include some for left hand

Powdered paint — red, blue and yellow; and other colors lacer
Plasticene (sometimes called plastolene)

Colored construction paper )

Manila or white paper - Iarger sizes for younger chlldren
Newsprmt 24" x 36" -

Brushes — long handled, half- lnch and other sizes later

Other commercial materials that are appropriate
Ceramic clay
Pipe cleariers

Colored chalk or pastels
Paper plates .

Balls of string . _ : ,
Craft materials — glitter, sequms raffia, balsam, etc. 1 ? = ‘
Wire — different thicknesses for different purposes xy,
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Wire snappers
Wallpaper paste
Ya}h';:;: ZIon Sl oL LTIl Lo
Gummed tape — various types; sizes, colors
Watercolors
These materials are appropriate for woodworking
Carpenter bench and pegboard for tool storage
Vise or clamps
Hammer o
Nails — variety of the larger sizes
Screwdriver
Nails and screws
Pliers .
Hand drill .
Nuts and bolts
Sandpaper
Wrench - ) o S .
Wood — soft wood scraps from lumber yard
Ingredients for homemade materials
Starch
Soap flakes
Flour
Sugar .
Powdered ailum
Salt — nori-icdized
Food coloring
Saladoil =
Cream of tartar
Oil of clove
Reécipes for homémade art materials
1. Modelinig Dough , -

6 cups fiour 1 cup boiling water

3cupssalt o 1 tablespoon salad oil

3 tablespoons powdered alum ,
Add boiling water to dry ingredients and stir until mixed. Add salad oil and knead. Store in a covered
container. For color add food coloring.
2.Sawdust

4 cups sawdust 7 cup water
2 cups wheat tlour , ,
Produces a very pliable media — used like dough but not as firm a consistency. Shredded newspapéer
may be used ‘or sawdust.
3. Wheat-paste Mixture

2 cups wheat flour

3% cups cold water
4. Sugar Dough ,

1 tablespoon water 3 tablespoons flour

2 tablespoons sugar Add vegetable coloring
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5. Do-it-yourself Clay - Safe for Children

2 cups bakmg soda
1 cup Argo cornstarch
1% cups water

Mlx cornstarch and pakmg soda add water, mix: Brmg to a borl stirring constantly: Th:cken to con-

sistency of mashed potatoes. Place a wet rag over while it cools slightly. Form clay into skapes. Let
dry 36 hours: Color with paint or magic marker and coat with shellac or nail polish.

8. Flnger Palnt -
Y2 cup dry starch o Vegetable colormg or poster paint

1-1/3 cups boiling water 1 tablespoon glycerin

Y cup soap flakes

Mix the starch with enough cold water to make a smooth paste Add bomng water and cook the paste
until glossy. Stir in the dry soap flakes while the mixture is still warm. Cocl. Add glycerin and pour the
mixture ihto jars The 'm'ixturé can be képt for a Wéék if it is covered with a damp élbth ora tag"ht lid.

spoon powdered palnt added and mixed as the child pamts with it.
7. Finger Paint , -
%2 cup Argo cornstarch 2 cups hot water

1 cup cold water . Y2 cup soap flakes/detergent
1 envrzlope of K.nox food coloring

~unflavored gelatin
Combme cornstarch and 3/4 cup cold water; soak gelatm in remaining 1/4 ciip cold water. Strr hot
water slowly into cornstarch mixture. Cool and stir over medium heat until mixture boilsandis =
clear. Remove from heat, blend in softened gelatin. Stir in soap until dissclved. Cool, divide into jars
énd color as desired.
8. Sand Painting
Add % part psint powder to 1 part sand and combine in Iarge shakers. Place paper ir.a Iarge tray

Shake sand mixture on paper which children have covered with paste: This is also excel'ent outside
on the bare ground.

9 Soap Painting
Fill small dishes with soap powder. Add a littie powdert.d palr.t and water. Mix thorouthy antil |t

has a medium texture (not too stiff nor too soft). Children apply to varisus kinds of paper with
fingers or brushes.

Soap Suds Fun: 4 pmts soan flakes o 1 pmt water. Beat with beater tll' fluffy. Let children pamt

with it on paper (designs). Drys when it hardens.

Soap Painting: 1 cup Ivory soap flakes. % cup water (more if you want it thinnisr). Beat t|II itis
very thick. Let your child paint with this on colored paper or glossy magazine pages.

10. Paste
1 tablespoon powdered aium 1% pints borlmg water
1 cup flour few drops of oil of cloves

Mlx flour and aiumn in cold water. Add bo:lmg water and cook for twe mmute° Add *zw drops of oil
of cloves.




Music — An Introduction
We need only to hear children’s spontaneous chants and melodic taunts, listen to the strong rhythms
and precise rhymes that go with ritual games, and observe the delightful playfulness and inventive
pantomine in orginal dancing to recognize that children are inherently musical. (Rudelph & €ohen;
796‘4 )

skills contribute dufferently to the total musical understandmg of the child; the teacher should include

as wide a variety of musical skill activities as possible: This variety allows the child to experiment

with each skill until he or she can determine which is the rnost personally satisfying mode of musical
expression.

Eachéhlld should be given the opportunity to discover that there are different ways of nroducing
music.

s Singing mduvndually or in groups.

. PIaylng on a variety of instruments alone or with others

Lach child should be given the opportunity to explore different ways that music can be used as an
expressive medium

« Producing one’s own music.

Reproducing music created by others.

Respond.ng to music played by other individuals.

] he foIIow:ng goal areas are included as part of a music currlculu

Music- -Listening

The core component of all musical experience. Children need a wide range of l:stemng activities and
should be surrounded by good musical sourid. This ability is a learned skill-which will be taught as
carefully as any otner skills and incorpnrated throughout classroom activities.

Musuc Smglng o
This is an integral part of the curriculum for 3 young chlldren. Chuldren will engage in spontaneous

singing throughcut the day as well as.in group singing. The child will develop some understandlng

of high-low, repeated patte: ns, moods, tone matching and rhythm through participation in spontan-

€015 $inging and in group singing. The teacher’s enthusiasm and participation in singing will greatly

evfect the child’s involvement in singing.

Music-Playing Instruments :

All children should have opportunities for explormg and exper: mentlng wnth a variety of instruments
including the piano; recorder; auto harp and a variety of rhythm instrurnents.

Music-Movemerit ,
Bodily rhythmic movemeﬁt is the young chuld‘ s most natural response to music. Besndes opportun-

ties for free creative movement (e.g:, responding to recorded music), singing games (e.g., London
Bridge is Falling Down, Little Saily Water, Farmer in the Del!} and the development of basic move-
ments such as walking, running, hopping; skipping. swinging, and galloping to a rhythmic beat : are
de lrable CIapplng and tapping activities can accompany songs and free creative movement can help

to express the mood and meaning of the musrc

Youing childrén can learn certain conceptsﬁbet ter through this mode of expression than any other.
There shouid be many occasions for children 1o experiment with

e Free lnterpretatson and characterization. ,
Fundamental movements such a walklng, runnlng, hopplng, snnglng QB”ODIHQ

Singing games.
Folk games.



A continuum of objectives in each of the goal areas of music is presented for the reader’s informa- -
tion and censideration. Although it is fairly easy to recognize and implement activities on a simple i

10 more complex level of difficulty within each area of music activity, it is not intended that the

order in which the areas are presented necessarily represents a continuum for all children. It is impor-

tant, however, to recognize that all children will move througn the cycles of activity as described
eartier which include (1) exploration, (2) integration and (3) creation.

C ,'ai Area — Musi'c-'i.isténing
Continuum of Objectlves

1. The chrld will become *amlllar wuth and explore onfferent types of music (exploratlon)
2. The child will identify different notes piayed on an instrument (integration).

Sugg&eted Actmtm
1. The child will become famlllar with and explore different ?ypes of music (exploratlon)

e Introduce diverse types of music inforraally to children by using these different types of music as
background for activities.
Teacher — Today ! am go,ng to play a i’u//aby on the record play er dur/ng our rest time.
Teacher — Today 1am g going to plsy a rnarch on the piano as we get ready to walk back to our o'vyn

table.

+ Involve children i rp selectlhg records to be played as a background for classroom activity (e.g., rest
time, quiet activities, lunch, cleanup}.

¢ Use parents students and teachers to introduce the sound of different instruments to children
(e.g., piano, violin, flute, guitar, trumpet).

. The child will |dent|fy dlfferent notes played on an instrument (mtegratlon)

Play dlfferent notes on an instrument and ask children to. rdentrfy high and fow notes whether the

N

notes just played go up or go down; whether the notes just played were the same or different.
 Play a record and have children listen for a particular sound (e.g., the chirp of a bird, the sound of

a bell, the sound of Peter in Peter and the Woif).
¢ Have children identify the instrument being played on a record after they have been introduced to
the instrument as suggested above

* Have children |dent|fy chanzes in the dynamics and tempo of music {loud; soft ‘ast slow hlsh
low) and relate these charges to feelings they rnigh* express ie.qg., fear, happiness, sorrow).

Goal Area — Mosié-Sihéihg

Continuum of Objectives

1. The child will learn to smq on prtch w.thm a limited range.
2. The chrld will respond to a request in song.

3. The Chl|d will sing spohténeougly during activities:
4. The child will create songs.

Suggestw Activmas

1. The chlld wrll Iearn to smg on pltch within a I:mlted range

o Gather qhnldren around the piar.o, autoharp or guntar to sing with the teacher. The teacher has a
repertoire of songs to sing. Children are invited to sing along after the teacher has sung thz tong for -
them. Songs learned in this way will be sung often by the teacher and the childr n botk during a

singing session, as well as wile working in a variety of activities. Szlect songs wnich are relatively




short and with simple, repetitious words and a melody and a strong rhythm {e.g., Where is Thu’np
kin?, The Bear Wext Over the Mountain, The Farmer in the Dell).

2. The ‘child will respond to a request ir song.
) Durmg whole group session, while the teacher takes the rcle the foilowing phrase is used for

children to respond to in song: (Tune — Where is Thumgkin?)

Teacher — Where is _{child’s name#

o Where is
Child — Here 1 ar.
Here | am.

Teacher — How are you today JS/r or Name} ?

) How are you today ?

Child —  /am fine.

/am fine.

° C ldren listen to a song on a record and then smg along with the record at a Iearnlng center or in

the whale group.

3. The child will sponta'teously sing durmg actlvmes
. ("hildren or teacher may spontaneously sing during activity time or transition time.

1t’s ciean Up time:

t’s c/ean up- r/me
It’s time to stcp our work.
It’s clean up time.
lt s cleait up time.
1t’s time to stop our work.

4, The chn'«: will ¢ create songs

 Children may develop their owr: songs arcund a partictilar theme (e.g., snow, ram pef) orin
response to a particular activity {e.g., fingerpainting, stringing popcorn, wor king with b'ocks).

Goal Area = Music-Playing Instruments
Contmuum of Objectlves
1. The chlld wil explore a varlety of instruments

2. The child wili be able to play a snmple beat or tune
3. The child will compose music on an instrument.

Suggested Activities

1. The chnd wil! explore a varlety ol mstruments
o Expe. iment with an instrument. Instraroents r may be laid out cn a tabie Chuldren are encouraged

to select an instrument in order te find out what kind of sound it makes. The children may also be

encouraged to Tind out what kind of tone (loud or suft) cr what kind of rhythm they can make.

2. The child will be able to play a slmple beat or tune.
Use drums or sticks to establish tempo for songs or underline beat in recordmgs Select instrumenrts
for specual sound effects te g, chkory, Drckorv Dock):

Tap out beat with an instrument to accompany recorded or played music.
Have children use different instrurments to accompany reécorded or played music.

e Have child pick out a tune on an instrument.
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3. The chtld will compose musrc on an mstrumenf
e Talk about or review a sto'y or event; Encourage chrldren to compose music to retei! the story.

¢ Allow children to record music they have composed.

Goal Area — Music-Movement

Contlnuum of Objectlves

1. The child wil develop thie abilitly to interpret music through body movéments, impersonations and
dramatizations:

2. The child will develop a vocabu.ary of fundamental movement fe.q:; waiklng running; skipping}.

Suggested Actwrtres

1. The chi Id will learri to mterpret music throug.: body movements |moerscnatmns and dramatrza
tlons
o Ask chlldren to fmd thenr cwn space Thls is a place where even wrth outstretched arms they do

Wh|Ie remalnrng in the same spot, ciildren may be asked to “make yourself a5 smal! as you can,
take up aII your space
e Ask children to move around the room movmg very s!owly Try to rmove at the same §ps sed but on

a different level (higher or lower). Move around the room using just one part of your body touching

the flgor.
o Ask chlldren to begin to run across the room. "“When you hear the bell, freae

« Give children freedom to respond to music as *hey wish. At f|rst do not give chlldren ropes or.
scarves; let them just use their bodies. Childrer may need some guidance to respond.appropriately

to rhiythm,; tempo and mood of the music: Ask. questlons which will help (e.g:, “’Is the music fast

or slow?” “is the music high or iow?” ““Does the music sound like marching or skipping?*).
 Scarves may be used by childran to trail in the breeze as they run, to lift high to the sky and down

to the ground, to wrap around themselves, to become wnngs
e Nylor topes may be used to swing, twrrl sklp wuth or to draw a circle around each child.
o Foh< Dance The teacher may use recorded muslc plano or gultar For klndergarten children, folk

”Domg the Hokey Pokey,”, "B Tisket- A Tasket ‘! ”l:nttle Sally Wa:°r *“London Brrdge ““"The

Farmer in the Dell.”” Gather children in a line or semicircle so that you are facing the same direction

as they are. Demonstrate the steps for children to imitate. When the children have mastered the

steps, put on the music: Re-teach as necessary: As with singing, these folk games will be played over

and over again by the children. Over the year the children will deveiop ability to engage in these

games |ndependen tly.

. Take chlldren to see dancers Whenever poss:ble have the dancers interact W|th the children so that
the children can isarn new dant‘es or teps from these danr‘ers

. Set up a “'movement corner’ equmped with scarves, a drum, hoops large pieces of cloth, hats, wigs,

broom sticks: Interact with chlldren as they move spontaneously by naming their movements and
helping them expand their ability {e.g., “"You‘re twisting your ¢rm. 'What other part of your body
can you twist?’).

2. The child will devé'op & vocabulary of fundarnental movement {e.g., walking, rurining, skipping).
. Throughout all theé activi ities, use Specn‘rc labels for movement.
s Encourage children to use specific Iabels to describe their movements and moverments of others.
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Suggestions for Music Equipinent and Materials

Phenograph and records (portebls, thre 1 seds; headphone jack)

Keyboard instruments L

Piano and benci or miniatiire portable organ, or other accompaniment instruments
Tone bars; bells; or xylophone for experimentations

Scale of bottles of water or pipe lengths tied to a rod

Access to autoharp or guitar

Rhythm I1siruments

Rhythm instruments. Homemade instruments

{onga drums; bongos Oatmeal boxes

Cymbals; finger cymbals Pie tins, lids, etc..

Jingle bells Bottle caps loosely nailed to a stick
Maracas = Small cans filled with greve! o
Rhythm sticks 18-inch lengths of dowelirg, serrated
Sand biocks Sandpaper on blocks of wood

Snare drum Washboard )
Tambourines Pie tins with bottle caps attached
Tom-torn Large can with stretched rubber cover
Tone blocks. Resonant blocks of wood and. metal
Wood blocks Large rail suspended on string
Triangle

Bowman records -

Animals and Circus . Classroom Coricert =

Nature and Mzke-Believa Music of the Sea and Sky

Pictures and Patterns Ensembles, Large and Small

Masters of Music - o
Music, USA And many. many more reccrds for young children

Capital records ,

Instruments of the Orchestra

Educational Activities, inc.

Hap Palmer Song Albums

REA Victor Educationai Department

Adventures in Music series (2 aibums per grade level)
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Dramatlcs . An Introductlon

The power to think, to expre,s to mterpret ond to evaiuate /deas d/stmgwshes man from the
beasts of the f/efd and the creatures of t'7e /unqle {Mann 1 96‘3}

Dramatlzatlon natural form of expression for chlldren affords opportunmes for personal mvolve

ment and free expression. Through spontaneous crective play, children begin to clarify and internalize
their concepts of the world around them.

Dramatlcs may take many forms: Two basic goal areas will be used to describe the broad area of
dramatics.

Dramatic Piay
Chz/dren /dent/fy themse/ves W/t‘7 persons or thmgs wztb wl‘/r:h they have had flrst hand con tact or.

about which they have learred vicariously. Dramatic play evolves out of a child’s experiences and is
free of teacher direction or control. A housekeeping center, woodwork carter, block area. and large
wheel toys a// provide exce/lent opporturnities for dramar/f play. W/th/n ‘these experiences, children
may “try on’’ roles of parent, worker, child, friend or baby. Field trips to the grocery store, airport,
fire department or shoe repair shop can result in delightful dramatic play.

The role of the adult is crucial in establishing an environment which encourages children to engage
in dramatic play activities. The adult

Sets up the equipment; but allows th% children to decide when and how to use it.

Helps solve problems wher children are not able to soive them alone.

e Adds equipment 1o help expand children’s ideas:

» Takes a role at times to share the experience with the chiidren but does not control the play.

Observes the growth of children.

Créative Dramatics

Involves children in a grotp activity to act out an experience while guided by an aduit. Children are
encouraged to develop their own dialogueé and action. There are no lines to be memorized. The teacher
may éhtéi' /"fité I‘hé t‘hi/dféh s pla'y by ré/'sfnd GUéSt]th ( é g ; "Whét VUOU/'d happen hﬁxt?" "HOW do

Creatlve dramatrcs activmes vrnll :nclude uti'ization of stories, poems pamtlngs and music. Experiences
will generally develop out of the following sequence of activities.

» Pantomining characters, moods and situations
s Adding dlalogue
Teacher lntroduces an open ended scene as a sumple proble'n

+ Children act out stor'es (‘reated by themselves

Goal Area — Dramatic Play

Contlnuum of Objectlves

1 The chlld wnII express experrence., and rdeds *nrough action and words.

2. The child will use a variety of props and costumes approprlately
3. The child will plan a sequence of actions to assume a role in agreement with others

Suggested Activities
At the Dramatics Center the children may engéoe i1 experiences that encourage development of one
or all of the objectives stated above:
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Activity*

Train

Jewelry Store

C‘/di‘hing Store

Resraurant

Enwronment

Lme up cbalrs, twoina rOW, ‘0

resemble a tram

Display related books and
pictures nezrby.

Set up tables on “‘counter”’
where ““tickets’’ may be sold.

'A'rra'n"ge' selection of jewelry
on “‘counter’’ or table, or place
jeweiry in boxes on shsif.

The-chiidren may take fufﬁé
buying and selling jewelry.

Display related pictuires nearby.
Take “dress-ups’ and piace on
hangers on clothes rack.

or

Place foided clothing o:: stelves
or in drawers.

Sei up- smz!l tables and chairs in

secluded area.
Pictures of food pasted ©n paper

may substltute for menl:*‘

Cut out pictures of food may a!so
be used for actual food.

Same ldea may be applied outside
ini relation to tricycles and drive-
in restaurants,

Thre children may. take turns
being waiter; waitress, patrons.

Use related pictuares.

Other suggeshms for the Dramatics Center may include

*{Activities wera tikén from the State of Nebraska
State Capitol, Lincoln, Nebrasks. 1971)

Rocket launching
Space flignt
Boctor’s otfice
Bus ride
Service stations

Crocery store
Bez Jty Parlor
Ait plane flight
Office
Hospital
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Materials
Abo-:t 10 small chairs
Railroad caps
”Tnckets“ - colcred paper (The

chil ddr&ﬂ woulid love a ro!! of
expired thédtfé tickets. )

A punch and rubber stamp and
ink pad
Tab'!z or “counter’’
Old suitcases {smali)
Fictures of trains, train stations,
conductors, engineérs
Old jewelry
Jewelry boxes
Saies slips
B'a"g’s’
Money  and cash .eg‘atﬂr
Pencils _. .
Tables and shelves
Pictures of jewelry

Clothlng

Hangers and rack

Boxes; bags -

Pencils; sales slips

“Money”

Cash register

Store ‘counter” {chest of drawers
may be used)

Related pictures — clothing stores,
children in dress-ups

Small table and chairs

Tablecloth

Napkins

Dishes

Silverware

Trays.

Sales slips

Pencil

Menus_{paper with food puctures
on each)

Empty boxes or pnctures of food
Pictures — restaurant scenes, food,

cooks, waitresses
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E Activity
Combine dramatic play
with block play

Goal Area — Creative Dramatics

ContmLum of (ijectlvns

—a |

_ Eavironment
Arrange blocks in a simple basic
way tc suggest dramatic play and
ast *d StiiﬁUlété othér building

structure or start g new onE)

Blocks may be stacked nearby on

the floor as a-means. of suggesting

thew ase in dramatic '\lay

Have block accessories nearby
{preferably on shelves in block
corner).

Put up related pictures in
block corner.

Siame thermes to consider
Airport

Faron

Czrs and trucks

Trains

Zoo

Materials
Cars and trucks
Airplanes
Boats
Trainz . -
Rubber or wooden anlmals
Rabber or wooden people
Blocks (hollow or unit)
Boats

. The chlld will pantomine farmhar actuons and characters with little cr no dlalogue

é The child will act out familiar actions and characters with d*alogue.
3. The child wiil dramatize poems and nhursery rhymes.

4. The chlld will assume the role of acharacter in a familiar story.
S The child will ¢ sequence actsons ln a familiar story.

6. The child will work with others in dramatlzmg a story.

Suggested Activma

1: The ch|!d will pantomme familiar actions and characters. Ask children to rrove as though they
are in one of the following situations;

Subject

Animals

i’L’o’rking

Helping at home

Activity

elephantswalkmg
rabbits hopping
birds flying
horses galloping
frogs jumping

clnmb.ng a tree
sawing a tree
loading a truck-
chopping wood
digging

sweeping the house
painting a wall
ironing :
climbing the sta|rs
mowing the lawn
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Condionto St esin

or Interpretatuon

in 7 &.rcus parade
holding Easter eggs

in spring sunshirie

in a race o

to escape a child who is trying to
catch them

to put out a fire

for Christmas

with toys -

fora Cérrﬁ'plf'ir'e

to plaiit a flower
before-company comies
c'ean, bright, vellow
party clothes

to bed .

to make the vard prettuer




Subject Activity Conditions to Suggest Feeling
or Interpretaticn

Characters gnar\t walkmg . EI’}rgUgh acity -
fairies tiptoeing past 2 sleeping baby
soldiers marching in review before the General
a tired child waking in the morning
goktiins déhcihé on Héllbweéh night
Nature treesswayu‘g, on.a windy. day B
rain pelting down during a thunderstorm
wind blowing on flying kites
leaves floating down in autumn wind
seed growing into flower in spring sun and rain

2. The child will act out “amiliar actions of characters and dialogue.

o After reading a-familiar story to children such as Goldilocks and Thé Three Bears, Three Little
Pigz; or Three Billy Goats Gruff, have children as a group
« Retell story.

 Select parts:
o Actout the storv

. Name sumple props available to aSS|st children with theur dlalogues
3. The child will act out familiar nursery rhymes and poems. Children may be asked to match their
movements to the words of any of the followmg poems.

Jack be nimble The three little [(lttens
Jack be quick They lost their mittens
Jack jumped over the candlestick And they began to cry

Poems to dramatize

Jump o Jiggle Mr. Turkey and Mr. Duck
Frogs jump - Snakes glide Mr. Turkey took a walk one dé ;
Caterpillars hump Sea gulls slide In the very best of weather
N, He met Mr. Duck on the way
Worms iggle Mice creep And they both talked together.
gshiggle - beerieap Gobble, gobble, gobble,

Lions stalk Quack, quack, quack,

But Good-by, Good-by,

| walk. And they " ~th walked away.

The Litt.e Turtle

There was a little turtle {One hand on top of the other to form a turtle)

He lived in a box.

He swam in a puddle. (Hands together in motlon)

He cllmbed on the rocks (Flngers of ore hand cllmblng up other arm}

He snapped at a mosquito, {(Use your hand to pretend you are catching something
He snapped at.a flea, in the air.)

ne snapped at a minnow,
He snapped at me.

He caught the mosqu:to
He caught the flea

But he didn’t catch me. S
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The Goblm _
(

A goblln Ilves in our house inour Hou. . our house.
A gobilin lives in our house all the year round.

He bumps

And he jumps

And he thumps

And he stumps

He knocks

And he rocks

And he rattles at the locks. )
A goblin lives in our house, in our hnuse in our house,
A goblin lives in our house all the year round.

Fingerplays

nges

I'm all made of hinges, {Bend elbows, bend knees, partially)
‘cause everything bends, S o ,

From the top of my neck (Motion from neck down)

Way down to the end. B

I’m hinges in the front, (Bend front)

F'm hinges in the back, (Bend back)

But | have to be hinges (Clap hands)

or else | will crack.

Our thtle Baby

Our little baby has ten toes (Show aii ten fingers)
Two little ears and {Point to ears).
One little nose. {Point to nose)

Ten Little Friends - ,
Two little houses across the street {Hold hands, fists closed)
Open the doors and ten friends meet. (Open fingers) _

How do you do; and how do you do, (Fingers bow to each other)

Such nice sunny weather (Bring fingers back up)

Off they harried to {school?) (Move fingers in a huirying motion)
Ten littie friends together.

Poems to music
The Spaceman s Out in Sp’ace (Sin"g’ to tune of The Farmer in the Dell)

The : spaceman’s out in space, the =paceman ’s out in space,
Hi oh, the dairy oh, the spaceman’s out in space.

The spaceman takes a suit..

The suit takes a rocket...

The rocket takes a Iaunch

The launch takes,a,satellute...

The satellite takes the sun... -
The sun stands alone;.: 1 2 7




D|d You Ever Seé a Rocket’

Did you ever see a rocicet, a rocket a rocket?

Did you ever see a rocket; go this way and that?

Go this way and that way, go this way and that way,
Did you ever see a rocket; go this way and that?

{Repeat using other aerospace items)

Where is Thumbkin?

Where is Thumbkin? W 2 is Thumbkin? (Hold up thumb)
Here I am. Here | am.

How are you_this morning? Very well | thank you.

Go a-way. Go a-way.

Where is Pointei . ...... ... ? {Hoid up first finger).
WhereisTallMan ......... ? {Hold up second finger)
Where is RingMan . . ... ... ? (Hold up third finger).
WhereisPinky . .......... ? (Hoid up fourth finger)
Whereareallmen .. ... ... ? (Hold up all fingers/thumb)

Singing games

Ring Around the Rosy
Lnfr"Bﬁ Bridge

Lobh 'oo

Did You Ever See 2 Las.9/e7

Here We -Go Round the Mulberry Bush

Pop Goes the Wease/

A-hunting We Will Go

Skip to my Lou

Go Round and Round the Vr/lage

4. The child will 2 assume the roIe of a cho.::cter in a familiar story.

. Chlldren will plan together by ldentlfymg the characters the cequence of the plot and simple
propertias needed.
s The adult serves as a gulde in he!pmg chlldren plan the dramatization and in decrdmo on the pro-

perties: Suggestions for dramatizations

Goldilocks and The Three Bears
The Three tht/e Pigs -

The Three Billy Goats Gruff
Caps for Sale

The Little Red Fen
Henny-Penny

Ask Mr. Bear

The Elves and the Shoemaker
The Tales of Peter Rabbit

5. The child will sequence actions in a familiar story.
s Use any of the stories suggested for dramatization in Ob;ectlve No. 4. Brmg the|r attention to the
rmportance of roie playing incidents in the correct order.

» Have children create a story play using one of the followung suggestions.
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Activity érd@m'e"s -

Situatior:s children have experienced Children suggest the sequence of activities. The
like going to the farm or to parents’ adult narrates while the children pantomime the
place tc wgrk makinga house 2, buying action.

groceries. Field trips, filins and class
visitors suggest story plays.

A story play

Trip to the woods : The aduit narrates a story play he or she has

Going to the woods — take the school prepared or that children have created together.
bus to the gate. Children pantomime the action.

Walk and look at the beautiful trees.
Pick up a pretty stone and feel all its

__Sides.

Listen to the alrplane — see it through the
leaves; . .

Listen to the bird’s song — find it, see the
ngst.

Run and jump over the stream.
Look at the violets.

Stop and sway like the trees.
Sit down to rest. .

Eat a snack and take a drink.

Walk to the bus:
Other topics for story piays 7 B
Baking a cake, playing in the snow, hunting for . . ., wrapping a gift.

6. The Chl|d will work W|th other chlldren in dramatlzmg astory. After Itstemng tQt@gisiqrry several
times, the child will plan the dramatization with other children, identifying the characters, sequence
of events; needed props, music. The child will then work with other children in performing the

dramaz for others.




INTELLECTUAL DEVELOPMENT

NUMBER UNDERSTANDINGS

CHILD ASSESSMENT CHECKLIST
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tndicators
Key: ® Basic Curricllum # Required Norm-referenced Test. i;irjﬂéiééftéﬁ CRT - _
| o « Groups objects according to s:mllarmes
j * Groups objeds accordmg to dufferences
* * Arrangesforders objects accordlng to size, shape, color }
# iabognrzes ordinal position tc 10 o g
B ® # Recognizes/iiames number of items in a sat up 1o five g
® = Counts number of items in a-set up-to 10 g_
i+ Combines ard separates sets by a given characteristic S §
e ## Matches objects of sets one-to-one 2
®#* Selects numeral that names the niimber of elements of a set Up 1o 10 g

#  Recognizes numerals to 10 s e . -

* Writes numera! that represents number property op to 10

# Arranges numerals m order to 10 -

|
sonewoyew | |

* = Compares two objects accordlnnge (tallest smal.eot Iongest etc.) z
 + Uses nonstandard units to measure S %
- 1T _ Uses standard units to measure S
® « Moves oneself or an object from one point to anothér point usirg given directions | - -
¥ idaniifies spatial relationships (nside, above, nearstc) | §
| . ® # » Sorts and identifies basic geometric shapes (circle, square, triangle, rectangle) §
-#  Recognizes shapes that have been divided into equal parts
o « Recogmzes coins and bills as representmg a system of excha4n@
e #+ Names coins up to 25¢ S ig
- 6 * ,,Names bills up to $5 . S%

#  Identifies the total value of coins to 10-. o

Can purchase items using apnropriate coins/bills




INTELLECTUAL DEVELOPMENT

NUMBER UNGERSTANDINGS
SUGGESTED ACTIVITIES
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Goal — NUMBER UNDERSTANDINGS

by the child’s own construction. Kamii and Devr/es, 1976}

The curricuium is to be thought of in terms cf acti wty anc' experiznce rather then kncwiledg.
to be acqwred or facts to be stressed, (Hadow Report, 1931)

An understandlna of numb°rs and number reiatlonshlps is, hldpcu, natural part of the active life
of a child. One need only witness a five-vear-old sharing a sack of candy, countinig marbles won or
keeping track of who ate the most cookies to realize the vital role thz: number concepts piay in the
fre of @ young child. As ai integral part of the daily living of chitdren in a kindergarten classroom,
numbers and number understandings are experienced by the child through

stories

songs

rhythms

experimentmg with and e piormq many dlfferent things
group games.

cards and dominoes

aiming games

racing, chasing and seeking games

credtive manipulative materials

routiries inciuding distribution of materna!s cIeanup, transitions and i pienning
collecting things. ,

hearing agults use number Ianguage and number coccepts

dividing things
keeping records

many impromptu happenings during the day.

Developm ant of number under:tondlngs mvolves two fevels of know "edge on the part of the Iearner
¢ Quantitative. attrabutes and. relat:onshlps of objects in the world (e:g:, ""He has more than | have.”
My tower is higher.” “’She ate all the cookies:”)

e Symbols used to represent these attributes and relationships (e.g., A learning center invitation

with the number “4” in the corner to indicate how many children may work in that area at ore
time.) ,
To develop-both of these vital levels of number understanding; the ciazsroom environment shouid
prov,dﬂ Chlldi‘&l‘ wu‘t
» Many concrete. situations whlch encourége chlldren to use and galn understandmg of quantity

and relationships before they are introduced to number symbols.

. Exposure to number symbols as theSe are used to represent quantltles and reIatlonshlps of objects
in a variety of meaningful concrete learning settings.

F-ffectlve teachmg in thls area. |nvolves the teacher in extendmg and expanding mathematncal under-
standings as children interact in a wide variety of classroom routines and instructional settings. The
role of the teacher includes

. Teachmg number concepts wher they are useful and meanmgful to the child.

. Talklng about number re!atlonsh ps as they relate to activities.

e Providing appropriate materlels and equupment to stimulate d|scovery of number reiationships.
integratmg number expernenc» into all areas of the currmulum

Allowmg children to repeat activities to reinforce number conicepts.

w4
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s Encouraging children o verify answers among themselves. ,
* Encouraging children, in a gereral way, to become aware of the relationshins among objécts and
events ir, their daily environment.

Development of number understandings has been divided into four broad goal areas.

Number and Numeration  The ability to ideritify thie properties of a collection which answers the
question "“how many?” or ““which one?"”’ - 7

Measurement The ability to express the size of a particular charactzristic of an cbject
or set or experience in terms of some reference unit 'which possesses

: that characteristic.

Geometry The ability to understand position in space.

Money The ability to identify and use money in exchange for something else.

Children may operate with understanding from more than one goal area at a time. In other words,

the goal areas, as presented, do not constitute a continuum. Within each goal area, objectives have
been identified along a continuum to represe 1t a range of child growth. The foilowing objectives

and activities are suggested for implementation with kindergarten children.

Goal Area — Number and Nurneration

Continutr of Objzctives o

1. Classification. The child wil! be able to group objects accorcling to similarities. 7

2. Seriation. The child will be able to arrange objects or events ir some kind of order based on

~ differences among them. - o

3. Matching one-to-ane: The child will be able to identify "how many” Ly matching objects from

one set with objects of another set. | |
4. Recognition and naming of number groups. The child will be able to recogrize a sét of one, a et

~ of two, a set of three. etc. , , ,

5. Counting. The child will be able to recognize and name sets in order as they increase by one:

6. Combining and separating sets. The child will be able to combine and separate sets with different
propertrie"s; 7 7 7 7

7. F‘eadlﬁé numerals. The child wiil be able to interpret symbols that represent number properties.

8: Writing numerals. The child will be able to writé symbols that répresent number properties.

Suggested Activities 7 N

1. Classification. The child will be able to group objects according to similarities.

« Grouping. Children are asked to group themselves based on something they are wearing (e.g., "All
children wearing tennis shors may be seated at the table,” or “All children wearing something
green will sit on the floor.”)

» Touchbox: A group.of objects which are alike in some way are placed in a box such that the child-

ren cannot see the objects. (Attach.a sock to a hole in the box or have the child close his/her eyes

and feel the things through a hole in the box.) As the child feeis the objects, she/he may describe
them and conclude how all the objects are alike (e.g., “All of the objects in the box are long;

smooth, brushes.”) - 7
* Sorting Boxes. Boxes are made from tins or ca tons which contain a collection of things, such as

buttons, shells, socks, gloves, toys, spoons. The child or a small group of children is asked to select
objects from one sorting box whose contents have been spread out on a table or area of the floor.

After amp. time to manipulate and group the objects along some dimension, the teacher witl ask
the child to talk about how the objects grouped together are alike.
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I Spy Descrine oie common property of a set. For example, "I spy a set of round thmys that are )
silver.”” Different sets can be placed in different areas around the room. The children try to identify
the set by asking questions (e.g., “Is it a set of fcur yellow buttons?”’ or “Is it a set of three baby ‘

shoes?”’): Cnildren can play this game in pairs or groups of four.

. Seriation. The child will be sble to arrange objects or events in some order based on differences

among them.
Children order themselves from shortest to tallest

In the dramatlc play area; a child is encouraged to put the doils in sequence from smallest to
largest in order to decide which dolis would best be used to act out a story.

Using sorting boxes contamlrg grouped objects such as bottles shoes; hats, pans, gach child is -

asked to arrange the objects in some order. After the child has had ample time to manipulate the
objerts, she/he is encouraged to talk about how she/he ordered the set of objects (e.g., smallest
to largest, heaviest to Irghtest Ilght pmk to dark red).

Based on the manlpulatlon of sortlng box materlals the child develops a stick or button coliage

. Matching one-to-one: The child wiil be able to identify how many by matching objects from one

set with objects from another set.

Have child put scissors, or jars of paste or the boxes of crayons back on the shelf by puttmg each
object in its desngnated hole, or slot or circle.

Encourage a small group or pair of children to place dominoes together so that the ends with equal
sets are matched. With some children, the teacher or another adult will need to be availabie to.
encourage children to accurately match-the dominoes by asking such questions as, ’Can vou find
another domino with as many dots on the end as this one?”"

A pair of chlloren using felt board pieces and a felt board will buuld sets of objects which will be
accurately matched by their partner, constituting an identical set of felt pieces.

Ask child to get eniough napkins, or cups or straws so each person in the group will have one.

. Recognizing and Namiing of Number Groups. The child will be able to récognize a set of one, a set

of two or a sét of three.
Usmg a set of cards that have a set of objects on them the child can match the cards that have the

same number of objects on them:
Using a set of farm animals, the (.hrld can recogmze a set of one Liorse, two pigs, three cows.

When selecting a learning center, the child can recognize when a center has the maximum number
of children (e.g., two children at the art center; five children at the I|ster‘|ng post)

Usmg a set of flash cards with different numbers of objects on them the child can |dent|fy the
number of objects on the cards at an increasing rate.

. Counting: The child will be able to recognize and name sets in order as they increase by one.

Using an agg carton or other container with pockets, the chiid is asked to place chips or objects
in each pocket, increasing each pocket by one object.
lUsing a group of objects, each child is asked to make a one moreé than pattern, e.g.,

Using a set of felt pieces, the child is asked to point to the sets that correspond with the song
One litile, two ittle, three little Indians
Four little, five little, six little Indians

Seven little, eight little, nine little Indians
Ten little Indian boys.
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* Each child {two to three in a group) has a small rubber ball and a set of jacks. Each child has a
turn to bounce the-bail and pick up an increasing number of jacks before the ball bounces again
(e.g., bounce — pick Up one jack; bounce — pick up two jacks: bounce — pick up three jacks!.
If the child does not pick up the right amount of jacks.in sequence, she/he loses her/his turn.
The first child able to pick up ali of his/her jacks wirs the game.

6. Combining and separating sets. The child will be able to combine and separate sets which have
different properties. 7 - S
* When distributing materials; aék,,éhilﬂét;iéjj,g;tj;éstibhs as, ”,lf:ybii,bi:ita' bax of éféydfié at the

art center, the game center and the construction center, how many boxes will you need?”".
» Using a set of cubes; children are encouraged to combine and separate sets: As the children

are doing this, the adult asks questions such as, “"How inany ¢ ubes would you have if you put

the red ones and the blue ones together?’’ *’How many would you have left if you took the
yellow ones away?”’. , ] 7 B -

e Using a sorting box of objects, children are encouraged to combing ar. | separate sets asking
questions such as those suggested above. S

* When routinely collecting things in the classroom; ask child such questions as, “'If you collect
a spoon from each table, haw many will you have.in ali?"” **!f you collect two paste bottles from
each certer, how many paste bottles will you collect?”’:

7. Reading numerals. The child will be able to interpret symbols that represent number properties.

* Using felt objects and felt numerals, have children match the numeral to the number of felt
objects on the felt board. : L S

* Use numerals at each center to indicate the number of children who will work at that center.
During the planning session with the whole group of children, these numbers and numerals will
be discussed. =~ S o

* Use a variety of ganes in which the child rolls a die or uses a spinner chart with numerals on it
to determine how many spaces she/he can move on the game board.

* Using sets of objects put together by a child, the child will be able to select the numeral wiich
accurately describes thée numbeér in the set.

8. Writing numerals. The child will be able to represent in writing number properties with symbols.

* The children trace numerals that represent the number of objects in a set of objects.

* Achild records the numeral representing the number of children absent each day on a daily
attendance chari. ,

* A child records the number of children having a birthday that month on a birthday cake chart.

* The child makes a number beok in which .né number of cut outs or drawn objects on a page
is described by & numeral wr:ten on the page beside the page with pictures on it.

XXX 3

Goal Area = Measurement

Continuum of Objectives

1. Compaiing.and ordering. The child wil! be able to make statements about the relationship of at

~ least two cbjects. , N :

2. Using nonstardard units to measure. The child will be able tc use a go-betweeri device (e.9:; hand,
foot, paper clip, string) to measure things:

3. Using standard units to measure: The child will be able to use standard measurement 16615 such as
cups, measuring sticks, scales, clocks and thermometers.
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Suggested Act:vmes

1. Comparing and orderlng The child will be ab!e to make a statement about the relationship of at i
least two objects or events.

¢ Using blocks, cubes, cuisenaire rods or Uniflex blocks, have children build trains which are higher,
Ionger shorter or wider ihan a train which has aIread,/ been built.

e Ask chlldren to bunid somethung Ionger shorter or the same Iength as somethung else.

« Usea variety of | games in which children vdentlfy such thlngs as "Whose car traveled further?"” or
""Whose balloon is largest?”’ or ““Which ribbon is longest?"’.

e Using stories read to chiidren dealing wit}; relationships, such as The Three Bears or Three Billy
Goats Gruff, children are asked to dramatize these stories recalling relat.onships among the story

characters.

2. Using nonstandard units to measure. The chiid will be able tc use a go-between device to measure
thnngs
e Hava achild i measure a d|stance in the yard or room by stepplng off the distance. F irst; have the

child use giant steps, and then have the child or another child use baby steps. Ask, “Why are the

numbers different?”.

* Have a child stand against a wall and mark his/her hetght Have the child measure the height in
hand lengths. After the child counts the number of hand lengths, repeat the precedure using your
hands. Ask ”Why are the numbers different?”’.

. Usnng arpitrary units such as books lndex cards o} eces of rlbbon or paper clups let the chlldren
measure objects around the room. Record their measurements on a class chart which illustrates the

object measured and the measurement. Discuss why some objects measured in different ways have

different measurements: 7

e Using different containers, have children measure a paii of sand at the sandtable. Record their
measurements ofi a chart. Ask, "Why do different children get different measurements for the
same pail of sand?”.

3. Usmg standard units to measure. The child will be able to use standard measurement tools such as

cups, measuring sticks, scales, clocks, thermometers.
e Use time as a means of talking about and planmng the day’s schedule (e.g., "It is twelve o’clock —
Time to go to lunch.” "It is two o’clock — Time to clean up.”’).

. Use a Iarge class calendar to talk about the day, the week and the month.

o Use a centlmeterrule; or. centlmeter cubes to determ-ne Ivne segment distances such as the distance

between fairly close pieces of classroom furniture.
« Use metersticks or a meter trundle wheel to measure the length of a classroom or hallway.
e Compare the weight of a variety of objects on a balance scale.

Goal Area — Geometry
Continuuim of Objectives
1. Awareness of body in space. The child will be able to move in space without fear, receive and
give directions for getting from one point in space to another and judge distance to a specific
place. _
2. Geometric fvgures and solids. The child will be able to |dent|fy, sort and construct geometric
figures and solids.
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Suggested Activities

1. Awareness of body in space The child will be able to move in space without fear, receive and
give directions for getting from onie point in space to another and judge distance to a specific
olace.

. Use a varrety of movement activities in whnch the child can u'eely explore own space. (See
Creative Arts.)

. Have chlldren use. landmarks address ann phone number to |dent|fy how to go from school to
Iocatlons such as the child’s home,; grocery store; nearest mailbox;

* Use direction names such as north, south, east, west in describing locations in classroom or out-
sude the classroom when appropriate. .
 Estimate distances using terms such as blocks, mches feet, yards le. g.; “We will walk about

two blocks to the stoplight.”).

2. Geometric figures and solids. The child will be able to identify, sort and construct geornetric
figures and solids:
* Allow chlldren to explore and mampulate a container of geometrlc flgures cut from cardboard

or tagboard: As children work with these figures, the adult can interact to help children find
figures that are alike and provide their names. Children may then put together and identify
figures that are alike. .

~ Make templates from cardboard or another stiff material: Make theSe avallable in the number

center. Children may use pencils or crayons to trace different figures on paper.
. Shape Bmgo Children can play this game independent of the teacher as they would a regular

Bingo game: Children should do the calling so they can practice the names of the flgures 7
* Use geoooards or pegboards on whuch ch |dren may-construct a varuety of geometrlc forms

Teacher may encourage children to make di‘ferent figures by asking questions such as, “‘Can
you make a square on your geoboard?’’ ‘‘Can _you change your square into two rectangles?’’
“’Can you change your square into two trlangles7”

. Clay or p.astlcene construction. Make clay ar plastlcene models available for chlldren to use
during activity time. Encourage children to make a clay or plasticene construction to Igok the
samie as oné of the models.

Goal Area — Money
Cortinuum of Objectives
1. Recogmtlon The child will be able to recognize coins and b|l|s as representing a vaiue for exchange.

2. Naming. The child will be able to name cemmon coins and bills.
3. Value The child wrll be aL e to understand the value of each piece of money and associate specific

number values with specific pieces of muoney.
ggested Activities

Recognmon The child will be able to recognize coins and b|lls as representmg a value for exchange.

L 1 ._.nl g“

Encourage chlldren to engage in store play where they will use play money or real coins to purchase

grocery items.
Dascuss with children the money you wrll need to purchase |tems for the next cookmg experlence

Encourage chlldren to buy stamps ir. the play post cffice using play money or real ¢ coms

. Encourage childrén to buy train, plane or boat tickets in the construction corner using play money
or real coins,

2. Naming. The child will be able to identify by nare common coins and bills.
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s Have children sort coins that are alike: The adult will assist the children in naming their groups of
CO|nS

o Deveiop a money chart d|sp|ay|ng apenny, n. ckel dime, quarter frfty cenf piece and a dollar h| 1.
Children may use this chart to help them identify coins they are using. After each coin or bill is
written, the value amount is written using numerals. Children may werk in pairs to recall the value

of each coin.

s Use a Money Brngo Game in which chr'dren match the name of the coin with the picture of the coin
on therrrbrngo cards.

» Using a Box-O-Money, children will identify the specific value of each coin in the box.

3. Value. The child is able to understand the value of each picce of money and associate specific num-
ber values with specific pleces of rnoney
s In the play grocery store the chrld zan pay the exact amount of money charged for each itern.

. Grve the children a var |cty of coins and a shopping list with the price after each item. Have them
purchase the list of items:

» Have individual children be the grocery check-out person in the store. The check-out peison will
glve exact change for purchaSes made.

purchase the same item for the same pruce (e.g., an apple tor 12 cents) One chrId wrll be grven two
nrckels and two. pen| ies; one chrld will be given one dime and two pennies; and the third child will
be given twelve pennies. They will discover that each amount of money is the same and wiil buy
the same amount.

Generalizing Knowledge and Skill in the Area of Number Understandings )
Number understandlngs should be delrberately worked into the Iearnlng centers in the cldscr .In
the (‘onstructron Center, chlidren will, at times, b2 comparing sizes of structures, citimating d:stance
and stating relationiships of strictures. At the Cooking Center, measurement and nu.nber are a

natural part of the learning process. Lotto games; bingo. games and pegbo irds will all entice young

children to become naturally involved in number understaridings at the Game Center. Nurber.com:-

parrsons and relatianships will be a vital part of the Mu'tisensory Center as they erI be at the Explora

tior: €enter where classification and predlctron tasks will be most reievant. The Art Center and Drama-
tlcs Center should provrde many opportunities for children to apply number understandings to their
representations of _practical life experiences. Numerous comparisons and use of number symbois will
be possible at the Motor Development Center. Numuer understandings will be a vital part of the books
and stories looked at and read to children at the Library Center:

As has been illustrated in the Suggested Activities, a wide variety of materials and equipment shou!d
be available in the classroom which invite and stimu'ate children to learn and ase nunbers. The
followmg Is a suggested list of the kinds of materials that should be available for use hy young child-
ren in the classroom.

Q

ERIC

Aruitoxt provided by Eic:

Adding machine
Attribute blocks
Bingo number games
Building blocks
Calendar

Cash register
Compass )
Containers of various sizes
Cubes

Cuisenaire rods

Dial telephones
Dominoes

Egg cartons

Felt or flannel pieces and board
Geoboards

CGeometric shapes
Geometric shape templates
Geometric solids

Lotto number games
Measuring cups and spoons
Measuring sticks

Milk cartons

Number finger piays
Number poems

Number songs

Numoer cie games

Number spinner games
Pattern blocks )

Pegs and peghoards

Scales

Touchboxes

Toy money

Variety of manipulable thangs
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Chiid Assessment Checkiist for Science/Heaith —

sweN sipiiND |

ealy
jeco)

Indicators

Key: @ Basic Curriculum o _
Observes a variety of concrete objects

Talks about observations

® Observes growth changes in living things

BuinesqQ:

_| ® Identifies and experiences activities-using-the five-senses-- - _

Uses cbservations to solve problems and draws conclusions

Combines parts of previous observations to solve new problems

Talks about likenesses and differences B

a Sorts by shape; color, size, texture
Groups objects and evenits that have onie characteristic in common

Sukjissely

® Differentiates between living. nonliving: plants. animals - -
Evaluates classifications and makes knowledgeable and :noughtful judgments a
about them S |

States a prediction
States a prediction based on a specific previous experience

Evaluates a prediction based on previous knowledge and experience

Aunopaig ||

Accurately describes an experience

2oueIog:

o Identifies colors
® Ideritities o, cold; wet, dry; light, dark

® |dentifies sounds as loud; soft; high; low

Describes a conclusion drawn from a variety of observations

Describes differerices in weather from day to day o

Buipoday

Ientifies motions, such as push, pull

luentifies objects by characteristics, such as lighter, heavier, larger, smaller; floatable,
nonrfloatable

Identifies time frames, such as day, night; yesterday, today; hours, minutes

- Evaliiates the accuracy of the report of an experience o N
® Identifies certain parts of the body

Identifiss ways to care for the eyes, ears and teeth

® Demonstrates habits of cleanliness
® Recognizes the importance of food in the growth process

uleeH -

® Idenitifies various foods by name
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Goal SCIENCE
Every time you tell a chiid the outzome, you rob him of the chance to discover it by himsélf. ‘
{Source unknown}

lntroductlon
Children are natural scientists with their spontaneous currosrty ana sensmvuty to change They

explore, discover and experiment long before they hear the word science: Science experiences, both

formal and informal; help chlldren develop thelr thlnklng skills as well as gain knowledge about the

world: Children need many opportunities to develop the skills of observing, questioning and solving

problems with familiar materials. Many science materials may be brought into the classroom by the
children themselves.

Science aci...ties will allow and encourage children to

explore . summarize dlscover
experiment compare group

question report plan

contrast find re'ationships draw conclusions
collect observe generalize

With such subject' as

leaves vegetables conservation

seeds flowers space

soil chicks safety

rocks turtles air

insects snakes cloth

frogs hamsters electricity =
eggs liquids machines ‘
water sand magnets

heat mud any other subject of

light balance interest to children

birds sanitation

Chlldren at this level have already begun to study the worid around them but ‘they have not yet

developed the thinking skills necessary to be_truly. successful in their efforts to understand their

natural surroundings. The continuum of development for young children in science is based on the

development of basic thinking and problem solving skills. What children think about ard what

children experience is the content for development of thmknng skills.

In general children will need. toegcﬁglore and manupulate many. thnngs in thelr environment which

will arouse their curiosity and interest. This curiosity and interest will then be used by the teacher
to develop and extend the child’s language, knowledge and thinking abilities.

in the kmdergarten program These goal areas are

Observmg Finding differences in physical properties (e.g., color size, shape texture) of objerts
by directly observing and manlpulatlng or changmg them

Classifying  Finding likenessés and differences in a collection of objects and grooplng according

to those that have or do not have a single characteristic (e.g., red, not red)
Predicting Maklng predlctlons based on observatlon and experiences
Reporting Describing observatluns in ways that can be understood by other children and adults

These four areas are the basis for a klndergarten science program Objectrves for children’s deveIOpmer'

will be developed within each of these four areas that will provide a range of abilities in tie¢ devalop-
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ment of thinking skills.

T

he following objectives and activities are suggested for irnplementation in a science nrogram for kinder-

garten children.

Goal Area — Observation

o

£WIN -

(8]

ontinuum of Objectives

. The child will observe a variety of concrete objects.

. The child will tatk about the observation.

. The child will use observations to solve problems and draw conclusions.

. The child will combine parts of previous observations to solve new problems.

. The child will evaluate his/her observations as he/shie makes knowledgeabie and thoughtful

judgments about the value and purpose of the observations.

Suggested Activities

1.

The child will ubserve and talk about observations with others.

Following the reading of the book Round As A Pancake, the child discusses the objects described
in the book. ) . : o 7

As children explore and manipulate a variety of objects from the treasure box which today con-
tzins 200 buttons, the childrén will respond to teacher guestions that allow more than one correct
answer. S

The children will talk about the deors they observed on their door walk around the block that
morning: 7 ,

The children will tatk about the collection of rocks that was placed in the science center this morn-
ing.

. The child will use observations to solve problems and draw conclusions.

The child brings objects from home that are foun.

Thie child is asked to describe an article of clothing that might belong to a set of buttc-s the child
has selected from the treasure box:

The child dictates to the teacher (or other adult) an experience chart story that describes the best
kind of environment for their turtle, based on their observations of the turtle.

The child will plan and draw a mural tc illustrate the different plants and leaves they observed on
their walk. , )

The child will group rocks that look alike in some way.

3. The child will combine parts of previous observations to solve new problems.

The children will participate in an Art Center to develop collages containing round objects and

shapes using a variety of materials such as yarn, strings, paper, etc.
The children will match sets of buttons to pictures of clothing.
The children will develop an appropriate habitat in the classroom for an animal they observed and
talked about before.
. The ckild will evaluate his/her observations as he/she makes knowledgeabie and thoughtful judg-

ments about the value and purpose of the observations.

The child will discuss his/her collage with an adult. The child will be asked to talk about why she/
he selected or designed the collage as she/he did.

The child is asked why the buttons she/he selected s7e appropriate for a particular type of clothing.
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® The ch||d wul ta! k abotit h|s/her block construction wrth an aduIt or another child:
s The ch||d will talk about why she/he grouped the rocks as she/he d|d -

s The children will evaluate how well they built the habitat for the turtie by looking at the chart
they developed, and with an adult’s help, check to see if they have planned for all the needs of

the tortle:

Goal Area — Classification

eontrnuum of Objectlves 7

1. The child will talk about hkenesses and dlfferences in objects and events.

2 The chlld will group like objects and events.

3. The child will combire previous experience to more prec1se|y group and cIaSS|fy objects or events.

4. The child will evaluate classifications and make knowiedgeable and thoughtful judgments about
tnem.

Suggested Activitiés
1. The child will talk about Iikenesses and dlfferences in obje(,ts and events.

s Using egg carton sections, group a varie.; of objects from the treasure b0x (rocks bottle caps,
buttons, leaves, shells; corks; sponges, plastic and metal objects wood obje”ts boits, hinges). The

child and teacher (or other child) will discuss why the objects were grouped together.

Usmg pictures of animals; clothing and fruit, sort those which are alike and talk about why they
are alike.

Match and talk about pleces of materxal'-‘ wh|ch may be grouped by coIor deS|gn or texture

close his/her eyes or leave the room, guess why these (.hrldren are grouped together
s Group pictures of food (e g.; frunt meat} and talk about how each group of food is alike.

2. The Chl|d w1|l group hke objects and events After dlscuss.ng similarities and differences, a child

will independently group objects that are alike.

3. The cthd WJllcombme prevrous experrenre to more precrsely group and classny ObjECtS or events

Using activities similar to thcse listed under objective 1’ (see above), the child will be able to
group objects together based on finer discrimination of features of each group.
e.g.: Buttons are groiped together because they are round and silver.
Pictures of animals are grouped together because they are dogs they are all Iong harred dogs.

4. The child will evaluate classifications and make knowledgeable and thoughtful judgments about
them.

* The child will select an item that does not go with the rest of the group (e.g., a wooden cube among
a set of rocks)

brushes? Are hmges lmportant to us?).

The child will be able to group and cIassrfy ideas as helpful or not helpful (Whlle dnscussung ground
rules for behavior at centers today; it is agreed by the children that the idea to let the kitten out of
the cage will not be accepted because this would frighten him/her:}

Goal Area — Predicting

Continuum of Objectives

1. The child will state a prediction.
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2. The child will state a prediction based upon specific previous experience and discussion.

3. The child will state a predlctlon based upon a number of previous experiences.
4, The child will evaluate a predlctlon based upon prevrous knowledge and experlence

Sugg&sted Actl‘llt'ES

1. The child will state a oredlctlon
. The child WI|| respond to such .4uest|ons as
. Bo you thunk these objects w-ll sunk or float? Why or why not?
» Do you thirk our kite will fly today? Why or why not?
What do you think will happen to this piece of bread if we let it sit on the table all day?
What do you think will happen to this piece of ice if we leave it on the patio?

2. The child will state a prediction based cn specific previous experience and discussion.
* The child will respond to stich questlons as

 Based on your experiment yesterday with floatlng and smkmg objects which of these objects do
you think will float? Why?

. Based on our d|..cu°s|on of cIouds what k|nd of weather do you think we will have today7 Wh
* Based on our experience with ice yesterday, what do you think v..!| haopen to the ice in this

tray if we let it sit outside the refrlgerator7 Why7

3. The ch|Id quI state a predlctlon based ona humber of } prevuous experuences

 The child will respond to such questicns as

 Based on the fact that it is cloudy today and based on the fact that the temperature is below
freezing, what kind of weather do you think we will have today?

s Bascd on cur experience of growing bean seeds and based on what we know plants need to grow,
why do you think the farmers had trouble growing crops this summer?

4. The Chl|d will evaluate a predlctlon based on prevuous knowledge and experlence

thought this paper ciip would fioat but you don’t thin¥ so. Can you tell us why you think it will
sink?) , ,

s The child will be able to explain why she/he changed his/her prediction. (First, you said that you
thought it would rain today. Then you said it would snow instead. What did you think of that made
you change your mind?)

Goal Area — Reportmg

Continuum of Objectlves

: The chlld wnll bé abie to recall an experience.

2. The ch|Id will be able to talk about or accurately descrlbe an experlence

3. The child will bé ablé to combine a humber of experiences anc make conciusnons about these
experiences.

4. The child will be able to evaluate the reporting of an experience.

—l .

Suggested Activities
1. The child will be able to recall an experience,




* The child will have opportunities in discussion groups to tali- about something that has happened i
in or out of schoul. - N

e The child will participate in creative art activities to recall previous experience (drawing, pantomime,
creative movement).

2. The child will be abie to accurately describe an axperience. :
* The child will draw a picture after a walk to recali what she/he saw on the walk:
* The child will participate in developing a wall mural to sequence the things that happened on the
walk. ) -
* The child will report to an adult what happened on the walk. -
¢ The child will take snapshots of interesting things that happened during the walk, then describe rach
picture. : o o
* The child will develop a graph with blocks showing the number of different types of buildings
observed during trie walk. 7
s The child will develop a pictiire book tG be developed over time to record chianges (e.g., seasonal
changes, plant growth).
3. The child will be able to combine a number of experiences and make conclisions about these
experiences. - ,
* All of the above activities might be used to respond to the following questions.
* Baced on our field trip to the farm and based on the pictures we have been talking about in ciass,
what kinds of things would you expeéct to find on a farm?
* Based on what we have done at the Cooking Center this v:aek, what ingredients can we use to
make a salad>
* What do you think are the most important things we need to remember when we are working
at the Woodworking Center, so that nobody will get hurt?

4. The child will be able to evaluate the reporting of an experience:

* The child will be able to add an idea to a writzen report. -

* The child will be able to Guestion an inclusion in the report.

o The child will suggest using another word to describe what happened, as part of developirg a
report,

Generalizing Knowledge and Skill in Science
Development of a variety of learning centers focused on a skill or topic related to the science program

will allow children to use and generalize these skills and knowledge to different settings. In other

words, the child will have many ditferent settings, provided by the learning centers, to use and
practice new skills and understandings (e.g., The child will use observation skills to sort at the multi-

sencary center, build at the construction center, make a collage at the art center, etc.). The foilowing
are suggested as possibie content themes for development of science centers,

Water play table

* Weighing instruments such as a balance scale

* Measuring instruments such as ruler, yardstick, meterstick, or common day objects such as shoes,

gloves, hands, which can be used to measure

Magnets: bar and horseshoe .
* Sandtable with scoops, measuring cups

e Treasure box containing a variety of objects
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s+ Tolichboxes contzining a variety of objects

« Nature items such as: chells, stones, leaves, bark from trees, moss, wood, Coco0Rs; nests, insects
e Compass

e Seedsand bulbs

s Aquariuin

s Terrarium

s Hot plate and cooking utensils
¢ Electric bulbs and battery

¢ Worn out clock and other items to take apart and put together
e Tape recorder
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Aruitoxt provided by Eic:

Goal SOCIAL STUDIES

lntroductlon
Since affective develapmem has been discus ssed in n another section of the handbook the emphasas in

this area of curriculum will be to_identify and illustrate knowledge concepts in social studies that are
meaningful for the five-year old chid: The foliowing goal areas have been ldentifred for social studies.

Cooperatlve Group lemg Understandmg how people cooperatlvely jive and work tOQether

Cultural Diversity and Heritage Understanding that people come from many different back-
- 7 7 grounds.

Physical Environment Understanding how physical features of the environment affect

what people do.

B;ecause yfoﬁurng chuldren s thlnklng is egocentr!c they have great d|ff|culty understandlng many con-
cepts in the area of social studies. They see the world from their own point of view and do not
understand things that are quite different from their owri experience. Involving children in a variety
Qf somal studies experiences should help them expand their understanding of time and space.
Su'c'cessf'u'l social studies activities will allow children to

e have many real life, first hand exper.ences with people dnd places

s reproduce these experlences in a varnet" of play and learnlng actlvmes

. buuld anc‘ use past experiences and current interests to understarid new content about experiences

with their immediate environment and eventuaily the larger world.

Gommumty involvement -
One means of prowdlng children with first-hand experlence about their e environment is to invnlve

community people {e.g:, doctor, fire fighter, police officer, garbage collector, grocer, banker, airplane

pilot) directly with the children: Through discussion and direct experience these community people
can share their JOb experlences and travel experiences as well as particular customs that may be
unfamiliar to the children. In addition, parents can brlng many home experlences into the classroom
for use as a base for instruction, Such thtngs as cooking experiences, crafts, music; art and dance that
are already famlllar tc one chlld may be shared with other children. This will prormote a greater
understanding of cu'tural influences on one’s life,

Fneld Tnps

Another means or prowdmg chlldren w:th ’rlrst hand expenences with thelr envirornment is 1 tuxe g
variety of well planned field trips. To insure learning for children, field trips should be plarsied in

three stages.
. Prepalatlon
¢ Implementation
Follow-up

Preparat/on The teacher should consudef a varlety of ways to introduce new ideas, new Ianguage and

new people. to the cmldren before they begm a field trip. The teacher may useé one or more of the

following in preparing a child for the field trip.
 Pictures

Language activities rélated to new concepts
Bullétin boards

Multimedia (fllms fllmstrlps records)

A carefully planned |ntroduct|on greatly increases the meamrng of the experlence for tre Chlld For

example, the teacher is preparing the children for a walk zround the block to observe the different
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picture; describing what each house is made cf; how many rooms it has and how it is different from

other houses Followrng the five to 10 minute discussion, the children are

¢ Grouped so that about five children are with one adult (parent volunteers in addition to teac.er
and assistant).

. Asked to drctate 10 their arult !2ader hew each house looks so that the adult cai; write down
what each child says. 7

¢ Told they will talk some more about the houses when they returr to the classroom and develop
a mura. to share w' Lh others

A letter of explanation about the field trlp to the parents will serve as an effectave chool commu:

kinds of homes people !ive in. Using a set of pictures; the teacher and children talk about each

nication, and can sarve to lnvolve parents as volunteers in the preparation, implemeéntation, and
follow-up phases (Figure 1).

Implementation. Threughout the field trip experience; adults should encourage discussion by
children in their small groups. Adults should be available to limit small group size from five to seven

students per adult. A low child-adult ratio will also help insure safety of the young children. Per-

mission slips shoald inciude mformatuon about destinaticn, means of transportatlon date and time

schedule; lunch arrangements, child’s name and parent/guardlan signature (Figure 2).

Fg//ow—up Following the fleld trip experience, the teacher and children should review concepts and
apply understandings the children have gained from the experience, This experlence may be worked
into several learning centers. For example, following a trip to a farm, building a farm with plastic
animals and blocks may be worked into the CONSTRUCTION CENTER Other activities which may
be used as follow-up activities include

* languzge experience charts * crafts
 murals . reaaing
» making a book « audio recordings, tapes, recordings

organizing photographs taken during the
experience

e building with different kinds uf blocks

Goal Area — Cooperative Group Living
Continuum of Objectlves

1. The chrld will understand that people as mdmduals and groups have rigrits which must be respected.

2. The child will assume responsibility for own behavior and uemonstrate behavior that contributes to
the welfare of the group

.Nr (,,.J

5. The chrld will deve!op the |dea that a communlty isa group NI"h small contributing groups. The

child will name some contributi:ig groups in the community.
Suggested Activities
1. The c‘nld wull understand that people as individuals and groups bave rights WhICh mus* be reSpected

¢ Set up cubbies, bins, or shelves to serve as individual storage spaces for children’s personal
possessions. Desrgnate individual spaces by labeling each space with a picture and/or child’s

name, Encourage childreii to store their personal possessions in the space and to respect each
other’s space

> Arrange the classroom so that chlldren can fmd a prlvate space to be alone if they want to be.
Talk withk children about how this space will be used.
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. Talk with cmldren about whether they w ou!d I|ke to display somethmg they have made Respect
the decision of the child.

2. The child will assume responsibi'ity for own behavior and demonstrate behavior that contributes
to the welfare of the group.
. Throughout the year discuss and establish_ wnth the children basic rules for behavior which will
make it more pleasant to work together. Tl.e fewer rules, the better. Reter children to these
rules occasionally to help them develep appropria*2 and successful behavior in the classroom.

» During snack time involve individuals and groups of children in preparing and serving the Sndﬁk

e Ask children to assume responsibiiity for routine tasks such as watering plants, feeding animals
and arranging materials.

3. The Chl|d will develop the concept ~f famlly asa communlty

. Interact W|th and observe children as they play in the DRAMATICS CENT ER Ple up cues
from the children about their understanding of family roles and living tegether as a family. Use

their cues for planning activities and discussion.

e During a whole group session talk about who Ilves in each Chlld s house (e. g guldflsh cats, dogs
aunt, mother, father, sister, brother}. Show and discuss pictures o7 different farnilies, ranging
from those with one parent and one child to those with two parents, grandparenis, several

Figure 1
Letter to Parents Requesting Their Assistance
Dear Parent(s):
Tuesday morning, October 18th at 10:00 a.m., your child will take a walk around the block of the
school to observe and talk about houses people live in. We need parent volunteers at that time to
take small groups {5-7} of children on the walk: | will need to meet with these parent- ¢ k about

the procedures for this walk at 9:00 a:m; that same miorning.

Please send the bottom portlon of this note to schoc' «ith your child if you can be with us on the
18th. Thank you.

Name _ __can assist with the walk Tuesday marnmg, October
18th. | will meet with vau at 9:00 a.m: that morning.

~ Figure 2
Samiple Permission Slip
. hasmy permission to go on the class field trip to
child’s name

******** - . I understand they wili be leaving schoci

destination
at . and returning at N on '
time time . date
and that they will be transported by . Lunch*® wili be provided by

car, bus

from home; school cafeteria

‘lf fea‘eral Iunches are prowded for any students, they must still be provided to the students regard-
fess if a field trip has been planned.
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children and pets. Ask suich questions as, “What makes a family?’* “Why do we live in families?”".
The teacher or assistant may wish to record the language of children from such a session to
display later or to be illustrated. S

* Read books about a variety of families. Discuss the charzcteristics of these families with the
children:

¢ Hava children draw pictures of their families. Label the members of the fz 5r the children.

4. The chiid will understand how individuals live together in groups.
* Discuss with the children how each member of the class is ¢pendent upon other members to.
keep the classroom clean;, keep the noise level such that others can hear each other speak, help

keep materials and equipment organized at a designated place.

* Take a walk with children to observe and use traffic signs. Discuss how these signs help us to
live with other members of the community. ] 7

* Implement a scavenger hunt in which small groups of children have to work together to find a
list of items. Discuss how members of each group help each other:

5. The child will develop the idea that a community is 2 group w'tl - -Il contributing grotips. The

child will narre some contributing greas in the community. ,

* Visit members of the commusity and talk about how they help other community member- to
live better tegether (e.g.. stor» owrier, fire fighter, rolice officer, farmer, dentist);

* Set up ciernatic ey, area $0 grougs of children can role play community members as they iive
in 2 community, )

~ rlave chiic s develop berks, murals; individual pictures describing the function of community
mernei s

Gu:at Area - Cultural Diversity and Heritage

Continuuiti of Objectives ,

1. Thie chiid will describe special events and customs in own family.

2. The child will describe special events and customs in families other than own.

3. The child wiii accept the fact that although people may live, dress, speak and eat differently, they
all have needs similar to own.

Suggested Activities 7

1. The child will describe special events aiid customs in own family. o

* During whele group time give individual children opportunities to talk about special happenings
in thewr family. Inco: ~-ate this information into daily newspapers or experience charts (e:g;,
Yesterday Maria’s graiidmother came to visit from Mexico. She brought Maria a pinata.).

* Encourage children to talk about the food they eat at home: "“What is your favorite food?” “Do
you know how it i§ made?’’ Incorporate these discussions into cooking and eating experiences
at school. fnvite parents to work at the COOKING CENTER to introduce and make special
recipes for the children.

* Encourage children to share pictures of *heir family celebraiing a special occasion: Allow ,
children to talk about or dictate descript.ors of what is happening in the pictures. Make a special
display of thesr pictures in tie clasiroom.

2. The child will talk about and describe special events in families other than own.

* Read stories abor't children who come from different backgrounds than most of the chi'dren ir
the class: Discuss with the group fiow these children live differently and how these chiidren [ive
like they do: o
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 Develop a class scrapbook with pictures of children celebrating events in special ways.
Listen to records and sing songs related to a variety of cultural holidays.
Show filmstrips and films depicting the celebration of a variety of cultural events.

3. The child will accept the fact that although people may live, dress speak and eat differently; they

all have s|m|Iar needs to own

e Show pictures of a variety of people who live in the lmmedlate community (e.g., young old
taII and short, fat and skinny, black and whute poor and r|ch) Raise questions as '"How a. . all
these people dlfferent from ore another?"”’ ”Even though these people are different from one
another, how are they alike?"".

o Develop a class mural deprctmg people who come from different backgrounds but have similar

needs. The mural might be divided into three or four sections titled 'All People Need."

e When readmg about, Ilstenlng to or talklng about famous people (e g., Abraham l mcoln Martin
Luther King, Betsy Ross' .l about how these very famous people are like e'ich r*

Goal Area = Physical Envircnme -

Continuum of Objectives

1. The chlld wull be able to label and describe physical features in the community (e.g., hill, mountain,
field, meadow vaIIey, beach rlver)

2 The Chlld will be able to talk about how people use dltferent physical areas of the community.

3. The child will be able to talk about how peop!e misuse certain land areas in the community anc

how to prevent these misuses of the environment.

Suggested Activities
1. The ch|Id will be abIe to Iabel and descrlbe phy5|cal features in the commumty
* Aschildrer +are experiences they have outside of school with the ciass, encc :rage children to

descrlbe thb ‘ocatlons they have been to, such as a mountam a stream, a beach

that are in the nelghborhood Have them dictate some sentences to describe 2ach photosraph.
Display the photographs with the dictation in the classroom.

¢ Make books using photographs drawmgs or cut-out pictures of land features. Have children
dictate a label and description for each picture.

2. The child will be able to talk about how people u ~ different physical areas of the community.

s Take chi'dren to observe a land feature such ¢ & lake, a meadow, or a forest. Ask the children
what they would like to do in the area. What do other people do ir. this area7

« Visit a rcad construction site to observe such things as removal of < hill or scraping for a road
surface:

e On a teacher-outlined terrain mural of mountains, rivers, valleys, lakes and forests, have
children add roads, bricges, tunnels and houses to show how people change these physical
environments.

how to prevent these misuses of the enwronment

* Take » walk to a polluted stream. Ask questions such as, “Why can’t we drink this water?"’
“What makes the water unsafe to drink?’’ "How can we help keep our rivers clean?"’

o " gy




can people in the conimunity help eliminate smog?

* Take a ride or walk to a park. Talk about the sounds, smells, loaks of the park. Ask questions

such as, “Why iz it so quiet in the park?” “What do you hear?"’ “What smells do you smeil?”.

Generalizing Knowledge and Skill in Social Studies

Socia'i, stu’di’es concepts are i'ntegrétéd into éii aspects offour,iivés. In the classroom; social studies
concepts should be integrated into all learning centers. The following examples reflect this malti-
disciplinary activity approach:

o

Periodically introduce caréer boxes containing a few role playing props into the HO'JSEKEEPING
CENTER. - - ,

Set up a grocery store using a cash register, empty boxes, empty cans, grocery bags, and an “open’’
sign in the MATH CENTER. 7

Let a child record directions on how to get between two specific points, or report vital location
information for a fire at a neighbor’s house in the LANGUAGE ARTS CENTER, 7 7

Have the children cut out pictures of people working and people playing from magazines in the
ART CENTER. 7

Make a pizza in the COOKING CENTER:

Many resources will undoubtedly be needed to extend social studies activitiec into yaur learning
centers. The following rnaterials would be appropriate to include in these centers,

dress-up clothes

career boxes for wéitress, coristruction WOrker, carpenter, nurse, police officer weachvr, fire
fighter; airplane pilot

picture file of people and places

magazines for cutting

collage materials art box ,

books about young children in various cultures and socio-econornic §éitih§s
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~ INTELLECTUAL DEVELOPMENT
PROGRAM "VALUIATION CHECKLIST




Program Evaluation — intellectual Development

Yes - No - Sometimes - Notes

tinaum o: Jbjectives

‘ T

1. A coniinuum of objectives in the Intellectual Area of i
d:velopment is used to i

A. Assess individual child growth and need.
B. Select and 'p’ian ciass’room activity.
Classroom Activity

2 Specific learning activities have been planned in the
intellectual Areas of i

A. Communicatinn Arts
B. Srience

C. Social Studies

D. Numbers
E. Creative Arts

3. Classroom activities place emphasis on dévelopment of |
information and concepts (PRODUCT) as well as cn |
the ability to think about this knowledge in a variéty .
of ways (PROCESS):

A. Expectations for learning specific understandings

B. Children are encouraged to raise questions.

€. Children are encouraged to plan strategies for

learning.

D. Teacher records information aboat HOW a child

es provide for the integratiori of !

4. Classroom act il the
learning and development to take place and |

A. All areas of development {physical, affective,
intellectual) are considered while planning ‘
activities.

B. A,V?ﬁ‘?w of activity options and materials
related to a center theme are avai'able at each
center.

Learning Environment

5. A wide array of activities are available for children.

L
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Yes

No

Sometimes

6: Qrgarni'zati'on of the learning environment motivates
children to

A.

b

O i

m

F.

Actively participate with materials and people.
Use all of their senses to explore and learn:

Extend ability to talk about and describe
experience in a variety of ways.

Deveiop strategies for exploring and discovering

new concepts and understandings:

Deal with one concept or skill in a number of
different settings.

Raise questions tc clarify and exténd experience.

7. Children’s.intzrests and work are continually displayed

around the roora.
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WORKING WITH PARENTS
OVERVIEW
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OVervlew
Durlng the 12 months ‘ohowmg Rlndergarten entrance, the. child spends a mmtmum of 810 hours in

the full-day kindsrgarten program. Five times as many waktng hours are. spent under the superwston

of the parents; baby-sitter, olcer siblings, relatives, day.care workers or television. When collabora-

tion exists between teacher and parent, the impact of kindergarten is likely to be significant; when

there is ignorance about the school’s objectives and activities, or about the home's values and

activities, the school experience will have minimal significance. Clear communication and mutual
understanding between teacher and parent will enhance the program'’s eftect on the child.

Importance of Parent Involvement at the Klndergarten Leveu

Obvtousl,/, klndergarten may be the chrlfd s first contact W|th an educatlonal program, certalnly with
“real”’ school. Consequently, this is a time ¢f some anX|ety for the parent, the child and even the
teacher: No rnatter how rmpoyertshed overwh elmed insecure or ambivaléent, imost parents want

their children to do well in school. It may appear that the parents who want to be invclved are those
who cause the greatest problems for their chtldren

The teacher s primary responsibility is to teach children, not parents. However devotlng some energy
tu helping parents develop their skill and confidence as their child’s home teacher is likely to have
both immediate arid long-term benefits for that child and for younger siblings.

A wa;a 'o'f caUtibﬁ

parent meeting;, every open hOUSe or all field tr|ps One can only begln with a small cadre of parents
and then expand the program as more parents become hooked, and as one’s own skills grow.

Setting the Stage for Parent Involvement
Parert involvement beglns with the school’ s first contact with the parent. Parent participation can be

enccuraged or discouraged during these early contects. Impress on parents the importance their

Béhawor plays in what *hetr chlld Iearns Many parents are unaware that in fhetr |nformal |nteract|ons

in th_ir child’s Iearntng, even though the chlld is enrolled in a classroom progr '

Adrnmrstratlon of the assessment and screening tests is another of these impor.. .tearly contactc:
Since screening instruments will be closely related to program objectives; it may be helpful for
parents to observe the testing session. Parents can be briefad about how they are to behave during
testing. In a subsequent feedback session; discuss how to teach for underlying processes ratier than

the test item.

(n plannlng a successful parent |nvoIvement program remember some ba5|c principles.

« For any group of parents, a variety of activities should be available. ] leferent parents have varied
needs and interests. A teacher working cooperatively with colleagues in the school can increase the
varlety of activities avarlable

o Apn assessrient of | parents’ needs and interests must be conducted if actlvmes are to ! 'lect parent

preferences Schools, alone; cannot decide what parents need.

. anfertng degrees of support may he requlred to enlist the partmupatron of individual parents For

example, single parents with very younﬁgfchtldren and without an automobtle -‘may reqguire baby:-

sitting and transportation services: Without such logistical support, their participation might be
impossible.

« Location of parent involvement actmtres should be determtned by the preferences and circum:
stances of the parents. Homes, community centers and churches, as well as the school, could be

used:

180 173



e Anonini -y parent involvement program will have to accommodate shifts.in parent interest, need
anc compeiency. Peri *s; liice children, develop and change. Thus; programs will have to adapt
¢ these nhiriges.

. ifeir ment for parent pa:II( patlon Wl” fieed to be an. rntegral part of the. program Certmct.tes
aw;.reciation; luncheens; dlnners tradmg stamps docr prizes donated by local mercha..ts and

smuw: 1r regular volunteers are wzys of recognizing regular participation. These could be financed
r‘y t'ﬂ sehinni PTA.

« Each teacher mus* think realrstnca'!y about the types of parerntal sn 'olvement actlvmes whrch can

be.imp. i entedt i the classroom Parent conferences, parent meetings and open houses-are basic
eimr.

and esseri 4l for any classroom. One teacher working alone can probably implement only one
1ddmonal activiiy, such as training classroom volunteers, hélping parents learn to use home- teaching

a2ctivities or helping organize discussion groups. However,; if two or three teachers agree to collaborate,

ol

additional optlons could be offered

munlcatcd to. the parents Commg to hear a speaker talk about how to get your child ready for

first grade may be less clearly focused than what a parent can do to help children learn to read.

Conductlng the Needs Assessment
A br|ef _one- page questlonnalre can outlnne basnc he .ie-schooi communication activities (conferences,

meetings) that parents can expect and it can determine the concerns, preferences, interests and reeds
of this parent group. It would be well to use such a questionnaire at the beginning of the vear and at
mid-year to assess changes in parent preferences and interests.

FIGURE s

Parentﬁuestlonnanre
{(Need Assessment)

As your chlld s teacher I plan to work closely wnth you to insare that your Chlld gains the most from

kindergurten. When the narent. and teacher work together, the child seems to feel that important adults

care and cansequently becomes more interested in learning and in school. | want you to know |iow.

your child is do:ng in school and how you can help him/her continue to learn at home. | also_want to

know about what you see your chuld doing and learning at home. If we can share this.ini9rmation; your

child will benefit. Some activities have been desugned so we can exchange this informatior,

We w1II have thrée Vs hour parent confererices dur mg the year in November February anu May if at

all possible, these will be schaduled at school, Monthly classroom meetings will be held on the third

Wednesday of each month; except for December and June: At most of these, we will be talking in

general about what the class is learning and how you can reinforce this learning at home. Topics -

which interest you may be scheduled for discussion at thesc meetings. | Hope that some of you will

agree to serve on a paren. mommittee to Work with me to plan these meetings.

We have found that mu<t: moi¢ can be accompllshed durlng the year uf parents volonteer to help on
some tasks Please check &ny; o1 th? following activities with which you can help:

. Volinteering in classi som for oneé session each week as a regular volunteer.

. Volunteering owaSIonally,to share one activity with the children:

- Accompanying ciass on fiel¢ -ips.. =

. Preparing learning material.  the classroom.

- Serving as a bus aide.

. Assisting the school nurse, librarian, readmg SpeC|aI|st or resource teacher. ,

. Partwupatmg in a short series {(four meetings) of discussion groups of parents, schedJIed at

the convenience of the group: (Topics would be decidad by the group but could focus on

i

NGO E WIN -

child-rearing problems, discipline; communicating with your child or working with your
spouse to establish joint child-rearing strategies.)
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— 8. Learning how to use specific sarning activities with your child at home.
9. Serving on classroom parent committee {two parents needed).”

* i many parents have volunteered, an election may be reqgisiréd to select the parént commiittee.

What kinds of special skills do yov have? Thisis .+~ way for us to share the child’s culture and
family with others in the class:

1. Sewing _— 8 Canmng/preservmg foods
—— 2.Cooking. .. ——— 9. Farming/gardening
—— 3 Woodworkmg & constructivn — - 10. Weaving, quilting, crocheting
——= 4. Plumbing —— 11. Basket weaving
— - 5. Auto mEChaﬂlCS 12. erw,el'ry making -

6. Playing a musical instrument ———— 13. Curing and smoking meats
7. Painting/sculpture —— 14. Other crafts (please describe)

Please indicate your cultaral heritage. ' ,
- Vietnamese

1. African —_ 8.

2. Cuban — - 9. Ehinese .

3. Mexican ——— 10. Native American (please indicate
—— 4: French . . tribe)

5. Scotch-irish — 1i. Japanese

6. German —— - 12. Other (please mducate)

7. Southern Mountam ..... 1?2 No specific «thnic/cultural group

11f this inquiry is presented properly, most parents will support the school’s effort to develop curriculum which
reflects the wide cultural variation in the community and the world.
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WORKING WITH PARENTS
STRATEGIES FOR INCREASING
HOME-SCHOOL COMMUNICATION
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Open channels of comimunricadtion are essentia' to Sound téachér/parént réiations. Parénts éxpéct a
warning before a major problem is encountered. They also want to know about the successes. Cer-
tainly, some parents are more difficult to reach than others. A variety of strategies will need to be
considered.

A school conferznce

A home visit

Telephone call o

Gontact by the pupil personnel service workers

e An evening or weekend conference

One fundamentat pri :rcaple should gu ide our behavior:
It is the classroom teacher’s responsibility to exchange information with parents about children

progress.
Parent Conferences
The individual parent-teacher conference is probably the most effective way that teachers and parents
have fourd to share information. Tc conserve teacher time, these are usually conducted at school,
although an occasional home visit may need to be made. For either, good preparation will insure a
successful conference.

Preparation

The teacher will want to collect analyze and summarize mfor” ion about the chlld s functromng

yyrtﬁljfrrisﬁpect to program objectives. Use and study anecdotal records, checklists, norm-referenced and
criterion-referenced tests you have available then decide what is the most relevant and important infor-
mation to share Problem areas should be presenced concisely. Discuss emergent skills and achieve-
ments, areas where the parent can most easily provide help to the child and can readily see progress.
The conference should be conducted at a place and tim# convenient to both teacher and parent. If

4 home visit is planned, parents should be asked to res: -’ this time exclusively for the teacher with
no distractions from neighbors, relatives or salespersons. The conference should be scheduled well

in advance, with a reminder note or phone call prior to the contference.

Condtjcting the eonférenéé

1. Establish ranocit. Describs & Fumicrous incident ( the £laisroan

4 Start by teng the good news The chrld s progreSs what she/he has learned.

3, Present probler~ areas concisely.

4. Wait at each point for parent comment.

5. Listen to how thev see the child’ § strengths and problems Acknowledge that you hear this.

6. Cunsider - plan of action and commlt yourselves to it.

7. Set a time for follow-up evaluation:

8. Sumimarize the major points of the conference.

Parent Meetings

Group meetings provide a sound s*rategy for sharing similar information with many people at once.
Such meetings can promote p.  ._pport systems or social networks in the. parent group. As parents
come to know. and trust one another; support for the development and maintenance of more appro-
priate parenting behavior can be established. Programs like Alcoholics Anonymcus, Parents Anony-
mous and Weight Waichers have exploited this principle to effect snd maintain dramatic changes in
behavior. Surely schools can use the same principle to help parénts become moreé effective facilita*ars

of their children’s development.

-h
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Topics for meetings might include the following.
» The program goals and objectives

Buying safe, durabie Christrnas toys

How to avoid your child be - 1ing a fat adult
Living sanely with yeur children

[ -

L

Newsletters

inacne page monthly newsbrief, a variety of information ca: be providea and events des:ribed.
E|e|d trips -

Class visits by community people

Class projects or visits

Community events S o

Home activities other parents have tried successfully

Stories relating individual children’s experiences L
Summaries of newspaper and magazine articles on health, nutrition or chilc rearing

* »

Initially, the teacher may have to function as editor. Later a parent could be asked tc ass: nble it. A
short newsletter is more likely to be yroduced and read. Later it might be expanded, as parents are
convinced of its utility.

Training Parents as Classroom Volunteers

Training parents as classroom aides and home teachers is a principal way to work with and through

parents. When parents become skillful in implementing classroom learning activities we have increased

children’s instructional time.

Early childhood programs that have systematically trained parents as teachers of their children have
produced copsistent academic gains for the children. The success of these parent training programs.
with carefully outlined training objectives and closely nionitored training activities has been revealed
in study after study. A successful volunteer program, however, requires careful planning by the teacher.

Volunteer programs fail when teachers lack confidence in ieading parents or when parents feel
threatened or unchallenged. B
The teacher should assess and match the lsvel of each parent's skill o the assigned task. The range of
entering skill usually will be large. Think of the range of specific tasks with which they might provide
assistance.
Reading stories to children
Transcribing dictated stories o
Participating in dramatic *lay_with children )
Working with children in the cor:siruction or block center , S
Working in the cooking center to ~z!p children prepare special snacks or lunch items
v Sharing their specialty with the children through some joint activity like construction of a brick
~ bench on the playground -
* Working in the manipulative materials area N I
* Hielping children at the measurement ar d weight table to cor = ralsiv2 weights, lengths and
widths of objects

'8 & e

Once th= ;-arent and teacher have identified the specific task :at .natches e parent’s skill level,
wdining ;8ssions to help the parent perform this task effect'veiy can ke devisad.
Such trairing sessions shou!d be brief and convenient. Make si.r¢ 1o dicaus managing children’s
behavior, perhaps as foliows: 7
« State the behavior expected in positive terms. 7
Instead of saying “Don’t throw paint on Jeffrey,” say “Tommy, we paint on the paper. If you
caniiot use the paints properly you will have to select another activity.”’



¢ Praise chllorer who conform to these behavnoral expectatlons and name the:r app'cprlate behavuor

”t nok at Sarah She rea//y knows how to use pamts (praise). She dlps her paint brusti in the jar,

wipes c)ff the excess ard then paints on the paper’ (nam/ng the behavior).

« When minor drsrdptlons oceur, intervene. qmetly bt firmiy by todchlng, establlshlng eye contac*

with the disruptive child and ’efocusmg attention on the task by asking a question or giving a
direction.
j'om{ny /eis move your paper ai:d paints on this counter top so vou can finish your racing car

more easily.”

Assure parents that you will be in the room and will give them support and help if needed. Ground
ruies for child behavio- also should be ottlined.

We use normal and quiet voices inside. -

We walk in the classroom and in the haIIs

We work and play without hitting other penpre or thrownng thmgs at them.
When children are working individually with a mazzrial or game, it is theirs until thev put it back

{unless they give you permission to work wiith them).
Another problem must be antlcrpated What will be the effect of the parent s presence or the child?

If separations.ircini the parent have been difficiilt, one might predict that the pare ‘'s presence might

reniew this dependancy. However, if separation is not problematic, the parent’s visit to the classroom
will cause trans ltory or I|ttIe change in the child’s behavror

Sgﬁrnefchlldren will have greater dlfflcultv sharmg their parent the - wrll others. Slmllany, some
parents can check their ego-involvement with their child and permit the child to be outside their
sz:rutmy Parents may | need support and gurdance |n how to assure the|r Chl|d of the|r affectlon and

dependent children may help the child work through these feehngs

Speclfy the teachlng behavnor reqmred for each task that the teacher wants parents to supervise.
Once outlined, techniques like demonstration, role play and discussion can be used to heip parents
acquire these. As an example; parents migl:t be trained to ex~ it the following behavior during
story reading:

Holding the biook s all chilldrén ¢ seé the pictures -
Changing the pitch, speed, loudness. of the voice appropri: -tory events and child interest

Telling the story largely from memory .
Asking recall and inference questions about the events -nd lllustratlor~< in the book
Pralslng children for approprlate behavior and nammg th:t behavior

Such a list will gcude fhe teacher as she/he mode's and selectn ’Iy relnforc . partlculai behavwr dur.ng

the training sessicns: The list could be given to the parents to help guide their own beh:vior.

Other tralmng technlques micht be

« use of role play; any initial dlscom nrf may be overcome by dlscussmg how sirnulation/r “vearsal
enable us to try out and practice newv behavior.

« have parents observe the aid’ working wi*n children ¢' you point out key elements in the interac-
tion.

o use selected frlmstrlp/cassette., to discuss how chlldren use 1. raterrals or how a teacher mnght teach

a specific concept: You might construct them yourself; they are relatively inexpensive and require
little technical skill.
o selected journal artlcles from Young Children, Childhood Education, Day Care and. Early Educa:

tion and The Early Years whick outline basic strategies for working with young children in cook-
ing, dramatic play, construction and other activities. Attach intraductory questions to orient the

parents to key content and include a summary to review these key principles:
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Training Parents as Homie Teachers ,

Snhancing the quality of intr = ~tion be*ween parent ~nd child is a worsi  :=al. Extensive research
about parent-child interactin. si:.gyests that parents teach their children o .ormally Several parent:
fociised early childhood | programs use hasic individual or group consultation strategies. The individual

consultation models gererally usc the hoine visit in which a ps-2nt educator demonstrazes learning

activities and materials to the parent Ina group consultatlon model small groups of parents meet

weelf'y to discuss how to use tra|n|ng materlals W|th the|r chlldren

oecause it is more effncn:nt Cartainly a possible alternative involves full time teachers working wrth
chnldren dur|ng the : orning session and then workmn with the parents in the afternoons, evenings

and on weekends. Several other strategies might be used.

A Toy lLending Library ,

In this strategy, commercial toys, games and bcoks have been selected to heip children master speci-
fic pnysical intei:ectual and affectiv2 skills. The parent learns alternate uses of these materials in
order ic r'n"oié* - #¥eatively meet th @ child’s particular developmental level. Ore toy is checked out a
time. Such - - :am might operate as a part of the school library or in the kindergarten classroom.
Puzzles, lotto yanes, lego, tinker toys, cuisinaire rods, table blocks and pan balance with weights
n.sght be availab'e for borrowing.

A Parent Workroom

ObVlOu- many commercnally avallable rnattrlals could be Home made Several recent books prowde
parents with guide'ines for making and using such materials;-some oi these are listed in the curriculim
resources section.

[n this parent v rk'oc..r ”foun " miaterials, su.- -5 ~offee cans, egg cartons, TV dinner nlates pos-

ter baper, construction paper, glue and string could b, ‘availabl.. Directions for raking home learning
games woti'd also be provided. The librarian and the p:.en® essistant covld help parents select an

appropriate learriing game to make for their child:

Home l:earnlng Eplsodes

Learnlngeprsodes coulr be drstnbuted weekly 0 parents who wcnt be encouraged 10 keep them in
a looseleaf binder Each episode might follc & a similar format. Activit s cdesigned for physical;
intellectual or affective development could he nimeographed on papar of the same color: The class-

room teacher would probably prepare these. These might encourage = irents to maximize the learn-

ing opportunities in thair usual household routines of laundry; cookrng, doing yardwork and washing
the car. The following might be one such activity.

Bomg laundry. Help your children learn RRLS 1ney help you with the Iaundry Huve them help
sort the clothes. Talk about why you make ¢ different piles and why a piece belongs to each
pile: lights vs. darks. delicate vs: heav:-di ;- Thls is the white pile and this is the dark pile. You
can put your clothes in_the plles they velo rg That's rlght your T shirt goes with the whites; your

jeans go with tke dark clothes. Good thlnkvng " Afterwards di=..:ss sorting the clothes, loading the

washer; starting the machine, addi:ig detergent, drymg the clo.nes, folding them and putting them
away. This can help your child learn to order events in time. Make this usual chore fun for both
of you. Talk about what you are doing.

Parént Discussion Groﬂbé

Dlscussmn ‘groups pr0v1de effectlve and erX|b|e means for parents 10 acqwre more mformatlon about
a variety of subjects. Auerbach’s Parents Learn Throuyh Discussion is a thorough guide for acquiring

guest speakers and conducting such discussion groups. To be successful, consider the following:

* Select clearly focused topics
e Select knowledgeable speakars
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Plan time and Iocatlon of meet|ngs in keepmg wrth parents preferences
Plan a short series of meetings ra.her than z !ong series

Provide for babysitting/transpor “~n where needed

A real danqer presents itself in any parent involvement program when the same parents are involved
in ali aspects of the program. Th|s easily causes parent “burn out.”” The classroom teacher will have
to help tr : participants make realistic commitrnents without overburdening any one parent:

reflect ‘he werefts or skl.ls of fathers. Teachers who nnake concerted efforts to support ‘a*ernal

invol+enm.en” and prov:de a male flavor to some involvement actlvmes are more Ilkely to foster

father involvement. Some discussion groups might be organized just for men. They might discuss

the father's role ir the ckild’s developinent using local psychiatrists, pediatricians, psychrioiugists
or educators: So:ne programs have involved fathers to work. nights where furniture has been
repalred pamted classrooms rearranged or playground equipment constructed. Certalnly fathers
and mothers o"ght to be involved ir similar types of -tivities; hoviaver, same sex meetings might

encourage reluctart fathers tc join in.

Working Pérénts

Usua]ly thex can pc,r1 :|pate orly ir evening or weekend actrvmes Many of the types of |rvolvemen
activities that have been ri . ussed could easily occur at those times. It is possible that some working
parents mav }ave flexibie schedule: :'-.c would allow them to visit the classrooms once a month:
Grandparen*‘ rdy have considerap:y moré free time than do the children’s parems leew:se parem
aunts, uncles a-d cousins of the chi'® zspec.ally those retired, could provide assistance in the class-

room.

Minority Parents

Cuban-Arnericans, Native Americans, Vletnamese-Amerlcans and som~~ Black-A=zricans may have
a culture different from that of the school. Many minori* + parents are concerned .at their children
deve’op basic skills but also wanit them to develop a healthy self-respect regarding their famiiy

cc ture and that of others Where thE =acher makes a concerted effc‘ t 10 flnd out about the culture

musii: and Id. _.;uage) and where she/he syster W ally mcorporates itn the currlcu"Jm, mlnornty
and majority parents are likely to feel welcome and supportive of the school's program.

fhe Rtrle of the Admnmstrator in Parent Invo.vement

The d scusswn has focqsed thus for on the classroom teacher's roIe in worklng 1ith parents. Certa Al

this role is central blit the classroom teacher does not possess total respons:bn .7 far these act|V|t|es

If a parent involvement-program is to be effective; it cannot be confinad to one classroom or to one

grade level in the school. if the | princi- 2 eunports he kindergarten teacher’s efforts rnuch more can
be acnieved; a coordinated, continucu~ nicre diversified parent involvement program can be con-
struct«~. Other au:xilliary personnel in the school may wish to devote part of their time to this efort
Eler 2 S school counselors social workers school psychologists, nurses, communication specia: st
and 1.5rarians have skill and training needed in an effective, diversified and coordinated pare:. iavely

ment program.
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Profesmonal educators want to know i therr programs work: Obvrously, the types of effectrvenoss

to be assessed will determine how the program is evaluated. The most pertinent questions follow.

. Are parents involved in the school program? Do they partl-;:ipate in these activities?

 Are the activities in which they participate helpful to them?

e Do they know the specific objectives of the school and the classroom in which thei- <hi . it
enrolleu? 7

* Can they .. I' you what activities they do at home inat support the same types of skills the class-
room teacher is attempting to develop?

e Are they able to design a more effective home learning environment?

The most direct measure is atteridance 2t the various parent involvément discussion groups, class
meetings, parent-teacher conferences and meetings with the librarian. Attendance records are easy to

maintain and are powerful indicators of the extent to which the program has developed parent parti-

cipation. 7 7
Questionnaires might be used to ask parents to identify the classroom objectives and to describe a
learning activity (home-based or classroom-based). Parents could be asked to rate each of the acti-

vities on = iive-hoint scale according to quality of content and efficiency of implementation. Several

guestionnaires and checklists are available to assess changes in the quality of the home [earning
environment.

Ur © 'tunatei/, many educatorsnave unreai St e\(pectattons for parent mvolvement programs. Some

assirme that they are the panacea for assuring 3} yaungsters’ school suczess. Sharing information w :h
p. sabout children’s progress, about how parents can toster home learning, and about how they
casi elp at school certainly will increase the benefits children receive from schooling. Mos: parents
wani this involvement, but mvolvmg parents is hard work. [t is not successful with everw furent,
Nevertheless, modest beginnings whicls reflect parent’s interest and which are skilifully carried out

can help boost children’s learning.
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Frequenay,

Yes .

No. of Families
Contacted in
this Manner

First Quanter

Second Quarter

THird Quanter

Fourth: Quarter J }

No

Notes

Sharing Information

1.

Information is shared between hor- -

e schinal

in the following ways

A. Individual parent conferences

B.

c.

£
w

A

Classroom-lavel parent meetings
Trlephone calls

. Miniconferences when child is drcpped off

or picked up

. Notes

. Newsletters
. Schoolwide parent meetings

:::2 following information and issues are discussed

ith ingividual narents

. A statement ir nlain language atiout the child's
leval of functic ing

: The learnino goals (long-range 21d shurt-rangc]

for their chile'

: The specific classroom strategies used ‘¢ realize

these goals

. The timeline in whizh these gozls will be achieved

and progress reassessed

. The parent’s view of the child’s ievel of development

. Theipérerhtr;sf view of appropriate goals anc strategies

for the child

. Activities the parents can implement to achieve

desired goals

. Assessment of progress made toward specified

goals and setting of new goals

-h
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Yes:

Frequency,

No. of Families

Contacted in
this Manner

Quarter:

Rirer

Second IQuarter -

Third Quarter

Fourth Quarter

Notes

The foilowing information is shared with all the
parents in the classroom

A. The general goais and curriculum for the
children

B. The general progress children are making toward
the goals

€. Specific_activities implemented t3 achieve
particular goals

D. Evaluation procedures used in the classroom

The following information is soughi frem paren:*

A. Ways in wh ich’ th'e program car be r*\ade moure
appropriate to the culture and litcsiyle of the
children

B. Assessment ot what the children are learning
C. Parents’ goals for children

D. Paients’ view of-the appropriz : ..e:s of the
curriculum for their child~ - in ;s of
parents’ objectives

E. The types of parent involvement act.vities in
which they would like to participa.

F. The >ffectiver:.ss of the parent involversient
activities in which they participate

Classroom Activities

Parents visit in the classroon: at théir convenience
Parents accompany children on fii ' trips

Parents regularly work in the classroom at teaching
assistants

Parents occasinnally work in the classroom as
teaching assi . *:

Parents volunteer their help in other aspects of

the school program {List different roles parents
perform.)
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No. of Families
Contacted in
this Manner

Frequency

First Quarter
Second Quarter:
Third Quarter: ;
Fourth Quarter

=} o
z . Notes

Yes:

Parent Meetings

10.  Regular meetings are held with parents to help
them interact more effectively with their children
at home

11, Occasional mgetings are held with parents to
help them interact mare effectively with their
children at Home

12.  Discussion or study croups are held regularly
1o help parents acqu re relevant child-rearing
information cn selected topics, e.g:, discipline,
nutrition; health

13.  Parents volunteer their help in other aspects

of the school program (List different roles

parents perform)

14.  Parents help to plan the activities which involve

tnem and in which they participate

15. Parents participate in advisory groug. which
consider the following.
A. Budget
B. Curriculum
c: Prsgrém evuiuation
B. Personnel
. Supportive services (i.e:, health services,

social services; psychological services)

mi

F. Other (specify)
16. Social évents (breakfasts, dinners, picnics) ars
held for parents, children and teacher:

-hi
©
[ Y
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Introducticn

A model asseSSment plan for kindergerte:s in Georgla is outhned in this chapter “Model ! implles
that this chapter is a gquide to teachers and other personnel in school systems. The model does not

dictz 2 how a teacher or school system shou'd conduct assessment, but rather, it intends to help

kirdergyarten teachzrs and schaol syster evaluate thexr assessfﬁent plans The chapter contams

recommendations if revmons are neressary The term assessment asused i in thus .ocument, involves

two comrjonents — screeriing and 07i-going evziuation of student progress. Each comiponent uses
gifferent instruments and recomriiends d:fferent ~rocedures. The purpose and target population

for ex t cor-ponent is given in Tabie 7.

TABLE 7

A Comparlson of Assessment Components in the Model Assessment Plan

Sé?ééhiﬁg

bn-goihg Evaiuati'o"n

Purpose To provircie quick and reasonably accurate.

informztion on developmenta! and medical
histo:y.

To identify children who need comprehen-
sive diagnostic evaluation.

To provnde accurate mformat;on for the

purpose of plarning individualized
educationral-activities, and for describing the
degrez to which each child is mastering
program objectives.

Population All children in a school district who are +* .-
ble by age criteria for kmdergarten

All children in the kindergarten program.

When Prior to school entry.

uOﬂtlﬂUOUS'Y during an aducational

program, and near the 2.d of the school year.

In each section of 1iis chapter the “o1owing format i
A flow char: illustrating the comgonent

s Criteria to evaluate current uroceduras

» Facommended procedi:res
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Flowchart of Kindergarteii Screening ’rogram
f

implementation of Screening Program

* T
; e R T ‘ T . T
Recruit Select Choose I - Choose Select and Train
Children Time and Merhods instraments Personnel
Place
Conduct.
Screening

Interpret Dats
1

Make Decisions on Individual Ch[idren

Analyze Group Dats
Against Existing.
Educational Program

Notify
Parents

~Na s

Evaluzte Screenirg Program

Redesign Where Appropriate
Based on Evaluation

Introduction

The purpese of kindergar.en screening in Georgia is to identify chiidren who rieed comprehensive

diagnostic evaluations. This screening will typically occur in the spring to identify the kindergarten

populaticn fer the next school year.

Criteria for Evaluating Screening Procerdures 7 -

e Dv personnel in the district understand the purpose of screening a- defined in “i..: Joct.ment?

 Aisc screening data being mivised (e.g., labeling, diagnosis or planning individual educational
objzctives)? 7

s Doec n.2 person directing screening have the necessary time and experience?

e Are mos- 2ligible children screened?

e Are recruitment arocedures simple and systematic?
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ERIC

Aruitoxt provided by Eic:




O

ERIC

Aruitoxt provided by Eic:

Do parents nave easy access to screenlng times and locations?
Are screenlng Iocatuons adequately staffed7
Are testers adequately trained?

Are childrei screened for developmental problems in all areas — intellectual, physical, affective,
vision and hearing?

Are decisions made about the results of screenung in an objectlve and reliable manner?

Are parents notlfled of resqlts p omptly?
Enes the school district systematically evaluate its screenlng efforts to improve them?

Recommended Screening Procedu res

The folnowmg procedures are listed in ¢ rorologlcal order.

1.

[Ze

W

Choose director.
The dlrector(s) should possess or have access to persons who possess

 expertise in the areas of measurement, instrument selection, instrument data interpretstinn
and instrurnent administration, as these topics relate to the scwenlng of young children,

® famulrarlty Wwith the co'nmunrty and its resources cuch: as parent or church groups.
s “he ablllty to commumcate effectlvely with parents

o famiiiarity with referra! and diagnostic services and procedures

. Evaluate and select instrument(s).

Currently used instrurnents shou!d be evaluated and euther retained or replaced by recommended
instruments:

. Recrunt Chllde'l

Use medla announoements posters and etters to parents AII recuuatment inform atlon should be

positive in tone. No not use s ich phrerse. as “screening for handicaps.”’ (Seé examples.)

. Select times and places:

If possible, have parents make screcning appointments. Otherwise, devise some System to aveid
Iong waiting times for parents and children.
Provide transportaflon if needed. Use PTA or other community service groups

Choose Ior"tlons conventent to all areas of a district.

. Select and train personnel.

Personinel snould have ¢ experlence worklng with yoang children:
Al Jersonnel chould be adequately tratned.
Each screening Iocation should always have on site a person trained in assessment, such as a Speech

therapist, psychometrist or psyciiologist.

. Plan method

The | purpose and posstb.e outcomes of the screenlng should be cIear!y explamed to the parent(s )
Children shui 'd be encouraged but not forced to separaté from their parents.

. Interpret screeni:ig data:

After a child has been screened, one of three decisions should hé made on each child.
(1) The screening results sHould stand.
(2) The child should be réscreened. This is done if .,pecufled by an instrument’s procedire manual,

or if there zre serious questions about the screening’s validity for a particular child and the
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B cnrcumstances are feIt to be transltory
(3} The screening resilts shotild stand, and the child should be referred for further assessment and

diagriosis: If complete diagnostic evaluation is indicated, existing district policies and procedures
should be followed.

o When screening is complete, aII chlldren screened shouId be assessed using a common and objective
operatuonal definition of greatest deveIopmentaI need.

All parents should be notified of the results of the screenunq

(o« NN

. Follow: up
After a dlStrICt has screened chuldren the group s data shouId be revnewed These chrldren WI|| soon

'|onal needs:

s A post evaluatlon of screemng procedures should make recommendatlons for change Parents;
screeners and teachers should be among the persons evaluating the screening program.

Criteria for Evaiuating Instruments

Administtative Characteristics — The followirig questions related to test administration should be
considered.
s Can the mstrument be admmastered by a paraprofessronal with relatively little tralmng?

« Can the instrument be adminis:zred |n a relatively short time?

Can the instrument be admlnustered in a nonisolated settmg?

o Airethe admmlstratuon procedures sfandarduzed?

+ Does ihe instrument require a sii Jle response mode such as pountrng or short verbaI respon es?
¢ Can the instrument be simply and manually scored in a short amount of time?

Instrument Relevance — The following questions related to instrument refevance should be consi-
dered

s Does *he instrument measure development of either affe(.tlve physical or mtellectual domauns
(or in comblnatuon) ina way relevant to program goals7

¢ Is the instrument appropriate for four- and five-year-olds of different backgrounds and character-
istics?

Techmcal Propertles The following questions related to the technical aspects of tests should be

considered.

Can the mstrqment be scored 0bj€Cth8|y

Does the instrument have high test-retest reI:abquty7
Does the instrument have high validity ir its ability to predlct the need for further dlagnos|s?
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EXAMPLES |
MODEL LETTERS AND ANNOUNCEMENTS
Model Letter to l;arenté
(Local School District Letterhead)
Dear Parent or Guardlan

Kmdergarten Round -up |s comlng to yeur school dlstrlct

School records show that you are the parent of a four- -year- oId child: The. —
School District is planning to screen all four-year-old children to make plans for the future educa-

tional needs of the.c commumty Screemng is a free service. Wthh takes about

minutes. Your child will be given a free vision and hearing screening arid development check.

If you have a chnld who was born between __ —— _ (date), and.
: _ (date}, please call — ——— — {name

of contact person) at —_ e — (phone number) for an appointment. The

screcning will be held in the = = —— Room, of the

building; - (date).

TeII y0ur fnends and nelghbors w:th chaldren who wul! beflve by September 1 about Kmdergarten
Round-up. They, too, may obtain a free screening by calling for an appointment. |f you need trans-

portation to the screening, please inform us when you call; and we will make arrangements.
We Iook forward to meeting you and ybdr child at Kiﬁ&eréartén Round-up.
Sincerely,

t ——— Superintendent
- _ . School District

_ Dlrector
Division of Early Chcldhood Educatlon
.=School District
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Mode! Letter for I:\n'nounci'ng Screening to News Media
(Local Schoot District Letterhead)

Dear

W,?,‘?‘Z,Qu'd apprecuate your mcludmg the followmg oulletm in the
edition of your niewspaper as a public service notice for your- readers We are trymg to screen all four-
year-old children in (srhool district} and your help is needed.

Bulletm Klndergarten Round up wull be held at — —
on ———— The: : S School

District i |s trying to screen all_children who will be flve by oeptember 1. Th(s regmratmn is a free

service to all and will take about —________ minutes. During this time, your child will be given a

free vision, hearing, language and developmental activities screening. To obtaln this free screening,
call at =

Thank you very much. If you have any QUestioné, please call for acditional informatior:.
Sincerely,

éu'perintendent
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Flowchart of Kmderqarten On Gomg Evaluatron Component

E'amihari'ze Staff and Parents with Goals ind ! jectives

Review and Select M sans of Assessment

Train Staff to Use Means of Assessment
Do Initial Assessment of Children
Plan Ir*strut:tronax Level Objectsves and Approprrate
Educational Exper.ences for Each Chiid

Implement Educational
Experiences and Reassess

Record Infcrmation on-Checklists
and Anecdota! Records. Use alt
Recommended Sources e
L - Administer the Required
S $ - " Norm-Referenced Test
Evaluate All Assessment Data, Report Information

to Parents and a Child's New Teacher

Introduction

On-gomg evaluatlon otpupnl progress gathers rnformatnon S0 that an appropriate mdnvudualrzed

educaﬂohalprogram can be developed for each chii.i and describes the degree to which each ch|Id

is 1nastering program goals. On-gomg evaluation rests on several assumptrons

 Developmenit is aided when a child’s needs are accurately assessed and expertences are pIanned
iwhich are related to those needs.

Chrldren s dlfferences wull be reflected in their educatlonal needs

v A teacher has the desire and skills to design educational ¢ experlences that meet assessed need

9

f{heteaoher has the time and materials necessary to desion educational experiences that meet
@ssessed needs

Tﬁts section addresse*‘ onIy the furst assumptlon The other assumptlons are hsted to make three

points.

. There is nothlng maglcal about gathenng assessment data How that data is used makes a
difference.

s Tire for plarlggrlg and assessment, materials and teacher expertise is necessary to use assess-

ment data effectively:

s No teacher can constantly keep up wuth -every mdlvudual dafference in chlldreft 's development
As a result, teachers must be opén to information that children give and should not treat evalua-
tion data as being infallible.



ERI

Crltena for Evaluatlng On 90an Evaluatlon Procedures

The procedures recommended for on- goung evaluat[on in. thlS document meet the crlterla to be pre-

sented: A tezcher should either use the procedures recommended here or be assured that other

procedures being used meet the criteria:
« Do procedures involve gathering and recordlng on- golng nnformatlon on chlldren in a systematlc

way? ,
s Do procedures mvolve gather«ng and recordmgmfiorimiatlon fromialﬁsou reas mcludrng observa
tion; teacher-child conferences. par-. . ; resource teachers, work samples ind chiid-made records?

. Are t|mes scheduled fer each day that are devoted exclusnvely to gathering evaluation lnformatlon?

e Are procedures estabh‘h' d to systematlcally communicate objectlve information about & child’s
accompll"hment<' to a child’s parents or next teacher?

The fcllowrng steps are !lsted vn chronologlcal order.

‘i. Famllrarlze staff and parents with the program'’s goals and ogaectlves DISCUSS the handbook W|th
particular attention to understanding its structure and térms.

2. Revue v and select means of assessment

3. Tram staff ‘to use means of assessment.
. Discuss the means of gafherlng and recording lnformatlon using the variety of assessment

techniques. )
 Discuss the terms 'sed on more formal instruments and arrive at common understandlngs

4. Do initial assessment of chlldren

* Establish a system for gatherlng information so that no children are sllghted Perhaps focus on

certain children each day.
. Use procedures for gatherlng mforma‘rlon 'hat are conslstent wnth the ways in thch the chJJdren

° Assess in each area of the curnculu,n only untllthere 1s suff|c1ent |nformat|on to plan educa-

tuonal | experiences; then perform the experiences and reassess.

 Assess several sitvations before recordlng judgements.

e Usea varuety of assessment sources such as teacher observatlons teacher chpld conferences
information from resource personnel and parents, work samples of children and child made

records. These sources are described following this listing of recommended procedures.

Be flexible and remember that evaluatlon ‘data can be falllble

Schedule about 15 minutes each ‘day to do nothmg but gather evaluatlon data o

. Plan. 'nstructlonal Ievel objectives and appropriate educational experiences for each child. See

[LER

Qrga'wzing the Learnqng Environment for a discussion of planning appropriate activities for
~individual children. _
6. Implemient educational expertences and re- evaIuate See Organlznng the Learnmg Envrronment for
a discussion of |mplement|ng experlences

7. Record mformatlon on checkllsts and anecdotal records

. Use aII the recommended sources d|scussed in the next section;

e After re- evaluation begin planning again:
8. Administer the required norm-referenced test durung the desngnated txme perlod
9. Evaluate all assessment data and report information to a child’s parent or new. teacher Report

obiective information about the child’s highest leve! of functioning in each program area.
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Sources Used in Gathering On-going Evaluation Data 7 -
When establishing on-going evaluation procedures, ai' possible sources of information must be identi-
fied. There are many potential sources of on-guing evaluation information open to the teacher. Since
sources have different strenigths and limitations, a teacher should try to use all sources. -
Teacher Observation of Child Behavior—The most widely used source of con-going evaluation data is-
teacher and assistant teacher observation of children. For this to be productive, certain things must be
remembered. Children tend to-strongly react to immediate situations. For any complete picture of a
child, st.e/he must be observed in many situations. Since it is necessary to observe children in different

situations at different times, it is also necessary to write some of these observatinns down so that they
can be accurately recalled. Although teachers often keep mental records, their accuracy is impossibie

to check. Teachers should keep anecdctal records of their observations: Record development related
to program goals and indicative of a change in a child’s status in relation to these goals. Also record
when change has not occurred in a reasonabie time.

Keep records objective and short. A person should be a selective tape or video recorder. A tape
recorder doesn‘t record why things are happening. It only records what happened. Also, a good tape
recorder is accui ate. It does not record all children as running if one child gallops and the other child
trots.

Below is an éxamplé cf a functional anecdotai récord-

REG. 9/28 9:41
SG/Math .
R spoke 1st time with sentencc

The record illustrates szveral things. - ,

* Child is identified — RCG are initials. You know who that is and it is not necessary o write out 2
full name. . S -

Section is identified — SG/Math refers to small group/math activity: Patteins of behavior may be
tied to particular settings. S 7 , o

Date and time are identified — Patterns of behavior may be tied to particular days and times.

« The behavior is objectively stated — Behavior should relsie to program goals.

* The record is short and uses some form of shorthand - These records must be short o they take
too long to do. Remember, they are for planning instruction and should be meaningful to tha

~ teacher, not necessarily written in perfect prose.

Teacher-child Conferences — These can range in size from large group to individual. Classroom

observation does not permit much probing to allow one to find out the reasons behind behavior. in

the canference situation, the teacher can ask well chosen questions to try to understand a child’s

rrotivation and reasons behind overt behavior. For example; if a child is doing a workjob matching

r umbers to their approprizte dominos, it is one thing to observe that a child slaces the card with the.

two on it next to the domino that has three dots. Only in dialogue can a teacher begin to identii y ihe

cause of the mismat<h (e.g., not recognizing two, ot counting the dots; carelessness due to wanting

to be finished to go outside). Again teachers should write anecdotal records of significant information

gained.in conferences. Holding successful conferences is a complex skill for a teacher to acquire,

Several things are important. First, do not ask leading questions le:g:, Did you just forget to count the

dots? The answer will usually be ves, ) Second,-do not talk too much, the purpose of conferences is

usually to get the child to talk. Third, summarize and clarify points raised during the conference. This

helps the teacher and the child to be clear on what has been discussed in the conference and what, if

any, subsequent action is necessary.
A second thing which conferences add to assessment is that conferences are a teaching Situstion for

helping children bui'd self-assessment skills, The ability to analyze what has gone on so that future
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plans can be rnade isa. goal of ail education: tn the co:nference settrng, the teacher has 'the opportunrty

> to model and teach this skill: After a conference, anecdotal notes should be made concerning

a drscu "on B B

child than teacher In many districts; rescurce teachers(e.g music. teachers speech theraplsts) also

have extensive contact with certain chiidren: Since these people see and affect the child in many

situations where the teacher is not mvolved itis |mportant to involve them i in the ‘assessmerit process
For parents and resource teachers to be helpful in on-going evaluation, they must be familiar with the
kmdergarten 5 goa!s and W|th an up-to- date knowledge of a chrld s status. |n reIatron to these goals If

coming from parents and resource teachers provides a valuable check 9[1,6 teachers assessment infor-
mation and, conversely, a teacher’s information provides a valuable check on other evaluations of the

child: Gathering information from parents and resource teachers on a regular basis helps them to

understand and.to affect the. kmdergarten program.. [f parent-teacher interactions car occur on a
regular basis, a foundation of “‘we’re all in this together’” can be laid upon which crises can be effec-
tively handled. Angcdotal notes should be kept on significant information gained in conferences with
other adu!ts in the ch|Id s I|fe

Work Samples of the Chiidren — Work samples most graphlcally descrlbe a ch«ld 'S stage of develop-
ment. Howaver, work samples are observations of behavior and as such; it is difficult to know the
motives and reasons that went into creating them. Second, most kindergarten work is oriented toward
process.rather than_product; therefore, many kindergarten activities do_not culminate in durable

samples of work: Some samples such as selected pieces of artwork can provide a good record of frrie

motor development. Since chiluren often want to take such items home, it is usually necessary to ask

the child to “make an extra picture that | can keep.” The picture, or any work sample that is being
saved, shouid be dated wzth anecdotal comments recorded on the sample

ghljd-made records — Klndergarten chrldren keep records when they check. their names on a center
roster to indicate they visited the center or when they place pegs in a board to indicate that they
visited the yellow center (which may be art to-you). Teachers should involve children in record

keepmg It wrll heIp both the teacher and ch|Id to monitor bohavror
Other Assessment Instmments — One potentlal source of un-going 9valuatlon is the screening

administered at the beginning of a year. This source should not be relied on in any definitive way -
for on-going evaluation. The time lag between screening and school is too long to have an accurate
record ot a.child’s specific strengths and weaknesses. Also; the items on the screen are often

developed because they predict problems; not because they are important things to teach:

The Georgia Kindergarten Criterion-Referenced Test was developed to evaluate student mastery of
many of the objectives recommended for the areas of language arts and mathematics in this guide.
The instrument is administered throughout the school year in an informal manner. Assembiing the

materials into a kit makes it a readily available tool, and evaluation then becomes an integral part of

the instructional program.

A horm-referenced test, requnred by state board polrcy is admrmstered,tc,all kmdergarten students
in the spring of the year. The test measures student mastery of selected objectives in two.goal

areas, reading and mathematics. Procedures for administering this standardizer test are identitied

in the teécher‘s mandal and must be follovred exactly

student progress. 'Each source adds a srgmfrcantly dtfferentdrmensmn toihe on-gomg evaluanon

process and yields valuable information for assessing a student’s readiness for more formalized

learning: Al data coliected become a part of a child’s permanent school record.
- — Recornmended Child Assessment Checkllsls for On-golng Evaluation

i Each checklist inciuded in the previous chapters meets the criteria listed for on-gomg evaluatron
instruments.
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which sngnals mastery of an. mtermedlate level ebjecnve Indicators should be thought of as sngnals

of development rather than as objectives. These checkl:sts are designed to be used with the lists of

intermediate level objectives given earlier in this. document. To make these checklists efficient, only

a few indicators are listed for each area, representing intermediate range objectives at- -increasing

levels of difficulty. When used with the curriculum suggestions previously presented, these
checklists will provide sufficient information for grouping and planning individualized activities:
When a child has demonstrated a behavior, the date is noted on the checklist. (See the example of
completed Physical Development Checklist.)



for the Atfective Domaln

> || ® - rg
8
£ > | p
3 o g |8
Indicators
9/13 | Can state complete name
i | | candescribe seif physically - o o |
9/13 | 9/15 |_Car identify own feslings | S| E
Can identify self as somebody other people like |8
Can identify other children o g
|| Can describe other children S g
| can-respond to feslings of other children Sl
9/13 | Willingly participates in a particular activity gg z
Willingly participates in a variety of activities 55| E
9/10 Willingly participates with a particular group ~ |ozsl3
Willingly shares experiences with ottier children § 53| %
| 9/20 | Listens to another child -
) || Answars another child's request o S|
11/13|11/2| Anticipates another child's need g g
Shares something of value with another child ] g
| Responds to indoor and outdoor fimits 3 |3
11/1911/15| Works with-a group to complete z project 7 E}
) Participatcs i, group planning—supplies information and asks questions £
[ | | Takescare of seif physically S
| States wishies and opinionis 7 | g
1171811712 Defends wishes and opinions appropriately
Listens to otﬁer chiid's opinion o | g
| Asks other child for opinion | g |g
9/19 |10/20| Suggests compromise co|e
R Remains involved until task is completed e
- Speaks ot in learniing activity 1 35
Seeks to share what she/he has leamed 1 8 |

Note: Dates are included on this checklist to illustrate the recording procedure. When a child evidences a behavior, the

date is indicated. This is one recording procedure; use another if it is more helpful to you.

20015




EXAMPLE

REPORTING TO A CHILD'S NEXT TEACHER OR PARENT/GUARDIAN
Summary reports should be objective and directly related to program goals. They shoulid help the
next teacher or the parent/guardian know where to begin teaching a child. The report should be
stated in observable terms and should state the child’s most advanced accomplishment in each
program area.

Examplé of a summary report

Child’s Name ——— - Address , .

Birthdate o pEER

7 7 Guardian
I.  Physical Development
A' érogg MOtor LoD Lo oo . -
Static balance — balances on one foot, no supports - o
Dynamic balance — runs smoothly, walks 12-foot balarice beam with no support

Gross motor coordination — catches volléy bail thrown from six feet.
_ - Throws tennis ball accurately to cohort six feet away.
Agility and endurance — runs 50 yards with quick recovery
B. Fine Motor
Arm and hand precision
Hand and finger dexterity
1. Intellectual Development
A. Science
Observing
Classifying
Predicting
~ Reporting
B. Social Studies

{Include other curriculum areas)
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Reportlng to a t..hlld 5 Next Teacher—-Sample Format (AII Instmctlonal objectives should be Included )
Kindergerten Student Record Sheet

Child's Name — , Schnol System — Year
Last First
Birthdate__— —— ——— Teacher =
o - Month = Day Year
l;lltenlng e Number
o r’_]
Actrve.y I|stens to verbal actwutles -
it 7]
Recogmzes and dlscrlmlnates common sounds
3 |4
Demonstrates understandmg of a basic vocabulary -]
"""""""""" 5 []
Apprecrates orally presented Ianguage N
7 8
Follows specrfrc oral d|rect|ons I
oL B ] 0
Responds to crally presented ianguage for purpose of making judgments
Speaking !
JEp—— - N 11 1° 13
Uses oral Ianguage to describe experlences 1 _
B 4
Modulates vorce to accomodate setting L
5
Uses understandable Ianguage k
: 18 17
Uses functional vocaburary reIated to experlences e
oo ooomoo I oo ] ]
Uses eIaborated language to descrrbe ek
ST Tl n 20 21
Uses elaborated Ianguage to communlcate with others
Readlng :
R - 22 23
Bemonstrates |nterest in bemg read to |
oo oI T 24 25
Dlscrlmlnates same and dlfferent sounds in common words S
k14
Drscrlmlnates vlsual s|m|Iar|tres and dlfferences |n comnon words *
EED
Analyzes and mterprets prctures usmg slaborated language -
30
Tll° astory in sequence - I
Demonstrates. understangng 9§ terrns used m readrng instructions (top-bottom I I I T
same-different. left-to-right, beginning-ending of words) —
35 36 37 38
ii::::;;; L % ) T
Becggnrzesf equently appearmg Ietters and wirds . . R A I B
ABCDEFGHIJKLMNOPQRSTUVWXYZ
abcdetfghijkImmnoopagrTrstuvwx y z
Wntlng -
Tt o U 2 |4
Demonstrates interest in a varlety of written materials I R
. @ J45 |46
Demonstrates fme motor coordmatlon i bl B
Dictates meamngful |nformat|on R
e (45 | 5 |5
Understands left—to—right pattem of wntrng ) k
[ . B 52
Wntes name usmg upper and lower rase Ietters S SR
53 54
Writes name and other meanlngful words Iegibly
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ERIC

Aruitoxt provided by Eic:

Number and Numeration
Groups objects according to similarities

Arranges objects in an order based on differences

Estabiishes one-to-ona co:respondenc.

Recognizes and names number groups one-to-five
Recognizes and names sets in order as they increase by one
Combines and separates sets

Recognizes numerals 1o -

Measurement
Cormparas and orders objects

Uses rionstandard units to meastre

~ Geometry o - ,
Can follow directions in getting from one place to another

Identifies and sorts geome tric shapes
Recognizes money as representing value

Names common coins and bills

. Art* , o )
Uses and cares for variety of art media
Willingly shares art Work with thiers 7 7
Names basic colors: red, yellow, blue, orange, purple, green, biack, brown, white

Produces individual work that communicates thoughts and feelings to others
Delights in natural and man made art
. Musle* , o
Explores and responds to a variety of activities
Identifies high-low notes
interprets music through music
Sings spontaneously
Drama*. ; -
Expresses ideas through action and words

DCramatizés various roles
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55

58

57

59

[ ]
=

~ Item Number

8

67

72

*

75

76




_ Science* :
Observes and discusses a variety
of concrete objects

Classifies objects

States experiences

~ Soclal Studies*

Planis arid works with a group
States birthday

States address

Kriows telephone number

__ Physical Development*
Balances on foot with support
Balances on foot without support
Moves rapidly, then freezes

Runs smoothly

Skips

Walks balance beam unSubborted
Kicks roiled ball

Hops

Buitoris jacket, etc.

iiﬁé ZIpoers

Ties shoes

Runs 50 yards with quick recovery
Builds with biccks

Néll; ééjééts together

Strings large beads

Uses scissors well

€an put simple puzzle togeiher

Key: Not introduced

*Not in Georgia kindergarten CRT

Commierits

~ Affective Development*
States complete name
Describes self physically

Identifies own feslings
Identifies other childreri

Describes other children

Responds to feelings of other children

Willingly participates in a variety of activities
Works independently

Plays with peers I
Wiliingly shares experierices and things of value
with other children - .

Listens and responds to another child

Anticipates another cniid's need
Responds to indoor and outdoor limit
Works with a group to complete a project

Participates in group planning—supplies

information and asks questions

Takes care of self physically

States wishes and opinions o
Defends wishes and opinions appropriately
Listens to other child's opinion

Suggests compromise N 7
Remairs involvec until task is comipleted
Speaks out in learning activity

Speaks to share what he/she has learned

Introduced 1ut not mastered /3| Number indicates month
objectivr was mastered
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ERIC

Aruitoxt provided by Eic:

Federal law prohibits discrimination on the basis. of race, color or national origin (Title V1 of the Civil Rights Act of 1964);

sex (Title X of the Educational Amendme~its of 1972 and Title Il of the Carl D. Perkins Vocational Edacation Act of 1984); or
handicap (Section 504 of the Rehabilnation Act of 1973) in educatioral programs or activities receiving federal financial
assistance. - 7
Employess, students and the general public are hereby notified that the Georgia Department of Edication doas not
discriminate in any educational programs or activities or in empioyment policies.

The following Individuals have been designated as the employees responsible for coordinating the department’s effort to

implement this nondiscriminatorv policy.

Titie 1 —Ann Lary, Vocational Equity Coordinator

Title VI— Peyton Williams Jr, Associate Superintendant of State S::hools and Public Libraries
Title 1X—Myra Tolbert, Coordinator _

Section 504 — Coordinator of Special Education
tnquiries concerning the. application of Title 11, -Title- Vi, Title IX or Section 504 to the policias ahd Ppractices of the

department may be addressed to the persons listed above at the Georgia Department of Education, Twin Towers East,

Atlanta 30334; to the Regional Office for Civil Rights, Atlanta 30323; or to the Director. Office for Civil Rights, Education

Departmant, Washington, D.C. 20201.



Gwmll Dopg;tmom of Education
Atlanta, Georgia 30334

Wemner Rogers -

State Suporlntondcnl of Schooh



